n 1975

International Conference on
Education, 35th session on
the theme OThe Changing
Role of the Teacher and its
Influence on Preparation for
the Profession and on In-
service Training®, adoption
of Recommendation No. 69

mn 1989- 1990

The first DUNESCO-Chairs®
in the educational sciences
established

M 1993

Education International (El)
is created by merging
WCOTP and IFFTU

M 1993 -1994

Preparation and
dissemination of the World
Directory of teacher-training
institutions in co-operation
with ICET

Paris on 5 October 1966 by a Special Intergovernmental Conference on the status of teachers and, later,
Recommendation No. 69 adopted in 1975 in Geneva by the 35th session of the International Confarce
on Education which to this day constitute a frame of éference for the teaching profession and teacher-
training in light of the concept of lifelong education. The CD-ROM (Vol. I) which accompanies thibhure
contains the full text of these ecommendations.

An operational commitment to put theory into practice

At the beginning of the 1960s, the problems brought about by decolonization and the awakening of deprived
nations led UNESCO to become directly involved in large-scale operational action in technical co-
operation for development made possible by means of a rapid upsurge in extra-budgetary funding, chiefly
from the United Nations System. This was an activity which was to intensify until the beginning of the 1980s.
Whilst bearing in mind the need for universality, UNESCOOs action is, nevertheless, carried out with eapect

to specific regional contexts. In Africa

activities were mainly in the form of dect UNESCOGs OPERATIONAL ACTION
intervention, in Latin America, they to train teachers and other educational personnel

consisted in stimulating or stengthening 51967, 93 experts were atwork in 47 countries. These were, notably,
existing institutions, and in Asia action was in Africa: Burundi, Cameroon, Central African Republic, Chad, Congo-
- - I Brazzaville, Congo-LZopoldville, C™te dOlvoire, Ethiopia, Gabon,
usually limited to guiding or facilitating co- Madagascar, Mali, Mauritania, Niger, Nigeria, Somalia, United Republic
ordination and networking of individual of Tanzania and Uganda; in the Arab States: Iraq, Lebanon, Libya,
initatives. This operational action in tech- Morocco, Turkey and Yemen; in A§ia: Afghgnistan, C_gmpodia, India,
Iran, Korea, Nepal, Papua New Guinea, Pakistan, Philippines, Samoa,
nical co-operation for development was  Thailand; and in Latin America and the Caribbean: Bolivia, Brazil, Chile,
later followed up within a diferent inter- ~ Colombia, Dominican Republic, El Salvador, Ecuador, Guatemala,

. . Honduras, Mexico, Nicaragua, Paraguay, Peru. It was observed, on
national context, and with much more  he eve of the implementation of the First Medium-Term Plan that, fr om
limited financial esources. Direct man- 1960t0 1974, UNESCO had Omade an important contribution to train-
agement of operational projects had ing teachers in the developing countries.O

The Organization, in co-operation with UNDP
offered the Organization a twofold op- and interested Member States, had par-
portunity: to verify the relevance and feasi- ticipated in the training and further training of
o . ) more than 300,000 primary school teachers.
bility of the main ideas it proposed or pijvers initial or in-service training activities
conveyed, and to draw from the realities of ~ Were also organized in co-operation with
. . . . UNICEF; they reached almost 70,000
field work the stimulation equired to teachers. In 1974, UNICEF-UNESCO projects
nourish its intellectual vocation. It also directly concerned with the initial orin-
enabled the Organization to weigh up the ~S€rvice training of various kinds of
teacher, those in primary schools in
various obstacles to the introduction and  particular, were on-going in 37 coun-
the propagation of educational in- tries; 85 projects were implemented
. (6) . . with UNDP_a_55|stance. Slnce_ 1978, a
novations'™ and thus to refine its ieacher-training component is to be
hypotheses of action, and its conceptual found in 253 projects in Africa, 188 in
and methodological tools. Asia, 79 in Latin America and 53 in the
Arab States.

(6) In particular, the most subtle
and most difficult obstacle to
overcome, that of Othe inherent
inertia of educational systems
which caused them to respond
too sluggishly [...] even when
resources have not been the
main obstacle® (Philip H.
Coombs, The World Education
Crisis Oxford University Press,
1968).

