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UNESCO Convention and Recommendation against Discrimination in 
Education, adopted by the General Conference on 14th December 1960 

 
 
1. Information on the legislative, judicial, administrative and other measures 

taken by the State at the national level 
 
Sri Lanka is committed to promote and protect educational rights for all citizens, through 
free access to primary, secondary and higher education for male and female children and 
youth. The government policy envisages developing a safe and conducive environment for 
children where they can learn and develop physically, socially and cognitively in accordance 
with Sri Lankan cultural values, human rights and fundamental freedom. Sri Lanka has taken 
several initiatives with regard to the protection, development and education of children, 
with special emphasis on children in vulnerable circumstances, such as children with 
disabilities; children affected by conflict, street children and abused, abandoned children. 
  
Therefore, Sri Lanka has a long history of remarkable achievements in the field of education. 
Its school enrolment and survival rates rank high in primary and secondary education cycles 
among the developing countries. Sri Lanka is also in a highest rank in Asia in human 
development index compared to its performance of GDP on per capita. 
 

1.1 Measures taken by the State at the national level against discrimination In 
Education 

 
1.1.2. Accession to the Convention against Discrimination in Education 

 
The education policy and legislation is formulated to reach all children; identifies 
vulnerable groups and presents examples of innovative strategies and 
interventions targeted at these groups to eliminate discrimination in Education.  

 
The high enrolment rates at primary and secondary levels reflect long-standing 
policies and practices supporting access to basic education without discrimination 
in education. From 1931 to 1947 a number of significant initiatives were made to 
ensure the right to education for all social groups. Some of these initiatives 
included: 

 

• The enactment of a comprehensive law on education: The Education 
Ordinance No. 31 of 1939; 
 

• The Free Education Act in 1945 paved the way for children from poor 
families to gain free access to education. The Kannangara Report 
(SPXXIV) 



2 
 

introduced legislation to provide free primary, secondary, university and 
other forms of tertiary education to all; 
 

• The provision of free English medium education in government schools 
and the establishment of Central Schools to implement this proposal; 
 

• A grant of financial assistance to denominational schools which entered 
the free education scheme; 

 
• The promotion of mother tongue as the medium of instruction in the 

primary grades; 
 

• Curricula changes aimed at “head, heart and hands” concentrating on 
academic knowledge, aesthetic sensibilities and practical skills; 

 
• A widespread scheme of student welfare measures such as free health 

services, mid-day meal and scholarships for deserving, promising 
students. 

 
• 1997 general education reforms introduced the inclusion of children who 

have special education needs in the ordinary classroom (an approach 
which started in the early 1970s). Changes in the curriculum, counselling, 
career guidance, school-based management and new strategies for 
teacher education, were all promoted to benefit children who have 
disabilities within inclusive education. 

 
• Development of thousand secondary schools, network of primary 

schools to promote and protect the right of access to quality education. 
 

Sri Lanka is also a signatory of the following international conventions: 
 

• UN Declaration of Human Rights and the Convention on the Rights of the 
Child (CRC) which states that education is a fundamental human right of 
all children 
 

• “World Declaration on Education” (1990) and “Education for All” (2000) 
 

• Millennium Development Goals (MDGs) 
 

 

2. Implementation of the Convention and the Recommendation in the national 
legal system 
 

2.1 The Legal Framework 
The constitution of Sri Lanka states that, “...the complete eradication of illiteracy and the 
assurance to all persons of the right to universal and equal access to education at all 
levels”. (Constitution of Sri Lanka, Article 27).  
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The Education Ordinance No.31 of 1939 provides the principal legal basis for the system 
of education and advocates for the compulsory school attendance, regulated under 
Regulation No. 1 of 1997 which requires schooling for all children between the ages of 
five to fourteen years. Under the regulations enforcing compulsory attendance of 5-14 
year olds the Minister appointed two sets of committees to support implementation: 

 

i. School Attendance Committees in Grama Niladhari Units (SACs) 
ii. School Attendance Monitoring Committees in each Divisional Secretariat Division 

(SAMCs) 
 

These groups include education officials, officials from other relevant Line Ministries, 
principals and School Development Society members In 2011 

 
 

2.2 Information on the implementation of the Convention or Recommendation 
(with reference to their provisions) 

 

2.2.1  Reforms to protect the rights of children in detention   
 

A considerable number of reforms have been carried out for the better protection 
of children within the judicial system since 1995: 
 

o Penal Code (Amendment) Act No.22 of 1995 
o Penal Code (Amendment) Act No.29 of 1998 
o Code of Criminal Procedure (Amendment) Act No. 20 of 1995 
o Code of Criminal Procedure (Amendment) Act No. 19 of 1997 
o Code of Criminal Procedure (Amendment) Act No. 28 of 1998 
o Judicature Act (Amendment) No. 27 of 1998 
o Evidence (Special Provisions) Act No.32 of 1999 

