
( 1 6 )Does Education Need
Strategic Piloting?, S. L o u r i Ž
in the work by F. C a i l l o d s
(note 15).
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n 1994
Production by IIEP of
training modules for
educational planners and
managers,

n 1996
¥ Publication by UNESCO

of the report Learning: the
Treasure Within

¥ Mid-decade meeting of
the International
Consultative Forum on
Education for All, Amman

n 1997
Establishment of a branch
of the International Institute
for Educational Planning for
Latin America and the
Caribbean in Buenos Aires

and local levels and the use of the various ways and means
available in formal and non-formal education. Planning
services would increasingly be called upon to pre p a re
educational policy options and measures to reduce dis-
parities or even to undertake the Ôstrategic pilotingÕ of
e d u c a t i o n .( 1 6 )

F i n a l l y, in 1996, the report of the International Commission
on Education for the Twenty-first Century, highlighted the
i n g redients needed to ensure the success of strategies for
educational reform and the choices for education which
a re also the choices of society, in which all the stake-
holders in the educational undertaking should be involved
at the central and local levels, by opening up spaces for
democratic decision-making.

In the next few biennia, the UNESCOÕs action will also
a d d ress the challenges and the consequences for edu-
cational policies and planning of the evolution of con-
temporary society: rapid urbanization and the struggle
against poverty, pollution and environmental degradation,
the participation of women in socio-economic development
and fostering peace.

TWO CONDITIONS FOR 
E D U C A TIONAL PLANNING

We want education to be democratized, but also to
become democratic, which means assuming the
right and the duty to participate. These two con -
ditions must also be met when speaking of plan -
ning. If we really do want education for all, we must
also establish a type of planning which is the
responsibility of all and which at the same time is
put into practice by all. Planning will thus become
an integral educational process and a factor for
democratization and social change.

The risk of interpreting Òeveryone in generalÓ to
mean Ònobody in particularÓ is always present. How
can it be avoided? First of all, planning must shake
off its vague and impersonal connotations so as to
involve those concerned at the practical level, start -
ing at the grass-roots. For it is there that all the
factors and individuals that shape education are to
be found and have their being.

Manuel Bartlett Diaz , Secretary of Public Education of Mexico,
Mexico City Congress, 1990.
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REGIONAL CONFERENCES OF MINISTERS OF EDUCATION,
a unique and original means of international co-operation
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Wadi D. Haddad (Lebanon)
Deputy Secretary of the World Bank and
Special Adviser to the Director General of UNESCO

Educational planning is actually a series of
untidy and overlapping episodes in which a
variety of people and organizations with
diversified perspectives are actively involved
– technically and politically. It entails the
processes through which issues are
analyzed and policies are generated,
implemented, assessed and redesigned.
Accordingly, an analysis of the education
sector implies an understanding of the
education policy process itself – the 'how'
and 'when' of educational development.

Education Policy-Planning Process: an Applied
Framework, UNESCO-IIEP, 1995

Ricardo Díez-
Hochleitner
(Spain)
P resident of the Club of Rome

Education is still living in
the past because its
present social context is
totally different from the
situation for which it was

designed. Education must not only be adapted
to the needs of our age, it must also make a
real effort to look ahead some twenty-five years.

UNESCO Sources, No. 78, April 1996

Jacques Delors (France)
Chairman of the International Commission on
Education for the Twenty-first Century

Choosing a type of education means
choosing a type of society. In all countries,
such policies call for extensive public
debate based on an accurate evaluation of
education systems.

Learning: the Treasure Within. Report to UNESCO of
the International Commission on Education for the

Twenty-first Century, UNESCO, 1996
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EDUCATIONAL PLANNING

T O K N O W M O R E (see also CD-ROM, Vol. I)

This approach, which began with education, was to be gradually extended to other fields of competence of UNESCO,
such as physical education and sport, the application of science and technology to development, etc.

PROMOTING THE QUALITY AND PERTINENCE OF EDUCAT I O N


