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(i)

SUMMARY
The 43rd session of the International Conference on Education took place at the
International Conference Centre of Geneva from 14 to 19 September 1992. It was convened
by the Director-General of UNESCO in conformity with resolution 1.2 adopted by the General
Conference at its twenty-sixth session.
The Conference examined the following points: 'The contribution of education to cultural development' and the Preliminary report on the implementation of Recommendation No.
77 adopted by the International Conference on Education at its 42nd session'.
At the conclusion of its discussions, the Conference adopted its report and
Recommendation No. 78 to ministries of education and culture concerning the contribution of
education to cultural development.
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INTRODUCTION
1.
The 43rd session of the International Conference on Education, convened by the
Director-General of UNESCO in accordance with resolution 1.2 adopted by the General
Conference at its twenty-sixth session, was held at the International Conference Centre,
Geneva, from 14 to 19 September 1992.
2.
The Conference was attended by 125 Member States of UNESCO; four non-Member
States; Palestine; eight organisations of the United Nations system; eight other intergovernmental organisations; 17 international non-governmental organisations and one foundation.
The 43rd session of the Conference was attended, in all, by 551 delegates, including 54 ministers and 26 deputy ministers of education, and 82 representatives and observers. The list of participants in the 43rd session is appended hereto.
3.
Opening the 4Srd session, H.E. Mr Aljun Singh, Minister of Human Resources
Development and Head of the Delegation of India, the Member State which had ensured the
chairmanship of the 42nd session, observed that the theme chosen for the 43rd session The
contribution of education to cultural development - was significant and timely. He noted that,
since the previous Conference, the world's political landscape had irreversibly changed
towards peace, a deceleration in the anns race and an avoidance of nuclear catastrophe, holding out the hope of a more just, equitable, humane and rational world order. However, he also
noted that the process of democratisation had at the same time released forces of violence, ethnic strife and cultural and religious intolerance. In this situation, he said, there had emerged a
greater need to use education and culture as media to purvey the message of multicultural
coexistence based on the underlying socio-religious unity of mankind. Referring to the fact
that the Conference was taking place at the mid-point in the World Decade for Cultural
Development, 1988-1997, he suggested that the inextricable linkage between education and
cultural development and their concomitant relationship had to be fully analysed and comprehended to render education more relevant and acceptable as a viable tool to preserve the cultural ethos, foster cultural development and promote global cultural understanding. Expressing
the hope that the deliberations of the Conference would lead to action-oriented recommendations which would guide decision-makers and Member States in integrating the crucial aspects
of cultural development in the content and process of education, the Chairman gave the floor
to Mr Federico Mayor Zaragoza, Director-General of UNESCO.
4.
In his address to the Conference, the Director-General thanked the authorities of the
Swiss Confederation and of the Republic and Canton of Geneva for their hospitality which
they had extended over many years to the Conference, and welcomed the representatives of
Member States and observers from non-Member States, liberation movements, intergovernmental and non-governmental organisations and organisations of the United Nations system.
He noted that the Conference's focus on education and culture was significant from a number of standpoints. Firstly, recalling that the World Conference on Cultural Policies in 1982
had underlined in its recommendations, as well as in the Mexico Declaration, the relations
which exist between education, cultural development and the cultural dimension of development, the Director-General reminded the Conference that the programme of action for the
World Decade for Cultural Development explicitly foresaw the contribution of education to
cultural development as one of its first objectives. Secondly, the intersectoral and transdisciplinary theme of this Conference reflected the fundamental and universal linkage or
convergence which existed between education and culture. This convergence, he said, was
exemplified particularly in the Gennan concept of Bildung, in which education and culture
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'the whole complex of distinctive spiritual, material, intellectual and emotional features that
characterise a society or social group', both encapsulated and impregnated education, determining in part its objectives and modalities.
5.
Education and culture, the Director-General emphasised, were related symbiotically.
Culture was an effect of education, and education in turn was a motor of cultural change with
the potential of contributing either to the impoverishment or enrichment of culture. In view of
this, there may be an over-emphasis in school programmes today on scientific, technical and
economic questions at the expense of the arts and the humanities. Thus, the Director-General
suggested that the time might be appropriate to review the composition of school curricula and
the appropriateness of existing teaching methods. It was important, he further stressed, not to
neglect the place of artistic expression in cultural development. Works of art, he said, represent culture in one of its narrowest but noblest senses, distilling the very spirit of a culture.
Education, he added, had a vital role to play in fostering artistic expression.
6.
Observing that the domain of culture is universal, the Director-General noted that cultural development is in part the promotion of dialogue between cultures. This, he noted, had
always been one of UNESCO's central concerns involving both the strengthening of cultural
identities and developing exchanges between cultures to their mutual benefit and enrichment.
The study of foreign languages was of particular significance, he said, since it provided an
unrivalled insight into other cultures and created a valuable disposition towards intercultural
dialogue. In the past, education had too often played a part in the destruction of minority cultures. The preservation of cultural diversity - no less than biological diversity - was crucial, he
emphasised, for the future of mankind, and education could make a significant contribution to
the specific problem of multicultural living and intercultural understanding.
7.
Noting that the promotion of human creativity is at the heart of cultural development, the
Director-General observed that cultural development becomes one with human development.
Referring to UNESCO's new Centre for the World Heritage, as well as to the organisation of
two commissions on culture and development, and on education for the twenty-first century,
he drew attention to the intersectoral and interdisciplinary nature of UNESCO's mission within
the United Nations system which aims at helping to construct a culture of peace.
8.
The Chairman then gave the floor to Mr Dominique Föllmi, State Councillor, Head of
the Public Education Department of the Republic and Canton of Geneva and Head of the Swiss
Delegation. Mr Föllmi welcomed the Director-General and delegates, and proposed some
points of reflection on the importance of culture for the development of the human being.
Utilising the metaphor of a plant in soil from which both sustenance and harmful parasites and
disease could be drawn, he suggested that the young child could be either nourished or deformed by culture. Culture had both a positive side in nourishing all that was best in the individual being, and a negative side in feeding xenophobia and the will to eliminate others. The fundamental role of education, he said, was to contribute to the development of a culture which
would enable millions of human beings to live together peacefully and to give them the means
of resistance in the face of technologies which have as much the capability of enslaving as of
serving those who utilized them.
9.
The Honourable Mr Antonio Silipo, Minister of Education, Province of Ontario, Canada,
was then elected as Chairman of the 43rd session of the Conference by acclamation. Taking the
chair, he noted that the Conference was taking place at a time when we are deeply aware of the
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our lives. As educators, the Chairman emphasised, young people are always our inspiration
and the main focus of our deliberations. Recalling his own youth, spent in three different countries, he observed that there are children and young people in every part of the globe who are
going through the experience of immigration involving, often in an acute form, an interaction
between culture and education. He sketched out a number of key issues related to the theme of
the Conference which affect many Member States: the defence and preservation of endangered minority cultures; the need to respect and honour local ways and traditions while remaining open to the practices and values of other cultures; the extension and improvement of education in the full range of arts which should be open to all students, not only to a chosen few;
and the means of forging stronger links between the school, the family and the community in
dealing with issues of culture, language and cultural development. At a time of crisis, when
people are being displaced and their lives shattered by war, famine and natural disasters, we
must, the Chairman urged, dedicate ourselves to securing hope for the future through the most
powerful means of all - education.
10. The Conference then unanimously accepted the recommendation of the IBE Council,
presented by its President H.E. Ambassador Ruth Lerner de Almea, that Rule 4.1 of the Rules
of Procedure be suspended in order that the number of Vice-Chairmen be increased from eight
to nine. The following Vice-Chairmen were then elected by acclamation:
Mr D. Föllmi (Switzerland)
Mr Jan Kopecky (Czechoslovakia)
Mr George Vaideanu (Romania)
Ms M.E. Perez Franco (Colombia)
Mr Ahmad Kamal (Pakistan)
Mr A. Riazi (Islamic Republic of Iran)
Mr R. Mbella-Mbappe (Cameroon)
Mr R. E1 Madani (Libyan Arab Jamahiriya)
Mr Mohammed Al Jaifi (Yemen)
Mr J.O. Itotoh (Nigeria) was elected Reporter of the Conference by acclamation.
11. The delegate of Denmark asked for the floor and, speaking on behalf of the European
Community and its Member States, noted that the Community did not accept the new federation formed by Serbia and Montenegro as the sole successor to the former Socialist Federal
Republic of Yugoslavia and that, accordingly, the presence of representatives of Serbia and
Montenegro at this Conference did not prejudice the position of the European Community and
its Member States as to any further action they may take to oppose the participation of
Yugoslavia in the United Nations. The delegates of Austria and Egypt made similar statements
to the Conference.
12. The Chairman then suspended the plenary meeting to open the first meeting of the
Commission, of which Mr Gonzalo Figueroa (Chile) was elected Chairman by acclamation.
The plenary meeting was then resumed with the Chairman submitting the provisional agenda
(ED/BIE/CONFINTED 43/1) and the proposed organisation of the work of the Conference
(ED/BIE/CONFINTED 43/2) to the delegates, who approved them unanimously.
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The contribution of education to cultural development
Summary of the plenary discussions
A.