 

Legislations were passed in a number of areas to strengthen children’s rights and 
enhance their protection. These included the followings:  

 

o The prevention of Domestic violence act no. 34 of 2005 which provided 
for protection orders to be urgently obtained to safeguard those suffering 
and at risk of domestic violence including both women and children. 
 

o The employment of women, young persons and children (Amendment) 
Act No. 8 of 2003 which strengthened child labour law by inter alia 
increasing the minimum age of employment from 12 to 14 years, and 
prohibiting the employment of children under enhancing the sentence for 
violation of this provision. 

 

o The penal Code (Amendment) Act No. 16 of 2006 strengthened the law 
against child trafficking including that by electronic media. The new 
sections 360C adopts the wide definition of trafficking in the UN Protocol 
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to Prevent, Suppress and punish trafficking in Persons. The new section 
358A has criminalised outstanding worst forms of child labour as 
stipulated in the International labour organisation (ILO) Convention No. 
182: debt bondage and serfdom, forced or compulsory labour, slavery 
and engagement or recruitment of children in armed conflict. 
 

o The Citizenship (Amendment) Act No. 16 of 2003 enabled children to 
acquire nationality from both parents, whereas under the previous law it 
was only the farther who able to pass on Sri Lankan nationality to 
children. 

 

o The international Covenant on Civil and Political Rights (ICCPR) Act No.56 
of 2007 provided that the best interests of the child shall be of 
paramount importance in all matters concerning children whether 
undertaken by courts, administrative authorities, legislative bodies or 
public or private social welfare institutions, and strengthened protection 
for children in respect of birth registration, name and nationality and 
legal assistance.  

 

Further revisions have been proposed to the existing provisions by considering the 
Convention on the Rights of the Child. A juvenile justice code is under preparation. 

 

2.2.2 Government policies for protect the education rights of the disabled 
people 

 
 1992 Trust fund Act for the Rehabilitation of the Visually Handicapped 

provides for education and training opportunities; financial assistance; 
housing provision and welfare schemes; marketing of products made by 
people with visual impairments; action to eliminate conditions which 
prevent gaining of equal rights and opportunities. 

 
 1996 Right of persons with Disabilities Act No. 28 established the National 

Council and the National Secretariat for Persons with Disabilities. 
 

 1996 National Health Policy provides for the improvement of the quality 
of life: reducing preventable diseases, running health programs on 
disability and health measures to prevent disability. Also provides for 
early childhood development of children with disabilities in rehabilitation; 
and Development Centers with individual services, pre-schools, house 
visits, assistance devices, parental counseling and awareness for children 
suffering from acute and chronic mental illnesses. 

 

 1997 General Education Reforms introduced the inclusion of children who 
have disabilities in the ordinary classroom (an approach which started in 
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the early 1970s). Changes in teaching, the curriculum, counseling, career 
guidance, school-based management and new strategies for teacher 
education, were all promoted to benefit children who have disabilities 
within inclusive education. Child assessment on entry to and continuously 
through primary school also helps to identify children with disability. 

 

 2003 National Disability Policy provides the most comprehensive and 
progressive and holistic framework in Sri Lanka to date, for equality and 
opportunity for people with disabilities. This policy promotes community-
based rehabilitation (CBR) and partnership with NGOs. 

  

2.2.3 Framework of Action for Inclusive Education  
 

Inclusive Education in Sri Lanka has evolved from the idea that education is a basic 
human right for all children and is based on the principle that all learners have a 
right to education irrespective of their individual characteristics, differences and 
needs. Therefore the Inclusive Education Framework in Sri Lanka has been 
developed to implement the EFA Mid–Decade Assessment Recommendations in 
2009 with the support from UNICEF. This framework includes: 

 

• Creating an inclusive culture 
• Developing inclusive practices 
• Providing appropriate, quality education 
• Leading schools towards increased inclusion 
• Ensuring an inclusive environment. 

 
 

3. Main achievements in education  
 

Sri Lanka has a good track record on Education for all goals and MDGs 2, 3 and has one of 
the highest literacy rates in South Asia at 93% for males and 91% for females. The country 
has achieved gender parity in primary school and net enrolment rates at primary level are 
96% for girls and 95% for boys. The completion rate in primary is 89.9% and the survival rate 
is 99.5% for both girls and boys. Sri Lanka also has one of the highest net enrolment rates in 
South Asia at 95% for both males and females and the lowest percentage of never enrolled 
children at secondary level. Yet, thousands of these children have never enrolled or have 
dropped out of school along the way. In addition, the prolonged conflict has resulted in poor 
social indicators among children in the Northern and Eastern areas of the country and their 
exclusion from the national level education data and statistics during last years. 
 