Project 504-TOG-11
An itinerant teacher-trainer, Togo.
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TOWARDS LIFELONG EDUCATION FOR ALL

TEACHERS

... AND THE QUEST FOR AN INTEGRATED TRAINING STRATEGY

From the beginning of the 1970s onwards
the wealth of studies and experiences
accumulated enabled the Organization to
identify two complementary approaches as
being most apt to respond to quantitative and
qualitative requirements, the main aim being
to enable the creation of:

e Integrated training structures,

pre-service training being considered as the
first step in a process of continuous training
which should carry on throughout a teacher’s
career. Training institutes were encouraged to
better integrate the three components

TRAINING SCHOOL PRINCIPALS IN AFRICA

The role of the head of a school is of prime importance.
Each school is an enterprise whose director must
manage available resources in the best possible way,
seeing to the organization of teaching in the school, the
distribution of pupils, teachers and premises, timetable
management, and so on. Training in educational and
administrative management has become a key element
in improving school achievement. Thus, UNESCO, in
co-operation with the Commonwealth Secretariat and
the Agency for Cultural and Technical Co-operation, has
launched a regional project for the further training of
school principals in Africa. This project has components
for the English-, French- and Portuguese-speaking
countries, with specific material such as the Guide to
administrative and educational management of schools.
As the project is proving successful, other countries,
such as Brazil, have launched similar activities.

(academic, professional, practical) and to
harmonize the training of several categories of personnel, on the basis of a common core for all.

= Training with multiplier effects, continuous training approach,

preference being given to supervisory and management staff (inspectors, counsellors, principals of schools
and colleges) because of their constant and close contacts with in-service teachers who make up the
determining critical mass. It was recognized that the role of school principals was of the utmost impor-
tance, as they are continually called upon to lead and counsel the teachers in their schools.

These two approaches have been put into practice in a considerable number of workshops, train-
ing courses and seminars organized at the regional or sub-regional level. These activities contri-
buted to improving the training of personnel in the countries concerned as well as the training methods.

IMPROVE THE QUALIFICATIONS AND STATUS OF TEACHERS

During the 1980s and at the beginning of the 1990s, in increasingly complex and rapidly-changing
societies, everybody’s cultural level and capacity to learn had to be enhanced. However, while the
key place occupied by teachers is coming to be re-emphasized, their status and professional
standing remain underrated.

One major initiative has been the launching in Africa of an exercise to assess teacher-training insti-
tutions and programmes and to set up UNESCO-Chairs in the educational sciences, which will be
particularly concerned with the relevance of teacher-training. UNESCO has also made a consolidated
review of trends in pre-service and in-service training of teachers from 1960 to 1985 and a study of
the implications of structural adjustment programmes for professional standards among teachers.
In addition, it has conducted case studies to evaluate the impact of initial training in the classroom.
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Lionel Elvin (United Kingdom)

Director of the Department of Education,
UNESCO, from 1950 to 1956, Professor at the
Institute of Education, University of London

If, however, there is a pilot training college
serving a few pilot schools, how do you go
on to generalize the reform through the whole
school system? In nearly every educationally
underdeveloped country there is some
school or college that excites the admiration
of reform-minded visitors. But why is its
excellent experience not made general?

Education on the Move, UNESCO, 1975

Jean Thomas (France)

Assistant Director-General, then Deputy
Director-General, UNESCO from 1950 to 1960
President of IBE Governing Council from 1969 to
1972

Teachers must therefore be placed in conditions
such that they get used to regarding innovation as
their concern, a joint undertaking in which they feel
involved and responsible, and that, instead of
carrying out orders, they become working partners.

Education on the Move, UNESCO, 1975

Federico Mayor (Spain)
Director-General of UNESCO since 1987

Improving education must go hand in hand with
improving the status and the level of
professionalism of teachers and the respect
that society accords them. Teachers are not
only the instrument of education; they are its
spirit and its soul. [...] In declaring this World
Teachers’ Day, we would like to tell the teachers
of the world, at the same moment in time, that
we are thankful to them for their hard work and
dedication and for the heavy responsibilities
they bear in educating the children of today to
become the citizens of tomorrow.