Introduction

1.
Delegates from 83 Member States and observers from the Holy See and Palestine, two
intergovernmental and five non-governmental organisations addressed the plenary meetings.
2.
There was general agreement among speakers on the primordial nature of the relationship between education and culture. 'The first and essential task of every culture is education',
one speaker said. Another referred to education as the 'vector of cultural development'. Sell
another observed that the inseparable nature of the relationship was demonstrated by the fact
that the ancient Greeks used one word, 'paideia', for both education and culture. The challenge, however, was to decide on what kind of education to provide. Too often in recent years,
many speakers noted, education had been harnessed to purely materialistic objectives, losing
sight of the noble goals enshrined in the Universal Declaration of Human Rights which had
declared that the purpose of education is to contribute to the full development of the human
personality, peace and human rights. What was needed today, one speaker proposed, was
'enlightened' education and a revised concept of the school that would accommodate a harmonious balance of learning activities designed to develop the full potentialities of the pupils.
Many speakers informed the Conference of recent and current moves in their countries to
reconsider the existing balance of subjects in school curricula. Some speakers expressed a certain amount of anxiety over what they considered to have been an undesirable trend us recent
years towards an emphasis on science and technology at the expense of other subjects. Other
speakers referred to the challenge of providing an education which would help stimulate the
creative impulse in the young. Several speakers mentioned the unique role of works of art painting, sculpture, music, theatre, dance - in revealing to young people the possibilities open
to them for cultural expression.
B.