Net Enrolment ratio in primary Education 

Net Enrolment Rate for primary education in government schools has increased from 
89% in 2005 to 95% in 2011. There are still 5% of children that are out of the schooling 
system. However it’s important to mention that enrolment data of in international 
schools are not included in the given figures. 
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2008 2009 2010 2011

Primary Completion Rate by gender  

Male

Female

Total

Table 1:  Net Enrolment Rates in Primary Education 2005to 2011 (National Level) 
 
 
 
 
 
 
 

Source: Calculated with school census data from MoE and population data from RGD 
 

Figure 1: Survival Rates to Grade 5 by medium, ethnicity and sector - 2011 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source: EFA Indicators (Ministry of Education): calculated using enrolment data of Annual School  Census and population data of 
Registrar General’s Department 

The total survival rate to Grade 5 is 96%. Only 4% of the total population of children 
dropped out of the school system before grade 5. However, the boys’ survival rate to 
grade 5 is better than that of the girls both in urban and rural areas. The lowest survival 
rate is 61% of boys in plantation schools. 

Figure 2: Primary Completion Rate by gender 

 
 
 
 
 
 
 
 
 
 
 

 
 
Source: EFA Indicators (Ministry of Education): calculated using enrolment data of Annual School  
Census and population data of Registrar General’s Department  
 

The proportion of students starting in grade 1 and completing their primary education 
in is 95% in 2008 and decline to 93% in 2011. Automatic promotion means that schools 
completion rates cannot be taken as an indication that students are able to perform at 
the correct competency level for their age. 
 
 

Year Male Female Total GPI 
2005 90% 88% 89% 0.98 
2008 91% 92% 91% 1.01 
2011 95% 96% 95% 1.01 
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Table 2: Net Enrolment Rates in Secondary Education Progress between 2005 to 2011 (National Level) 
 

 

 

 

 

Source: Calculated with school census data from MoE and population data from DCS 
 

The net enrolment rate for secondary education is remain at a 90% from 2005 to 2011 
 
Table 3: Literacy Rates by sector and gender– 2011 
 

Sri Lanka 
Literacy rate (%) 

Sector Gender 
Urban Rural Male Female 

92.2 94.2 92.0 93.5 91.1 
Source: Census & Statistic Department 

 
Adult literacy rate is 92% in 2011. Female literacy rate is lower than male and rural 
sector literacy rate is lower than urban sector. 

 

4. Equal opportunities in education to attain Education for All (EFA) 
 

4.1 Widespread coverage of provision of education 
In order to ensure equitable access to basic education the government has established a 
widely scattered network of schools throughout the country. At present there are 9,732 
government schools out of which 2,364 are primary schools with classes from grade 1 to 
grade 5. There are 358 primary schools with classes from grade 1 to grade 8 and 4,013 
schools with grade 1 to 11 and 2,322 schools with grade 1 to 13. There are 322 schools 
which have classes from grade 6 to 13. 

  

The schools are categorised by type as indicated below depending on the terminal grade 
of the school:  
 

• 1AB Schools: schools which have classes up to GCE A/L in all subject streams 
(Science, Commerce and Arts) 

• 1C Schools: schools which have classes up to GCE A/L in Arts and Commerce 
streams 

• Type 2 Schools: schools which have classes up to GCE O/L 
• Type 3 Schools: schools which have classes up to grade 5 only 

 

Table 4: Number of Government Schools by Districts and Functional Grade Span 2011(Schools, Teachers 

and Pupils) 

Province 
No. of government schools 

1AB 1C Type 2 Type 3 Total 
No. of 
Students 

No. of 
Teachers 

Western 162 268 586 317 1333 929403 41351 
Central 99 338 525 499 1461 522787 30923 

Year 
NER in Secondary Education 

GPI 
Male Female Total 

2005 88% 91% 90% 1.04 
2008 90% 93% 91% 1.03 
2011 88% 92% 90% 1.04 
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Southern 108 256 517 212 1093 505878 29492 
Northern 69 124 298 399 890 248263 14179 
Eastern 64 184 377 396 1021 384762 20621 
North Western 72 295 597 251 1215 476364 27543 
North Central 33 162 329 252 776 259341 15078 
Uva 50 212 350 226 838 279367 18879 
Sabaragamuwa 58 211 490 346 1105 367744 21820 
Sri Lanka  715 2050 4069 2898 9732 3973909 219886 

Source : School Census,2011,MoE Note:- Schools in Killinochchi and Mullative Districts did not function due to the conflict 
 situation on census date 

 
Most schools have classes from grade 1 upwards, while a few schools commence at  
grade 6. The overall teacher pupil ratio is 1:19, which is one of the most favourable 
teacher pupil ratios among developing countries.  
 