Proclamation of World Teachers’ Day on 5 October,
44th Session of ICE, UNESCO-IBE, Geneva, 1994




m 1994

5 October, anniversary of
the adoption of the
UNESCO-ILO
Recommendation on the
Status of Teachers
becomes World Teachers’
Day

m 1996

International Conference on

Education, 45th session on
the theme ‘Enhancing the
Role of Teachers in a
Changing World’, IBE,
Geneva

mm 1997

Fifth International
Conference on Adult
Education, devoting much
time to discussing the
continuous training of
teachers, UIE, Hamburg,
Germany

m 1997-1998

Preparation and
dissemination of the first
CD-ROM co-produced by
UNESCO and Education
International

mm 1998

Publication of the World
Education Report on the
theme ‘Teachers and
Teaching in a Changing
World’

Another thrust of UNESCO'’s programme can be seen
in the development of co-operative networking
activities and exchanges of experiences gained in
teacher education. To this end, UNESCO has main-
tained regular consultations with the main teachers
associations: Education International (El), the World
Confederation of Teachers (WCT) and the World
Federation of Teachers Unions (WFTU). Another
example is the joint publication in 1993 of the
UNESCO-ICET World Directory of Teacher-Training
Institutions in conjunction with the International Council
on Education for Teaching (ICET).

Distance education, which makes it possible for
teachers to continue studying without having to leave
their teaching posts has become a popular method of
upgrading their qualifications.

PERPETUATE THE IMPROVEMENT
OF THE QUALITY OF EDUCATION

5 OCTOBER
World Teachers’ Day

The choice of 5 October, the anniversary
of the adoption of the UNESCO-ILO
Recommendation on the Status of
Teachers, as World Teachers’ Day, along
with the UNESCO Teaching Prize, can
be said to represent significant tokens of
the awareness, understanding and
appreciation displayed for the vital
contribution that teachers make to
education and development. Teaching
today in a rapidly changing world is
more demanding and challenging then
ever before. Teachers must cope with a
variety of situations: shifting social Teachers make

values, technological advances, edu- the difference

cational reforms, changes in the family

environment, poverty, violence and AIDS. More often than not they
face these challenges with insufficient support from the family or the
community. World Teachers’ Day is dedicated to those who devote
their lives to the belief that learning gives rise to liberty, that edu-
cation is the life blood of democracy. The vision of a future where
people will live together in harmony, tolerance and mutual respect is
not something to dream about, but something to work and struggle
for. Teachers are in the forefront of this battle.

lﬂuRNEE Mrmuu.u

Adapted from a poster co-designed by UNESCO and Education International, 1996.

As underscored by the recent report of the Commission chaired by Jacques Delors, Learning: the Treasure Within,
economic, social, cultural, scientific and technological development has evolved even more rapidly in latter years.

1980 - 1994: A MIXED PICTURE
As education expands, so do the number of teachers and the amounts governments devote to this sector.
Nonetheless, teachers salaries in many countries fell behind those of the rest of the population over the past fifteen
years. Regional pictures, which can be read positively, also hide substantial national differences.

INCREASE IN THE NUMBER OF PRIMARY

BASE YEAR 100, 1980
* More teachers

SCHOOL TEACHERS BETWEEN 1980 AND 1994.

everywhere,
but although the
numbers of
primary teachers
increased in all
regions of the
world between
1980 and 1994,
growth was
markedly slower
than for the fifteen
previous years.

EVOLUTION OF THE TEACHER/PUPIL RATIO
IN PRIMARY SCHOOLS
BETWEEN 1980 AND 1994

« Falling
tgach_er— o = 1980
pupil ratios
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1996
45" SESSION
OF ICE

UNESCO-IBE, Geneva

At Geneva, from 30 September
to 5 October 1996, the 45th
session of the International
Conference on Education (ICE)
discussed the role of teachers
in a changing world, examining
four major thematic issues:

» the new professional profile
of teaching staff and im-
provement of their social
status;

= pre-service and in-service
training of teachers and other
educational personnel;

= new information technologies
and the role and functions of
teachers;

« the participation of teachers
in the management of edu-
cational change; partnership
with other social actors.

The principal objective of the
ICE was the promotion of
policies designed to strengthen
teachers’ prestige and their
participation in the process of
educational change, and to
help throw into question the
current widespread scepticism
regarding the capacity of
teachers and other educational
personnel to produce change
within these systems. On this
subject, the Conference noted
with interest the analyses and
proposals of the International
Commission on Education for
the Twenty-first Century.

On 5 October 1996, the last
day of the meeting, parti-
cipants celebrated World
Teachers’ Day and the Thirtieth
anniversary of the adoption of
the UNESCO-ILO Recom-
mendation on the status of
teachers.