Issues concerning the interrelationship of education and culture

3.
Numerous speakers referred to the difficulty of defining culture and hence the concept
of cultural development, one of them noting that there were over 100 accepted definitions of
culture. An issue implicit in the debate was whether culture should be defined narrowly or
broadly in its relationship to education. One delegate cautioned the Conference that culture
must be understood as being more than theatre and arts. Another noted, 'however, that when
everything was defined as culture, culture became nothing more than an uninteresting slogan.
A number of speakers referred with approval to the definition of culture contained in
Preliminary Draft Recommendation No. 78, deriving from the World Conference on Cultural
Policies (Mexico City, 1982), in which culture is defined as 'the whole complex of distinctive
spiritual, material, intellectual and emotional features that characterise a society or social
group. It includes not only the arts and letters, but also modes of life, the fundamental rights
of the human being, value systems, traditions and beliefs'. Others observed that the task of the
Conference was not so much to define culture, which they perceived as a difficult and elusive
task but to identify those aspects of culture which had a direct bearing upon education. One
delegate considered that even this represented an immense and unrewarding task which could
lead the Conference to make meaningless recommendations on matters which were more
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He suggested that in dealing with culture, the Conference limit itself to identifying some common denominators or principles regarding the role culture must play in the educational system
in a decent society. Such principles, he added, should be true and important no matter what
culture, religion or educational structure may exist in a particular country. He further indicated that his and neighbouring States which shared the views he had expressed had proposed an
amendment to the Draft Recommendation to give it a sharper focus and greater relevance.
4.
Numerous speakers suggested principles which should inform the cultural role and
content of educational systems. These included respect for human rights; tolerance of and respect for other people, their views and beliefs; strengthening of moral and ethical values; knowledge of and respect for one's own culture; concern for the environment; promotion of equality between the sexes; and development of a global perspective on issues One delegate insisted
that the greatest contribution education could make to cultural development was in advancing
the idea of human equality and human rights. The role of education was perceived by another
delegate to be not only the transmission of culture but also, and above all, the critical analysis
of culture in order that it be improved and purged of dangerous elements. Education's contributions to culture, he asserted, had to be that of the active and constructive critic, not merely
the passive conveyor of an unconsidered heritage.
5.
Several speakers stressed that cultural development could not meaningfully be separated
from the development of democracy and human rights. The goal of 'culture for all', it was said,
implied a democratic environment. Referring to recent political changes in their countries,
some delegates informed the Conference of measures being taken to strengthen the teaching
of democracy and human rights in the schools. One speaker in fact declared that 'there could
be no democracy in the society without a democratic school'.
6.
The possible perverse effects of culture on education were also noted, in varying ways
and different contexts, by a number of delegates and observers. One observer, for example,
asserted that prevailing cultural practices and interpretations would make it impossible to
implement many of the provisions of the Universal Declaration of Human Rights in a large
number of countries, particularly as regards the rights of women and minorities. Another speaker pointed to the inherent difficulty of teaching particular values and ethics while, at the same
time, respecting the plurality of convictions which reign in society.
7.
A number of speakers deplored the tendency to present science and technology as being
apart from and opposed to culture rather than as an important part thereof. This same dichotomy, it was noted, pertains in education with scientific and technical education seen as distinct
from, rather than part of general education. Several delegates emphasised the need to reconcile and reconstruct education in order that individuals would not be forced to choose between
being a humanist or a scientist, but would be encouraged to become both humanist and scientist. It is culture, one delegate insisted, which can link the artificially dissociated domains of
education together: the arts with technology, science with poetry and inherited traditions with
the creative impulse. He observed that the natural linkage between education and culture had
been weakened in most western countries after the Second World War in order to make education the servant of economic development, and both education and culture had been impoverished as a consequence. This linkage, he insisted, must be re- established.
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More generally, the neglect of culture in schools was deplored by many speakers. One
speaker noted that this may be in part a reaction to an earlier concept of education which perceived its role as that of moulding cultivated and cultured gentlemen, with lithe attention being
given to the development of practical skills. But we are now, he continued, in danger of going
to She other extreme: to deny culture any role in school and to concentrate instead on utilitarian instruction. Culture, others noted, had been pushed out of the school and was often confined to specialised institutions open only to a small elite. Still others noted that many societies
are experiencing a cultural renaissance, but that This has penetrated into schools and educational institutions only to a very limited degree. There was agreement on the need to reestablish the links between education and culture in order that the former could contribute
more effectively to the latter while drawing strength and purpose from it. Many delegates
observed that She theme of the Conference was especially timely and would provoke a
thoughtful reconsideration of the vital interaction between education and culture.
C.

Co-ordination of educational and cultural policies

9.
Many speakers referred to the mechanisms for co-ordination of educational and cultural
policies in Their countries. In some countries this co-ordination was achieved by integrating
the responsibilities for educational and cultural policies within one ministry at the national
level; in others where the central or national government had only limited jurisdiction over
education or culture, the responsibilities for co-ordination were decentralised. One delegate
suggested that in this area the principle of 'subsidiary' - to regulate or co-ordinate at a higher
level only those questions which could not be decided more easily or effectively at a lower
level - was particularly relevant, since there were advantages in leaving the decision-making
responsibilities relating especially to cultural activities close to the citizens and private associations who were directly involved and willing to pay for them.
10. Many, if not most, speakers informed the Conference of the policies adopted in their
countries towards cultural minorities and of the role assigned to education in ensuring that
their cultural identhes would be preserved while enabling them to participate fully in the life
of the wider society. One delegate, referring to the 77 national languages now taught in the
schools in his country including 12 different languages used as the medium of instruction, evoked the metaphor of education as 'a garden where many beautiful flowers bloom'; previous
policies apparently had been based on the concept of a 'melting pot' which, he said, had had
'devastating consequences' in the case of many rare languages and the levelling of cultures.
Another speaker evoked Mahatma Gandhi's metaphor of the different cultures of humanity
showing their faces like the leaves of a big and sarong tree.
11. Delegates from a number of developing nations observed that there was often a wide and
deliberately created gap between educational systems modelled on those of the colonializing
power and designed mainly to provide the clerks and low-level civil servants required by colonial administrations and the cultures of the formerly colonised peoples in which the educational system was immersed. At independence, they explained, it had become necessary to redesign the functioning of the education system and the purposes it served in order to adapt it to
the indigenous culture and enable it to meet emerging national needs. The introduction of
national languages was cited by several speakers as an essential step in this process. Delegates
from recently independent countries observed that this difficult process of adjustment was still
under way and represented one of the most important tasks that had to be accomplished in
order to increase the contribution of education to cultural development.
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'schooling'. Non-formal and out-of-school education, they said, could play a very useful role
in contributing to the overall cultural development of a society. Some speakers mentioned that
adult education programmes in their countries were extremely active in the cultural domain, in
certain cases even compensating for the deficiencies of the regular school system in that
respect.
13. Some speakers noted that an awareness of the cultural dimension of education was a
necessary corrective to purely quantitative approaches which regarded ever-increasing access
to education as a goal sufficient in itself. Qualitative aspects were central in any conception of
the role and purposes of education and these aspects could not be formulated without
reference to the cultural dimension.
D.