The government policy is to provide a primary school within two kilometres of every 
child of the age range 5 to 9 years and a secondary school within four kilometres of 
every child of the 10 to 16 year age range. Because of this policy a number of schools 
with small classes are seen especially in remote areas.  

 
 
 

Table 5: Numbers of Alternate Schools by Category and Number of Students by Gender 2011 

Category Number of 
Schools 

Number of Students 
Male Female Total 

Non-fee levying private schools 34 
57,106 57,988 115,094 Fee levying private schools 36 

Special Schools 24 
Pirivenas 691 56,167 ------- 56,167 
Non-Formal Education Centres  461 3,987 4,752 8,739 

Source: Annual School Census, Ministry of Education,2011 
 

 

Student Welfare 
 

The Government provides a whole package of welfare services to pupils in schools. 
These welfare measures have contributed to better school attendance, higher 
participation and the high literacy rates in the country. Each year the MoE allocates 10% 
of its budget for subsidies to provide free textbooks to Sri Lankan students. 

 

 

Table 6: Student Welfare 2011 
 

 
 
 
 
 
 

 Source: MoE 
 

 

Subsidy programs Coverage Annual estimated 
budget LKR Millions   

Free textbook For all (Grade 1 to 11) 1152 
Bursaries/scholarships Targeted 7.5 
School Nutrition Targeted – 6,272 schools 1,212 
Supply of spectacles Targeted 0.33 
School uniforms For all students 1,595 
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Preparation of a National Plan of Action on Child labour 
Under Sri Lankan law, when a child is used in labour activities for more than 4 hours a 
day for any household or outside household work it is considered as child labour.  
The Department of Labour has identified several types of child labour prevalent in Sri 
Lanka which is mainly hidden within the informal sector. Forms of child labour include: 

• Domestic labour where children work for others as servants 
• Employment in boutiques as workers carrying out a range of tasks from lifting 

weights, packaging and running errands 
• Street vending 
• Begging 
• Rural craft makers or helping adults in their work 
• Petty trade 
• Family business 
• Small and medium factories and automobile repair shops 
• Working in restaurants and way side eating places 
• Transport sector as conductors in public transport or helpers in the transport 

of goods. 
 

Employment of children in domestic work and in various forms of industrial, mining, 
agricultural, fisheries and service sector enterprises, as well as for military purposes and 
in criminal activities such as pornographic activities, prostitution, and drug trafficking, 
are considered the worst forms of child labour.  

 
Table 7: Distribution of child population aged 5-17 years, by age group, gender and  
  sector - 2008-2009 Sri Lanka 
 

Gender 
& Sector 

Estimated Number Percentage 
Age group Age group 

Total 5-11 12-14 15-17 Total 5-11 12-14 15-17 
Sri 
Lanka 4338709 2292887 1007832 1037990 100 100 100 100 
Gender    
Boys 2198482 1172686 499687 526109 50.7 51.1 49.6 50.7 
Girls 2140227 1120201 508145 511881 49.3 48.9 50.4 49.3 
Sector   
Urban 586680 300164 140593 145923 13.5 13.1 14 14.1 
Rural 3494159 1855237 805610 833312 80.5 80.9 79.9 80.3 
Estate 257870 137486 61629 58755 5.9 6 6.1 5.7 

Source: Child Survey Activity 2008-2009 census & statistic department 
 
Total child population (5-17 years old) estimated as 4338709. The total number of 
working children in the age group 5-17 years estimated as 557,599, of this working child 
population 8.3% children are in urban sector, 4.7% children are in the estate sector. 
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Highest proportion of the general child population of the country is 80% in the rural 
sector.  
 
Table 8: Distribution of children by nature of activity and gender in Sri Lanka - 2008/2009 

Source: Child Survey Activity 2008-2009 census & statistic department 

 
This table shows percentage of working children is 13% in the total child population. 
Percentage of non-working children is 87%. 69% children are engaging both schooling 
and family work. 10% are engaging economic activities, schooling and family work. A 
review of several studies points out that poverty is the main reason for child labour.  