TOWARDS LIFELONG EDUCATION FOR ALL

TEACHERS

Now, on the eve of the twenty-first century, the objective of lifelong education for all has become a priority. B
The need for qualified teachers and for educational and management staff has led the Organization to
. L . . . ) Mary Hatwood Futrell
pursue activities to enhance the training of educational personnel. It is essential to take into account (United States)
the challenges of the twenty-first century, in other words, qualitative needs linked to new content in formal President of Education International since 1993

and non-formal education at all levels, associated with problems of the environment, population, public When the uncapped potential of a student

health, culture, new information and communication technologies, and the new style of relationships meets the liberating art of a teacher, a
between teachers and their social environment. In this respect, UNESCO increasingly needs to co-operate miracle unfolds. A special relationship is

- . . o ) . . ) born. The relationship of teacher and pupil
with public or private partners working in the field of education, especially the large-scale teachers ) . X ; )

p_ i P b ) g' ) ) p y 9 o defies definition. But it can leave an indelible
associations, such as Education International. With the latter Organization UNESCO has jointly prepared imprint. [...] Many of us have had teachers
and distributed instructional materials for teachers, using all available media, including the very newest, who truly made a difference in our lives,
such as video, CD-ROM, and has created a joint Internet Web with the participation of IBM and the ::/f\:hol'é)nSttI”etg ”t‘ us tne Ifove (')tf learning and

N ) o i e liber at results from it.
University of Nebraska. It was with this in mind that the theme chosen for the 45th session of the y
. . . . Speech given during celebrations of the Fiftieth
International Conference on Education in September/October 1996 was ‘Enhancing the Role of Teachers Anniversary of the Creation of UNESCO, Paris, 1995

in a Changing World’. This meeting also marked the Thirtieth Anniversary of the Joint UNESCO-ILO
. o o . Jacques Delors (France)
Recommendation on the Status of Teachers, and advocated that co-operation in this domain with public . : .
Chairman of the International Commission on
and private sectors be strengthened in years to come, taking the utmost advantage of new Education for the Twenty-first Century

information and communication technologies. In any event, no reform can succeed
without the co-operative and active

TO KNOW MORE (see also CD-ROM, Vol. I) participation of teachers. The Commission
- . recommended that the social, cultural and

= The Changing Role of the Teacher: International Perspectives. Norman M. Goble and James E. material status of educators should be
Some recent” Porter, UNESCO-IBE, 1977. (IBE: Studies and Surveys in Comparative Education). (English, considered as a matter of priority, along
publications. French, Spanish) with the tools required to deliver education
m Lifelong Education and the Preparation of Educational Personnel. James Lynch, UNESCO-UIE. of a high standard: books, modern
1977. (UIE Monographs, No. 5). (Arabic, English, French, Spanish) communication media, and suitable cultural
= National Language and Teacher-Training in Africa: Methodological Guides. 1, 2 and 3. Joseph and economic support for the school.
Poth, UNESCO, 1980-1987. (Education Studies and Documents Nos. 32, 47, 54). (English, ‘Education for Tomorrow’,
French) The UNESCO Courier, April 1996
= Senior Educational Personnel: New Functions and Training. Vol. 1: Overview (ESD, 52) and . .
Vol. 2: From Theory to Practice: Policy and Training Papers (ESD, 55). UNESCO, 1987-88. Colin N. Power (Australia)
(English, French) Assistant Director-General for Education,
. L . . . . . . . . UNESCO since 1989
= La gestion administrative et pédagogique des écoles. Guide pour les directeurs et directrices
d’école. Jean Valérien, UNESCO/ACCT, 1991. (French) Educationally sound curricula and good
= World Directory of Teacher-training Institutions. UNESCO/International Council on Education teachers will still be needed to do what
for Teaching, 1993. (Trilingual: English/French/Spanish) machines cannot do: to guide learners
= Increasing Teacher Effectiveness. Lorin W. Anderson, UNESCO-IIEP, 1994. (Fundamentals of through the oceans of information and
Educational Planning, 39). (English, French) packages now available; to promote the
= Research Information for Teachers. UNESCO/PROAP, 1996. (Education in Action series). devel_opment of und_erstandlng and
(English) creativity in key subject areas; and above
Prortons, = Teaching Against the Odds. EFA 2000 Bulletin, April-June 1996, No. 23. (English, French) all, to facilitate ‘learning to be’ and ‘learning
Y DUSVENTURAS m Learning: the Treasure Within. Report to UNESCO of the International Commission on Education to live together’.
for the Twenty-first Century, chaired by Jacques Delors, UNESCO, 1996. (English, French) Address to Eleventh Monographic Week,
Some periodicals. Foundation Santillana, Madrid, November 1996
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