Language issues

14. The cultural importance of introducing mother tongues and national languages into educational systems was cited by numerous delegates. Language, it was observed, is the most evident and pervasive manifestation of culture and is often the central point in establishing and
maintaining the cultural identity of a people. Hence, policies concerned with culture and cultural identity must be closely linked to the language policies pursued in the educational system. Many delegates referred to their national language policies and goals. Several of them
noted that increasing efforts were being made to introduce initial education in the mother
tongue of the learners, both in primary schools and adult literacy classes. Others spoke of measures to ensure the wider use of national languages as vehicles not only of literature and history but also of science and technology. The development of technical dictionaries was cited
as an example of measures being undertaken to this end. The use of national languages for
basic education and international languages for higher levels of instruction, particularly in
scientific and technical subjects, was seen as contributing to an unhealthy separation of education from culture and an undesirable division of education into distinct parts, with those perceived as most prestigious being precisely those furthest removed from the national culture.
15. A delegate from an industrialised country referred to the importance his country attaches
to maintaining the vitality of four languages, used by cultural groups of very different sizes,
and to the essential role of education in this process. Another delegate from a developing
nation discussed the need to make wider use of an international language for promoting dialogue between linguistic groups without according a privileged position to any of them and the
resulting need to expand instruction in this language. Other delegates cited the need to develop and implement multilingual policies in which initial instruction was offered in the mother
tongue, while a national language of wider usage is introduced, at an early stage, as a second
language. At more advanced levels of schooling, the national language becomes the language
of instruction and an international language is introduced as the 'second' language. Indeed, the
majority of presentations to the plenary meetings included references to various aspects of language policy in education.
16. Many speakers stressed the multicultural role of education in their countries in awakening young people to the distinctive features of their own and other cultures. Some speakers used the term 'intercultural' so as to emphasise communication between cultures and
the goal of raising the young to be tolerant of other cultures in a spirit of international
understanding. In fact the whole question of intercultural communication, in particular the
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the debate.
17. Several speakers, remarking that they came from small and linguistically homogeneous
countries, considered that the teaching of foreign languages was imperative in their countries
in order to avoid cultural isolation.
E.

Points of special concern

18. Several delegates spoke on issues relating to the role or participation of girls and women
in culture. For example, one speaker drew attention to the difficulties still facing girls in school
in gaining access to science and technology courses, as a result of which gender-based occupational stereotypes were perpetuated in the broader culture. Another speaker referred to gender-stereotyping in school textbooks and the efforts being made by educators in his country to
tackle this problem.
19. Many speakers recognised a need to strengthen moral education. Today's education, a
delegate emphasised, determines tomorrow's society, for education must shoulder the heavy
burden of disseminating and developing culture. Without education, he continued, the cultural
bonds of society are weakened and the society's capacity to confront the challenges of the future is imperilled. Moral education, he observed, plays an especially important part in preparing
youth for the future and in giving society the sense of solidarity necessary for development
hence it should be aimed at developing concern for and empathy with one's fellow citizens,
making life more civil and convivial, and giving strength and resilience to the society. Other
speakers referred to the breakdown in social relations, to lack of respect for other people and
violence towards them. These alarming developments, they proposed, require that educators
give more thought and attention to teaching moral and ethical values. The outcome of such
efforts, other delegates observed, would depend not only on what was taught, but also and
mainly on the manner, attitudes and values with which it was presented to learners.
20. There were numerous references during the debate to both the positive and negative
impact of the mass media on culture and the role which education might play to increase the
former and minimise the latter. Many delegates noted the use being made of the mass media
and audio-visual technologies to bring culture into the classroom and to extend education into
the home. The enormous potential of the media was recognised by all who addressed the subject. There was, however, a concern expressed by a number of delegates with the power of
international media to displace local culture. The solution to this problem, delegates stated or
implied, was to strengthen indigenous culture and one way of achieving this was by ensuring
a greater contribution of education to cultural development.
21. More generally, a majority of speakers referred in reference to media or in other ways to
the 'internationalisation' or 'globalisation' of culture. Some were apprehensive, fearing powerful forces leading towards standardisation and uniformity. Others applauded the growing awareness among peoples in all countries of the extent to which they shared a common humanity
even if the disparities between rich and poor, and between those who were free and those who
were suffering or oppressed, remained glaring. Education, it was said, had a crucial role to play
along with the media in promoting international solidarity which was an essential prerequisite for tackling problems of a global nature in fields such as the environment and health.
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that they 'offered a sense of the absolute... giving priority to ethics over technology and the primacy of the person over things'. Many speakers affirmed that education in their countries
aimed to inculcate tolerance for persons of different religious beliefs.
23. Several speakers focused on the teaching of history as an area which required particular
attention when reviewing the cultural dimension of existing school curricula. One speaker suggested that 'history is to a people what memory is to the individual' and that 'a people with no
knowledge of their past would suffer from collective amnesia, groping blindly into the future
without guide-posts of precedence to shape their course'. Another speaker, pointing to the sensitivity of history for relations between countries where the hero on one side of the border was
an anti-hero on the other side, said that in his country 'we dream of one common history textbook for all countries in the region'. In history, as in all subjects, it was pointed out, teacher
education must be a critical component of any viable strategy to reform school curricula.
F.