 

A National Plan of Action for the elimination of the worst forms of child labour is 
currently under preparation. The Government of Sri Lanka has made a firm commitment 
to the elimination of child labour by being a signatory to the relevant UN and ILO 
conventions. 

 

 Sri Lanka has taken several measures to reduce the incidence of child labour, including:  
• the establishment of a minimum employable age of 16 years.  
• provision of compulsory education (up to the age of 14)  
• policies related to child labour 
• sensitising the public on the need to eradicate child labour providing career 

guidance and counselling in schools  
 

Child Friendly Schools 

The Child Friendly School (CFS) concept was launched in Sri Lanka in 2002 as a joint 
initiative between the Ministry of Education and UNICEF to address sharp disparities in 
access to and quality of education in schools. The Primary Branch of the MoE recognized 
CFS as the main strategy through which to develop the quality of primary education. 

Nature of activity Total % Urban % Rural % Estate % 
Total 4338709 100.0 586680 100.0 3494160 100.0 257869 100.0 
Total -  engaged in 
economic activities 557599 13 46537 7.9 485032 13.9 26031 10.1 
Economic activities only 15042 0.3 3323 0.6 10059 0.3 1660 0.6 
Economic activities + 
Family work 94396 2.2 14830 2.5 71905 2.1 7661 3.0 
Economic activities + 
Schooling 9279 0.2 465 0.1 8611 0.2 204 0.1 
Economic activities + 
Schooling+ Family work 438882 10.1 27919 4.8 394457 11.3 16506 6.4 
Total -  not engaged in 
economic activities 3781109 87.1 540144 92.1 3009129 86.1 231838 89.9 
Schooling  only 634341 14.6 112112 19.1 480817 13.8 41413 16.1 
Schooling+ Family work 2994228 69.0 405210 69.1 2420984 69.3 168034 65.2 
Family work only 107082 2.5 15969 2.7 74440 2.1 16674 6.5 
Idle 45458 1.0 6853 1.2 32888 0.9 5717 2.2 
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Most support under CFS has contributed to the improvement of the Essential Learning 
Competencies (ELCs) (learning achievement) in focus schools.  

In support of the MoE’s efforts to mainstream the CFS initiative into the education 
system, UNICEF provided intensive advocacy and technical support at all levels from key 
decision makers at the MoE to provincial and local-level education actors. Common 
definitions, dimensions and criteria for CFS were developed in 2008, involving a wide 
variety of education stakeholders. 

The development of guidance and training manuals and the training of provincial and 
zonal resource teams have contributed to more streamlined support provided to schools 
in order to ensure that problems were identified and prioritised based on all six 
dimensions of the CFS criteria with increased child and community participation.   

 
  

 4.2 Education for specific vulnerable groups 
 

 Children from the Plantation Community  
 

‘Children of resident plantation labour families’ have been integrated into the national 
system of education starting from early 1970s. The plantation population is about 6.3% 
of the population of Sri Lanka and is mainly in Nuwara Eliya, Badulla, Ratnapura and 
Kandy districts. Schools in these districts have benefited from special donor assisted 
programs initiated in 1983 with funding from the Swedish International Development 
Agency (SIDA). The most recent phase of funding was from the German Technical 
Corporation (GTZ). A National College of Education was established in the heart of the 
Plantation area to train plantation youth with GCE A/L qualifications as teachers for the 
plantation sector schools. It is hoped that teacher shortages in these schools will be 
rectified in the near future. 

 
 Children with Disabilities and Special Education Needs 

 

The current statistics on children with disabilities from the MoE (2011) indicate that 
52,782 of the 5-14 age group are disabled out of these 32,071 are males and 20,711 are 
females. Currently special education services are provided through 850 special 
education units in government schools and 25 assisted special schools, meeting the 
needs of disabled children including the visually impaired, hearing impaired, physically 
disabled and/or mentally challenged.  

 

General programs include: 
 

• Special schools - run by the private sector for those who are severely disabled. 
These schools receive financial assistance from the Government 

• Special Education Units in schools – with trained instructors and specialist 
facilities which pay special attention at an early stage and later direct students 
with disabilities into regular classes 
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• Inclusion of disabled children’s into regular schools- The provision of education 
along with other students in the standard classroom is being introduced and 
explored, with the MoE providing special education equipment to schools such as 
Braille writing materials, equipment required by hearing impaired children and 
teaching/ learning aids for mentally challenged children. However, the process of 
identification of children with disabilities and assessment of their special needs is 
not yet well established. 

 

Curriculum reform which includes the Child Friendly School (CFS) Framework, activity 
based learning; competency based approach to teaching and assessment and extended 
continuous assessment has all contributed towards making the mainstream education 
system more accessible to children with mild to moderate physical and mental 
disabilities.   

