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implications for education of the change from the manufac-
turing to the new high-tech industries such as electro n i c s ,
computer technology, nuclear technology, biotechnology, etc.
The traditional hierarchy of disciplines has been turned upside
down, the branches of science and technology superseding
those of the classics. Science and technology are considere d
the keys to growth and competitivity; their enhancement at the
d i ff e rent levels of education systems has rapidly become a
major issue for all countries, and one in which UNESCO has
taken on a pioneering role and invested much time and eff o r t .

The economic goals of education were strengthened during
the 1960s, as highlighted on the one hand by a re s o l u t i o n
of the United Nations General Assembly of 1960 which
recognized aid to education as an important factor in
economic development and, on the other, the wide support
given by the principal international organizations, and
especially UNESCO, to applying economic planning
methods and techniques to education.

The economic crisis which began in the 1980s raised aware-
ness of the importance of the qualitative aspects of develop-
ment, no longer considered simply from the standpoint of
economic growth but rather as a more global process to
i m p rove well-being – ‘human development’ as UNDP puts it
and the ‘common welfare of mankind’ to quote the Constitution
of UNESCO written many years before. At the dawn of the
post-industrial era (which will probably demand just a few
highly trained specialists) and on the threshold of the ‘informa-
tion society’ there is every indication that the trend to valor- i z e
the ‘human’ side of development will gather momentum. 

Globalization and the planetary village add yet another dimen-
sion to education policies. Democratization with a view to
economic development has lost something of its original
meaning; today it is the ethical as much as the economic

reasons that prompt us to call for a high level of culture for all.
Since the 1990s, we have seen the pendulum swing back and
the gradual implementation of a new balance in curricula, this
time advocating ethical and social values as a response to the
major world issues of peace, human rights, the fight against
inequality between nations and within societies, the population
explosion and migration, conservation of the environment, etc.
UNESCO, in close co-operation with its sister agencies, is now
– as it did in its early years – devoting more and more of its
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Education for human development, for peace, for the quality of life.



e fforts and its programmes to these objectives which, updated
to meet new challenges, should take their place in education
policies: culture of peace, human rights education, education for
sustainable development, population and environmental edu-
cation, etc. In a world in which our destiny is increasingly a
collective and planetary one, no task is more vital than pro m o-
ting, through education and culture, an active sense of tolerance
and mutual understanding.

TEACHERS AND SOCIETY

Raising the educational level of the population has changed
the social status of teachers. In many cases, they have lost the
social prestige bestowed upon them by the fact that they were
better educated than most others in their community; and their
remuneration has not kept pace with the economic upsurg e
f rom which the ‘middle classes’ have profited. Union member-
ship is very high in the profession and teachers’ org a n i z a t i o n s
act simultaneously as a force and a block to the development
of education systems. Te a c h e r-student relationships have also
changed. The development of the mass media means that
teachers today are no longer the only available source of
education, nor can their authority be founded on a sort of
monopoly of knowledge v i s - à - v i s their pupils; this must rest on
their ability to guide their students and stimulate their partici-
pation in learning. Consequently, pedagogy, psychology and
leadership techniques have become part and parcel of teacher
education, which is no longer limited to academic subjects as
it was two or three decades ago.

Men have tended to turn away from the teaching pro f e s s i o n
and to seek more status-enhancing careers than that of a
t e a c h e r. Teaching has become a woman’s profession, at the
primary level first of all, and then in secondary education. In
developed countries 80 per cent of primary teachers and

58 per cent of secondary teachers are female; in developing
countries the rate is 50 per cent and 39 per cent re s p e c t i v e l y.
These figures indicate that women no longer teach only girls as
b e f o re the war, but boys as well, co-education being the norm
and single-sex schools the exception. However, if disparities
re g a rding the access of girls and women to diff e rent levels of
education have decreased significantly since 1945, they have
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EVOLUTION IN THE NUMBER OF TEACHERS
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not completely vanished. But, now, their existence is perc e i v e d
as discrimination, condemned by all the major world confer-
ences on women.

LIFELONG EDUCAT I O N ,
THE ANSWER TO CHANGE

In the industrialized countries, the availability of stages of
education after completion of formal schooling is a new
phenomenon, quite distinct from adult education. The latter,
p reviously designated ‘popular education’, notably in the
Constitution of UNESCO, organized since the beginning of the
century within the framework of workers’ movements, has
been given new impetus as a means of social advancement by
the wave of democratization of the 1950s.

As to lifelong education, its origins are to be found in the re c o g -
nition that, in such a rapidly changing world, no school or
university education and, even more so, no professional train-
ing, can provide knowledge which will remain valid for a life-
time. Henceforth, education has to keep knowledge abreast of
the times. In parallel to formal education, especially at the
higher levels, institutions in many countries whose main vo-
cation is not education, such as the major financial or service
sector corporations, now offer adults opportunities for study of
a general cultural nature, or to update knowledge or pro f e s-
sional retraining. This has been greatly facilitated with the
advent of distance teaching and the dissemination of self-
l e a rning materials on the telecommunications networks and,
very re c e n t l y, on Intern e t .

The organization of education and basic training must,
t h e re f o re, adjust to match these later stages of education
and lose its encyclopaedic character. However, even if it is
commonly acknowledged that the school is not the only
place to acquire knowledge and that the school years are

not the only time to learn, few countries have taken this
f resh approach to education. This is, nonetheless, one of
the approaches which would allow education to follow more
closely upon current shifts. As Jacques Delors wrote in his
i n t roduction to the Report of the International Commission
on Education for the Twenty-first century, simply ‘learn i n g
t h roughout life makes it possible to organize the various
stages of education to provide for passage from one stage
to another and to diversify the paths through the system,
while enhancing the value of each. This could be a way of
avoiding the invidious choice between selection by ability,
which increases the number of academic failures, and the
risks of exclusion, and the same education for all which can
inhibit talent.’

THE NEGATIVE EFFECTS OF INAPPROPRIATE
EDUCATIONAL MODELS

In most cases, and especially in the developing countries, education
develops by re p roducing and multiplying the predominant model of
school organization, i.e. the class and the school, centred on compe-
tition and individual achievement. In an attempt to offer everybody the
p rogrammes and methods designed for an elite, democratization of
teaching has taken the form of an upward adjustment of curricula, for
fear of ‘lowering levels’. Primary teaching, and even sometimes
secondary teaching, have lost their identity as educational ends in
themselves, often being simply considered as a preparatory phase for
higher levels. Thus, the pedagogical strategy of secondary education
has not evolved, the upper levels determining content which re f l e c t
c o r responding university disciplines. In the Southern countries, new
education systems have mirro red those of former colonizers, pre p a r i n g
students for the Cambridge Certificate, or for the b a c c a l a u re a t e, and
t e a c h e r-education systems, as well as teachers’ conditions of service,
replicate those of the metropolis. A whole series of reforms, there f o re ,
became necessary, to match education to its own cultural milieu and
to pupil diversity. From the 1970’s onwards, the renewal and adapta-
tion of education became a priority of international co-operation, not
only for UNESCO, but also for OECD.
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