International co-operation in education: a continuing priority

24. Numerous delegates, especially those from the developing regions of the world, referred
to the follow-up of the 42nd session of the International Conference on Education (ICE) which
concerned literacy and basic education in their countries. Several of them noted the close linkages between the subject-matters treated in the 42nd and 43rd sessions of the ICE. As one
delegate put it, in making one literate education serves as part of cultural development, in rendering possible the enrichment of one's perceptions of the world as well as the broadening on
one's empathy towards others, thereby facilitating a growth of thoughts as well as feelings.
Several others noted that literacy remained their national priority and the focus of their educational efforts as the extension of culture depended, in very large measure, upon the spread of
literacy and basic education. Renewed efforts to extend literacy and basic education in the
mother tongues of the learners, thereby reinforcing cultural identity, were cited by several
speakers. Delegates also expressed frustration at the severe resource constraints and adverse
economic conditions which continued to impede the expansion and improvement of basic education and literacy. Some of them cited special programmes they had launched in this area to
both reduce the cost and extend the reach of basic education. Other speakers cited critical problems such as the exceedingly difficult conditions under which teachers work and their extremely low and often irregularly paid salaries as enormous obstacles that rendered even the most
basic instruction difficult and which, unless corrected, would make it almost impossible for the
school to contribute significantly to the development of culture.
25. It was also noted by speakers that this Conference is occurring at the mid-point of the
International Decade for Cultural Development. Many of them reviewed the activities that had
been undertaken to implement the goals established for the Decade in their country as well as
their plans for future action. A number of delegates noted that planned actions were being reduced or delayed because of lack of resources and appealed to the international community for
needed support. Two delegates, citing support already received from donor countries, expressed their appreciation for this assistance which had made the launching of cultural and natural
heritage projects possible.
26. Many delegates expressed the view that increasing the contribution of education to cultural development, while mainly a responsibility for local and national governments, also called for reinforced international co-operation. The present Conference was seen as a valuable
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of the rich collection of materials assembled for the Conference. Other delegates raised the
need for wider dissemination of the main conclusions of the Conference; and referred with
approval to the popularised report prepared on the 42nd session as a model which might be followed. Several delegates proposed that follow-up to the Conference would be facilitated if the
recommendations were more focused and more clearly action-oriented. Other delegates and
observers mentioned the role that non-governmental organisations are playing in the areas of
education and culture and proposed that an expansion of their activities be encouraged. Many
delegates also noted the contributions which UNESCO had made to their education system and
its continuing efforts on their behalf. Numerous mentions were also made of the value attached
to the information and documentation received from the International Bureau of Education.
27. A majority of delegates referred to the state of conflict and crisis existing in many parts
of the world. People are being killed, injured, rendered homeless and stateless; their cultural
identity and human rights are under attack; cultural monuments and heritage are being destroyed; and access to education and culture endangered or curtailed To the disparities between
North and South have been added those between East and West. Numerous delegates expressed
their solidarity with the oppressed people in different countries and occupied territories, their
outrage and sorrow at the suffering being imposed upon people and their deep frustration at the
difficulty of stopping painful and destructive conflicts. Delegates from two Member States stated that the actions taken against them by the United Nations Security Council were, among
other hardships, unjustly preventing the access of their citizens to education and culture.
28. Other speakers stressed that the environment which sustains and nurtures humankind is
itself being polluted and degraded. One delegate observed that the most serious threat to culture is the indiscriminate destruction of our planet's ecology and the uncontrolled use of its
natural resources. It is, he added, only in harmony with nature that one can develop culture.
Others urged that an important part of education's contribution to culture could be the inculcation of more respectful and responsible attitudes to the natural environment.
29. One speaker emphasised how difficult it is to meet the needs and requirements of education in a world beset by uncertainties, instabilities and crises. Many other speakers, noting
that many of the world's conflicts are rooted in cultural misunderstanding, mistrust and intolerance, considered that the present state of crisis made the theme of the Conference particularly necessary and pertinent and education for peace an imperative for human survival.

- 13 PART II
Education, culture and development: new prospects
for interaction for the benefit of the individual and society
Summary of the Commission's discussions
1.
Under the chairmanship of Mr Gonzalo Figueroa (Chile), the Commission elected Mr
Y.M. Juwayeyi (Malawi) and Mr Jamiruddin Sircar (Bangladesh) Vice-Chairpersons; Ms I.
Neu-Altenheimer (Germany) Reporter; and Mr Domitien Misago (Burundi), Mr Jean Pierre
Régnier (France), Ms E.A. Lenskaya (Russian Federation), Ms Rosario Duarte de Fortin
(Honduras), Mr Ashok Vajpeyi (India) and Mr Faisal al-Salem (Kuwait) members of the
Drafting Committee. The chairmanship of the Drafting Committee was entrusted to Mr
Domitien Misago.
With the permission of the Chairman, delegates of various countries participated as
observers in the work of the Drafting Committee.
2.
On the proposal of the IBE Council, the Commission elected the following chairpersons
and reporters for the four working groups:
Working Group I

Chairperson: Mr Erkki Aho (Finland)
Rapporteur: Mr Leonard K Msaki (United Republic of Tanzania)

Working Group II

Chairperson: Ms Kapila Vatsyayan (India)
Rapporteur: Mr Jacques Monnier-Raball (Switzerland)

Working Group III Chairperson: Mr Bashir Bakri (Sudan)
Rapporteur: Mr W.W.Adamski(Poland)
Working Group IV Chairperson: Ms Maria Elizabeth Leegwater-Van der Linden
(Netherlands)
Rapporteur: Mr Wolfgang Hoerner (Germany).
3.
The Commission heard reports on activities and trends in the field of education and culture in Latin Amelica and the Caribbean, Asia and the Pacific, Africa, and the Arab States, presented by the Directors of UNESCO's Regional Offices: Mr J.C. Tedesco, Mr H. Ahmed, Mr
A.J. Obanya and Mr El-Atrash. The following topics were highlighted as some of fife main
activities of the Regional Offices: the promotion of cultural identity respecting minorities; the
priority given to basic education in the assertion of cultural identity; modular tongues and the
teaching of foreign languages as an introduction to other cultures; international education,
which involves education to ensure respect for human rights and education for peace and tolerance; specific cultural traditions in a world of technical and industrial progress; the training
and status of teachers; the development of specific curricula combining interactive and innovative methods; the evaluation of innovative projects taking into account the cultural impact
on sustainable development; the human dimension of education to enable individuals to play
an active part in their cultural environment; education as the basis for all cultural, social and
economic development to bring about a more just world.
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The Commission continued its work in the following Working Groups:
Working Group I