 

A program for teacher training on inclusive education has been introduced in one of the 
NCoEs and the NIE has prepared materials for teacher training. A decision was taken to 
establish a Special Education Needs Department in one of the universities but the staff 
and resources have not yet been provided for this department. 

 

 Street children 
‘Street children’ are those children who live alone or with their families on the streets. 
These vulnerable young Sri Lankans face this situation due to a lack of housing, conflict, 
dysfunctional family settings and escape from detention centres. Most of these children 
come from slum areas. They are malnourished and burdened with acute poverty. 
Sometimes these children engage in petty work and odd jobs. Some of them are 
exploited by beggar-masters, narcotics dealers or robbers.  

 

The facilities to assist them to enter into mainstream education are minimal. The 
Community Learning Centre program is an intervention to direct street children into 
education. These centres are run with the assistance of the government as well as non-
governmental organisations. The number of Community Learning Centres in operation in 
2009 was 171. The total number of children who participated in these programs was 
7,495 with 430 instructors (MoE, NFE, 2009). At these centres children are provided with 
opportunities to improve their basic literacy and vocational skills. After completing this 
program children are admitted into nearby government schools.  

 

Children affected by conflict 

The Presidential Task Force (PTF) in collaboration with Ministry of Nation Building 
(Economic Development) and the Northern Provincial Ministry of Education is 
overseeing the construction and rehabilitation of schools, toilets and water supply in the 
former conflict affected areas of Northern and Eastern Provinces.   
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Throughout the conflict the MoE, supported by UNICEF, ensured that children could 
continue with their education with minimal disruption through the following 
interventions:  

Emergency Preparedness Response Plans 
In 2009, 110 schools in the Eastern Province and 31 schools the Northern Province 
developed Emergency Preparedness and Response Plans (EPRPs) with participation from 
principals, teachers and community members.  These plans were based on the 
Interagency Network for Education in Emergencies Minimum Standards (INEE MS) and 
key elements of Disaster Risk Reduction (DRR).  To support school-based EPRPs, 35 zonal 
education officers also received training on the Minimum Standards and DRR.  All 
participants received copies of the INEE Minimum Standards Handbook translated into 
Tamil and Sinhalese, the two main languages in Sri Lanka.  The training guide and 
accompanying workbook, ‘Understanding and Using the INEE Minimum Standards for 
Education in Emergencies, Chronic Crisis and Early Reconstruction’ have also been 
translated for distribution. 

 

Capacity development of teachers in psychosocial response 
350 teachers based in Vavuniya were trained to implement recreation activities 
supporting physical and mental well-being, relaxation and socialisation among 
approximately 15,000 children.  The program motivated children through teacher-
guided psychosocial activities to continue their schooling while in the camps and upon 
their resettlement to their homes in the North and East of the country.    
 

Home/School Program  
The conflict related displacements in the North and East of Sri Lanka disrupted learning 
for many students. Thus, an initial strategy was conceived to develop an alternative 
education program and home schooling system for those students who were unable to 
attend school regularly.  The development of the program was spearheaded by the MoE, 
with technical assistance from the NIE. This program consisted of the development of 
curriculum-based modules that children could use at home on days when they could not 
attend school due to insecurity. The Key Stage 1 modules for Sinhalese, Tamil and 
Mathematics catering to the first two grades of school were developed in 2008 and 
piloted in 2009. Since then the second and third modules covering up to grade 5 of 
primary school, have been completed and an initial print run of 60,000 copies of the full 
program for primary age children was  distributed. The Home Learning modules remain 
a viable short-term alternative to prevent those children remaining in transitioning to 
resettlement areas from falling behind in school.  

 

Catch-up Education 
A major component of the emergency education response is the provision of services for 
children who have missed out on education. UNICEF has been instrumental in 
supporting Catch-Up Education (CUE) in the North and East. While this initiative was 
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meant as a general program to serve children who had either dropped out of the 
education system or were in danger of dropping out, it has increasingly addressed the 
needs of children affected by conflict. The Catch-Up Education program generally aims 
to provide support to children who have missed out on schooling or who have dropped-
out of school and who wish to be reintegrated into the mainstream education system. 
To facilitate a smooth transition they are first provided with basic education skills in First 
Language and Math before going back to school. In the context of resettlement, it also 
targets the school going children who have lost some period of schooling due to 
displacement. Children are given accelerated and sufficient learning opportunities by 
trained teachers, usually after school hours, to cover. 