Taking the cultural dimension into account in school curricula

Working Group II

The role of education in the cultural and artistic development of the
individual

Working Group III Cultural development through interaction between the school, the
community and society
Working Group IV Cultural and intercultural aspects of education: a new responsibility
for teachers.
5.
At the closing session, the Chairpersons of the Working Groups presented the results of
their debates orally, reviewing not only their respective themes but also draft amendments to
Recommendation No. 78. Some proposals were put forward regarding the preparation of the
Conference and its follow-up.
6.
The Commission decided not to include the Working Groups' reports in the final report
of the Conference. The delegation of France pointed out that it would not consider itself bound
by their content. The texts could, however, be circulated on the responsibility of the
Chairpersons of the Working Groups.
7.
The Commission adopted Draft Recommendation No. 78 as amended by the Drafting
Committee with some modifications.
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Preliminary report on the implementation
of Recommendation No. 77
adopted by the International Conference on Education
at its 42nd session
1.
The Chairman of the Commission introduced the meeting related to item 8 of the agenda, relative to the implementation of Recommendation No. 77 of the 42nd session on literacy
education, by calling the attention of delegates to document ED/BIE/CONFINTED 43/4,
containing an analysis of the replies of Member States to a questionnaire circulated by the IBE
on the follow-up to the above-referenced recommendation. He then invited the representative
of the Director-General, Mr Victor Ordonez, to explain the purpose and goals of the session.
2.
The representative of the Directorg General informed the Commission of UNESCO's
urgent concern to sustain the momentum of the Education for All Movement launched at the
World Conference on Education for All in Jomtien, Thailand, in March 1990. He explained
that the purpose of the present working session was to learn of the views and experiences of
the Member States in their efforts to achieve education for an and to have their recommendations as to measures that might speed their progress towards this vital goal. He informed the
Commission of recent steps taken to strengthen international support to the education for an
initiative, including the expansion of the steering committee of the Education for AU Forum
to include, in addition to the four original sponsors of the Conference (UNESCO, UNICEF,
United Nations Development Programme and the World Bank), a number of additional partners actively engaged in the follow-up of the Conference. This, he noted, is in keeping with
the intent and spirit of the Jomtien Movement which caned for enlisting the support of new
partners to speed progress towards education for all.
3.
This report includes a number of the highlights of the discussion which ensued in the
Commission. All of the delegates who spoke emphasised their firm belief in education for an
as an essential human right and a development imperative. They noted that despite competing
priorities and, in many cases, a serious lack of resources, their commitment to achieving the
goals set forth at the Conference on Education for AU had not wavered. Several noted, however, that making progress in education requires adequate resources as wed as a strong political
win. Unfortunately, while the latter was present, the former was often severely wanting. They
also observed that time was running out. Only seven years remain before the year 2000 arrives.
4.
A majority of speakers briefly informed the Commission of their national targets for
'education for ad by the year 2000. Broadly speaking, the targets were defined in terms of
access to primary education and elimination of illiteracy among adults. Several speakers referred to the process of review and definition of 'education for all' targets, for example, in the
form of round tables and strategic planning workshops, which had taken place in their countries since Jomtien. In some countries it still remained a challenge to achieve universal primary education, while in others this goal had been attained, at least from a purely quantitative
standpoint, but the quality of education and 'the level of learning' (in the words of one speaker) remained low. Elimination of illiteracy continued to be a major challenge in most countries despite increasing enrolment in primary education. A majority of speakers anticipated
some progress in reducing the rates of adult illiteracy by the year 2000. Several speakers
highlighted particular target groups which represented difficult challenges, notably girls,
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The latter two groups, in particular, were singled out by one speaker as areas where co-operation with external agencies would be desirable.
5.
Many speakers emphasised the current concern in their countries over the quality of
basic education, and reported on measures being taken to ensure that curricula, textbooks and
learning materials were appropriate for the needs of the target groups. Most speakers reported
positively on the progress being made towards the achievement of education for all goals, even
if in some cases this apparently has been slower than was originally hoped for. For example,
one speaker mentioned the specific problem of the distances the children had to travel in order
to attend school; tackling this problem had proved to be more difficult than had been anticipated. Non-formal mechanisms and approaches were mentioned in many of the experiences
reported, although one speaker expressed disappointment at the apparent lack of readiness of
donors to fund project proposals in this area. Several speakers reported on stepped-up efforts
ill the area of adult education, and one speaker in particular stated that the 'campaign' approach was being discarded in favour of strengthening the regular adult education services so that
they could provide sustained educational support for the adult population.
6.
There was a consensus on the need to continue and strengthen inter-agency co-operation
at the regional and international levels in implementing the goals established in Jomtien.
UNESCO was urged to play a leading role to this end. In general, delegates considered that
basic education and literacy had achieved high visibility following the World Conference on
Education for All and the International Literacy Year, both of which took place in 1990 Indeed,
one delegate referred to education as the 'Cinderella' of development agencies.
7.
Several delegates suggested that UNESCO could play a key role by sewing as 'broker'
between developing countries seeking to fund projects and donor agencies looking for projects
which merit support. To do this, it was suggested that UNESCO would have to be able to
inform agencies in developing countries of donor requirements and effectively follow up with
donor agencies on projects submitted to them in accordance with their requirements. One delegate observed there was a need for clarifying priorities. She noted that while the important and
essential role of non-formal education is widely recognised, many donors still remain reluctant
to fund it. Reference was also made to the important role that non-governmental organisations
can play in assisting Member States to achieve education for all.
8.
Delegates suggested numerous ways in which progress towards education for all could
be accelerated: increased financial support from donors, the provision of paper, books and teaching materials; training of key staff and assistance in the in-service training of teachers; and
provision of technical assistance in areas such as monitoring and evaluation. It was also stressed that UNESCO must continue, in every way possible, to ensure that education for all
remains high on the agenda of international agencies and donor countries.
9.
In response to a question raised by the Chairman, one delegate suggested that in preparing future reviews of the follow-up to Recommendation No. 77, or other recommendations, it
would be preferable if the analysis were presented on a regional basis and preceded by essential information on the situation in the region.
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Recommendation No. 78
to ministries responsible for education and culture
concerning the contribution of education
to cultural development
The International Conference on Education (ICE), convened by the United Nations
Educational, Scientific and Cultural Organisation, meeting in Geneva at its 43rd session, held
from 14 to 19 September 1992,
Convinced of the primacy of the human being, not only as an agent but also as the ultimate
goal of any development and, for this reason, of the need to promote personal self-fulfilment
in all its dimensions, particularly through wide access to culture and education,
Mindful that the Constitution of UNESCO, adopted on 16 November 1945, affirms that the
Organisation's purpose is to give fresh impulse to popular education and to the spread of culture and to preserve the independence, integrity and fruitful diversity of the cultures and educational systems of its Member States,
Recalling that the Universal Declaration of Human Rights, adopted by the United Nations on
10 December 1948, proclaimed the right of each person freely to participate in the cultural life
of the community, to enjoy the arts and to share in scientific advancement and its benefits
(Article 27),
Also bearing in mind the Declaration and recommendations adopted by the World Conference
on Cultural Policies (Mexico City, Mexico, 1982), the Declaration of the Principles of
International Cultural Co-operation adopted by the General Conference of UNESCO at its
fourteenth session (Paris, France, 1966) and the United Nations Convention on the Rights of
the Child,
Recalling Resolution 41/187 of the United Nations General Assembly which declared the period from 1988 to 1997 as the World Decade for Cultural Development, with a Plan of Action
organised around four major objectives: acknowledging the cultural dimension of development; affirmation and enrichment of cultural identities; broadening participation in culture;
and promotion of international cultural co-operation,
Stressing that the strengthening and enriching of cultural identities is one of UNESCO's major
objectives, as shown by its third Medium-Term Plan (1990-1995), and that at the same time it
is through dialogue and cross-fertilisation among various cultures that these identities can be
enriched to achieve a culture of international understanding and peace,
Recalling the 'Earth Charter' and other documents adopted by the international community at
the United Nations Conference on Environment and Development (UNCED) (Rio de Janeiro,
Brazil, 1992),
Recognizing the fundamental role of education in development, including cultural development; also recognizing the importance of education for international understanding, co-operation and peace, education relating to human rights and fundamental freedoms, as well as environmental education, in order to emphasise humanist values,

- 18 Taking into account the cultural aspects of education for all and of literacy, emphasised by
both the World Conference on Education for All (Jomtien, Thailand, 1990) and the 42nd session of the ICE (Geneva, Switzerland, 1990),
Aware of the far-reaching changes that have recently occurred in the world and of the impact
that these changes may have on the renewal of values and educational reforms in the context
of the twenty-first century,
Agrees that, in the light of international thinking, the following frame of reference should serve
as a support for measures to be taken at the national and international levels:
1.
Culture: The definition adopted by the World Conference on Cultural Policies (Mexico
City, 1982) considered culture as 'the whole complex of distinctive spiritual, material, intellectual and emotional features that characterise a society or social group' It includes modes of
life, traditions and beliefs, the arts and letters, while incorporating in its value system the fundamental rights of human beings. The culture of a country is not confined to scholarly culture, but also includes popular culture. It is not restricted to the heritage, but is enriched and
developed through both creativity and memory. A living culture cannot be inward looking;
exchanges make it fertile. Lastly, scientific culture plays an increasingly important part in
human culture, to which it helps to give a universal foundation.
2.
Development: Means both evolution and a change of status, progress and enrichment or
self-fulfilment. It is measured neither exclusively nor primarily by The increase in the quantity of possessions and therefore can neither be confused with, nor reduced to, material growth.
Development should be measured both by the enrichment of human beings and by the improvement to the quality of Their lives that it brings. Nowadays, it is recognised that the cultural
dimension is an indispensable ingredient in any socio-economic, technological, scientific or
other development policy.
3.
Cultural development, as a dynamic process, means the enriching of culture, the
strengthening of forms of cultural expression and making culture available to everyone by promoting wide-ranging participation and creativity through appropriate means in a spirit of
mutual respect and tolerance.
4.
Education: The setting in motion of a process of all-round development of human
beings, taking place throughout life and aiming at complete personal fulfilment in intellectual,
physical, emotional, moral and spiritual terms. The task of education is not only to transmit
knowledge, know-how, values, and other components of the cultures to which individuals
belong, but also to foster creativity together with independence. By developing receptiveness
and acumen, it increases the capacity of individuals to enrich, in turn, both Their own and other
cultures. It also contributes to the better integration of the individual into cultural, social and
economic life, and hence to the training of the human resources on which all development,
whether spiritual or material, depends.
Education, however many forms it may assume, has to maintain a dynamic interrelationship
with culture. In order to perform its role efficiently as an agent of cultural development and
better prepare individuals for life in a society that is being enriched by different cultures,
education needs freedom of expression, freedom of participation, free exchanges between
people, scientific knowledge and cultural creativity. Education requires equal access to the
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5.
Cultural education: This expression covers: (a) an introduction to knowledge and
appreciation of the cultural heritage and an introduction to contemporary cultural life; (b)
familiarisation with the processes by which cultures spread and evolve; (c) recognition of their
equal dignity and the indissoluble link between cultural heritage's and contemporary culture;
(d) artistic and aesthetic education; (e) training in ethical and civic values; (f) media education;
and (g) intercultural/multicultural education.
6.
Interculturality/multiculturalism: These terms mean knowledge and understanding of
different cultures and the establishment of positive relationships of exchange and mutual
enrichment both between the different cultural components within a country and between
various cultures throughout the world. Having regard to the wide variety of factors specific to
the present-day world, modern societies are, to varying degrees, having to contend with the
multicultural phenomenon.
Given this trend towards increased cultural diversity, multiculturalism means going beyond
both assimilation and the passive coexistence of a multitude of cultures to develop self-respect
as well as respect for and understanding of the cultures of others.
7.
Intercultural/multicultural education: Intended for all pupils and citizens, this education is designed to promote respect for cultural diversity and mutual understanding and enrichment. A true approach to such education should not limit itself to providing supplementary
content, or be confined to peripheral school activities or to certain disciplines, but should permeate all teaching and the whole educational structure. This education involves the joint responsibility of educationists and all the other partners involved, including the family, cultural
establishments and the media. It is commonly understood to include programmes, courses or
events for all learners that, in an educational context, promote respect for cultural diversity and
enhance understanding of the cultures of various identifiable groups. In addition, it furthers
integration and school achievement, promotes international understanding and makes it possible to combat all forms of exclusion. The aim should be to move from an understanding of
the culture of one's own people to an appreciation of the cultures of neighbouring peoples and,
ultimately, of world culture.
8. Science, technology and culture: The progress of all societies is profoundly marked by
science and technology whose development is strongly influenced by social and cultural factors. In order to be truly free and less subject to constraining factors arising from their natural
and social environments, people need science and technology. But, to be liberating, scientific
and technological culture has to be linked to, ethical and humanistic values. The end goal
remains the self-fulfilment and future of humanity, in other words of each and every one of the
people forming the human community.
Considers that the following strategies and measures should be taken at national level:
9.
The co-ordination of educational and cultural development policies and strategies
with those of development: Member States are invited to strengthen this co-ordination. In
order to link education and culture more closely with each other and with development, educational and cultural policies in Member States can be drawn up and implemented with the