 

However, further work needs to be done to improve the working mechanism for catch-
up education, focusing on skills development rather than on exam coaching and to 
regularly monitor and support children more effectively when they are reintegrated in 
school. 

 

New DRM   curricula and Teacher training 
Disaster Safety was incorporated into the curricula for teacher education at the NCOEs 
and TTCs. The new syllabus for disaster safety education in the NCOEs was developed by 
education officers and lectures also created with teaching material like resource 
material kits to teach the new syllabi were practical DRM workshops, including fire 
safety and first aid activities, have been conducted.   

 

Teaching disaster preparedness in schools 
Teacher trainers and teachers have been trained on the project-based learning 
methodology. Through school projects in Science, students learn about disaster 
management and work together with their communities. DRM has been integrated into 
the subjects of Geography, Life Competencies, Civics Education and Science from grade 
6 to 12.  
 

Continuing and Non-formal education 
 

Non Formal Education (NFE) programs are conducted for out of school children and 
adult groups in the community. Non school going children aged 5-14 are admitted to 
Basic Literacy (BL) classes by NFE project officers at the Divisional Secretary Level. Once 
achieving basic competencies in literacy and numeracy the children are integrated into 
the formal school system. NFE centres provide Functional Literacy and Numeracy classes 
for youth aged 15 plus with the objective of preparing them to take National Vocational 
Qualifications (NVQ) or to find work. The NFE Unit also works with the Ministry of 
Vocational Training to offer NVQ at seven levels, leading to certificates in subjects such 
as bakery, carpentry and motor mechanics.    
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Secondary education 
 

Developing a whole person who is physically, mentally and socially well balanced is one 
of the main objectives of the primary and secondary education. Acquisition of skills in 
the learning process takes place through the total school curricula comprising the 
academic subjects as well as the co-curricular activities or the hidden curriculum. There 
are a few subjects which have been introduced into the curriculum especially to cater to 
three areas of skills that have been identified above. 

 

Life Competencies and Health & Physical Education at junior secondary level are the two 
subjects which directly take care of the psycho-social skills. These two subjects are 
compulsorily taught to pupils in grades six to nine and Health and physical education is 
continued for two more years in grades 10 and 11 as an optional subject for GCE O/L 
examination. Secondary level Science and a practical subject have been made 
compulsory for all students. At the Junior Secondary level Practical and Technical skills 
has been made compulsory. 

 

A broad range of practical skills are imparted under this subject covering five areas, 
namely: 

 

• agriculture, 
• food technology 
• basic technology 
• graphics 
• business 

 

It is expected that a student who successfully study this subjects will have a broad idea 
of the work opportunities available and the basic skills required to undergo further 
training in the field that one would wish to pursue in the future. 
After the completion of this course the student is given the opportunity to select one 
technical subject from on array of subjects depending on one’s aptitudes and interests. 
This subject is followed for a period of two years leading to the GCE O/L examination 
after which 50% of the students leave the school system either looking for work or 
further training in technical/vocational areas. 

 

4.3 Senior Secondary level 
Considering the fact that only 16% of number have places available in the local 
universities and proceed to pursue higher education and another 10% obtaining places 
at professional colleges such as teaching and nursing more than 75% have to look for 
other areas such as technical education. Therefore, the government has introduced 
technology subjects comprising 

 
• Agro Based Technology 
• Bio Technology 
• Textile Technology 
• Electronic Technology 
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• Mechanical Technology 
 

The students could select up to three subjects from this list if they wish. 
 

In 2004 the MoE changed the theme for life competency subject and it was integrated 
with the Civic subject. Availability of trained ISAs and teachers and teaching learning 
materials like teacher guides, training modules and student reading materials are 
amongst other strengths in life skills education in the school system are the key 
strengths for the current life competency subject. 

 

There should be clear-cut definitions and clarifications for the terms, basic 
competencies, psychosocial skills-(life competencies/life skills) and 
practical/functional/technical/manual skills used in the education system of Sri Lanka to 
solve this issue. 

 
Life skills is the term used elsewhere in the world to explain psycho-social competencies 
but in Sri Lanka the term life competencies is used instead of life skills because it is 
already being used to name technical/vocational skills in the school system. 

 
Technical Education and Vocational Training System 

 

The post-secondary courses of the technical education and vocational training (TEVT) 
system encompasses various forms and levels of training, which generally start after 
completion of the senior secondary level of schooling (grade 11, age 16 years) and go up 
to the diploma level. The first tier of training programs consists of certificate courses, 
which are designed to produce semi-skilled to crafts-level workers. These courses range 
in duration from 6 months to 4 years. The next tier of courses consists of diploma 
programs, which currently cater to students who passed their GCE advanced level (A/L) 
examination with relatively good marks in mathematics, physics, and chemistry. The 
objective of these programs is to prepare the students to become versatile technicians 
capable of performing a broad spectrum of work between that of an engineer and a 
skilled worker. These programs vary in duration from 3 to 4 years. 

 

Certificate programs are offered by major public providers under the purview of the 
Ministry of Vocational and Technical Training (MVTT). These major public providers  

 

• National Apprentice and Industrial Training Authority (NAITA), 
• Vocational Training Authority (VTA), 
• Department of Technical Education and Training (DTET), and  
• Ceylon-German Technical Training Institute. 

 

The National Youth Services Council (NYSC) and other ministries also offer craft-level and 
certificate courses. DTET is the lead agency for technical education programs. About 320 
public TEVT institutions throughout the country are operated by these major public TEVT 
providers. A number of ministries are involved in TEVT, either as part of their mandated 
functions or as part of serving their respective sectors. The distribution of other public 
TEVT providers and operators is as follows: 379 statutory bodies, 209 government 
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institutions, and 21 special institutions. The National Certificate in Engineering (Craft 
Courses) is the main technical education program. The full-time program is 2 years long. 
The curriculum has 60–70% practical content and 30–40% theoretical content, with 
credits given for each subject every semester. 

 
Diploma programs are offered by at least four recognised public sector institutions: 

 

• Technician Training Institute (TTI) under NAITA, 
• Mattakkuliya Advanced Technical Institute with the Sri Lanka Institute of 

Advanced Technical Education (SLIATE), 
• Institute of Technology -Moratuwa University (ITUM), and  
• Open University of Sri Lanka (OUSL). 

 

Each of these institutions has its own curriculum. Generally, the curriculum is about 60% 
practical content and 40% theoretical. After completing the program, students are 
awarded a diploma such as a Higher National Diploma in Engineering (HNDE), a National 
Diploma of Technology (NDT), a National Diploma in Engineering Sciences (NDES), or a 
Diploma in Technology (DTech). 

 

  Teacher Education 
Pre-service teacher training takes place in the National Colleges of Education (NCoEs) 
and in universities. The National Institute of Education provides in-service teacher 
training. One hundred teacher centres have been set up to facilitate in-service teacher 
training around the country. Teacher development framework are being preparing with 
the collaboration of all stake holders.                                   
 
Higher education 
 

Undergraduate education in State Universities is also free but extremely limited. There 
are currently only 15 state universities in Sri Lanka.  

 

However, fewer than 16% (less than 16,000 students) of those who qualify get 
admission to State Universities. Admission to the state university system is base on the 
highly competitive GCE Advanced Level examination. So, only the few top students from 
urban and rural districts get the chance of having tertiary education. As a result, a large 
majority of students from urban and rural districts who are not granted admission are 
forced to find other means of higher education. Around 8% those qualified for higher 
education go abroad to pursue their studies in foreign universities, others enroll 
themselves at the Open University of Sri Lanka or at the few state-owned autonomous 
degree awarding institutes  or study as external students of traditional universities or at 
private institutes that conduct classes and exams on behalf of foreign universities. Some 
study for entrance / membership for professional bodies both foreign and local or do 
vocational studies at Vocational technical colleges which specialize in mechanical and 
electronic subjects. But the majority gives up any hope for higher education due the 
inability to fund their studies since no financial support is given by the government other 
than to those qualified to get admission to the state Universities. 
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5. Conclusion  
 

Although the overall participation rates in primary education in Sri Lanka are relatively high, 
the national figures mask local disparities which need to be addressed if Sri Lanka is to 
achieve the EFA goals for education. In certain areas, particularly those affected by conflict 
and poverty, it is estimated that at least four percent of children do not complete primary 
education (Grades 1-5) and up to 20% of children do not complete compulsory education 
(Grades 1-9). Socio-economic and regional disparities continue to create barriers to all 
children receiving the education to which they are entitled.  

 

The quality of education is also a serious issue. Although the teacher pupil ratio is high, 
there are acute teacher shortages in some parts of the country and in some key subjects. 
Outdated pedagogy and teaching styles, insufficient teaching and learning materials in many 
schools, and lack of accountability within the system all impact on students' ability to learn. 

 

That said, the Ministry of Education has initiated several innovative solutions to increase 
access and improve the quality of education provided to all children and a National Plan of 
Action for the elimination of the worst forms of child labour is currently under preparation. 
Ministries related to the technical, vocational and higher education are in the process of 
introducing new reforms in the relevant fields. 
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