participation and co-operation of other institutions of society contributing to cultural and
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(a) increased co-operation between formal and non-formal educational establishments and cultural institutions; (b) the development of the participation of staff from cultural institutions in
the educational process; (c) the broadening of the network of cultural institutions co-ordinated
with an improvement in the initial and in-service training of the network staff; (d) an increase
in educational programmes broadcast by the media; (e) the taking into account, when allocating public and private resources, of the reciprocal needs of education and culture.
10. The place of the school in the promotion of culture: In order to be able to better satisfy the demands of contemporary society and to respond to the challenges of the twenty-first
century, the school must open up to its social, economic and cultural environment and become
a place for fruitful dialogue, broadening its horizon to cover the cultures of the world, whether
regional, national or local. k addition to developing intelligence and the abilities of observation, critical reasoning and problem-solving, the school should seek a balance between the
intellectual and analytical abilities and the emotional, spiritual and moral qualities of learners.
It should be more open to the needs of the community and of the whole of society.
11. Development of interdisciplinary and co-operative activities: The teaching of the
various disciplines should give rise to interdisciplinary and co-operative activities conducive
to cultural and intercultural education. To ensure closer integration of cultural, intercultural
and interdisciplinary practices, schools will find it useful to adopt a project approach. The purpose of a project is to encourage teamwork with a view to achieving common objectives.
Teaching could be made more effective by organising co-operation with artistic and cultural
partners through twinning arrangements between educational and cultural establishments.
12. The cultural and intercultural dimension in curricula: It is essential to recognise the
role of culture as the foundation on which the content of education is built. The syllabuses of
various disciplines, including scientific and technological ones, should therefore be prepared
with the participation of specialists in cultural and educational specialists as well as anthropologists, sociologists, psychologists and others.
13. Introduction to an understanding and appreciation of the cultural heritage: The
educational presentation of the cultural heritage, which is based on materials such as textbooks, guides and audio-visual documents, should be accompanied by collaboration with cultural institutions, visits to cultural establishments, sites and monuments, and practical activities. This presentation forms the cultural substrate upon which each people founds its own
identity and the contribution it makes to human civilisation. Appreciation of the cultural heritage should prompt pupils to ask questions that transcend the mere physical dimensions of the
cultural product and touch upon the symbolic value and meaning of that heritage in the relationship it bears to the present-day world and universal values.
14. Teaching and languages: The choice of one or more languages, the mother tongue or a
national or foreign language, as a separate subject or as a medium for studying other subjects
is determined by the educational and cultural policy of each country. When choosing the language of instruction, in particular at the level of basic education, account should be taken both
of the efficiency of the educational process and the right of individuals and various ethnic
groups to preserve their cultural identity, of which their language is one of the most important
vehicles. The views of these groups should be taken into account, as far as possible, in decisions concerning them. It is desirable that the education system, particularly through out
of-school cultural and educational activities, should contribute to the preservation and
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should be carried out in such fields as educational science, linguistics, anthropology and history, and the preparation of teaching materials in the mother tongue should be encouraged.
15. History teaching: While aimed at imparting a critical knowledge of one's own culture,
such teaching should also seek to promote awareness and appreciation of other contributions
to national and global civilisation. History teaching should include elements concerning the
development of universal culture, thought and creativity and should avoid a presentation
exclusively in terms of power conflicts and confrontations. The study of religions in a spirit of
tolerance could be one of the components of studies of cultural creativity. On the basis of
research findings, the authors of history textbooks and history teachers should strive for the
greatest possible intellectual rigour in transmitting historical knowledge to schoolchildren and
seek to avoid over-emphasising subjects that have led to confrontation between communities.
When teaching different disciplines, a proper place should be reserved for the history of scientific and technological development in the context of overall socio-cultural development.
16. The commemoration of historical events: Commemorations, such as that of the Five
Hundredth Anniversary of the Encounter between Two Worlds (1992), the fortieth anniversary of the Bandung Conference (1995), the fiftieth anniversary of the signing of the Charter of
the United Nations (1995) and the fiftieth anniversary of the adoption by the United Nations
of the Universal Declaration of Human Rights (1998), should be an opportunity for teachers
to encourage their pupils to consider the mutual benefits, the interaction and the complementary of cultures and the contribution made by all peoples to global civilisation.1
17. Preschool education: Taking into account the critical importance of early childhood in
the overall development of the human being, during which cultural and moral aspects are
essential, the network of pre-school educational establishments should be broadened, backed
up with initial and in-service teacher training and staffed with well-trained educators, psychologists and socio-cultural organisers. Taking the environment into account, the school is also
invited to co-ordinate its activities with those of the family, helping it to adopt a better education for its children by means of a well-thought-out policy of lifelong education. In school and
in the family, the greatest attention should be paid to health education.1
18. Aesthetic and artistic education: This form of education should aim not only at the fulfilment of the personality and an openness to other perceptions, but also at the development of
aesthetic and artistic appreciation's, as well as the stimulation of creativity. There should be
more of this education at different levels of study, more emphasis on its cognitive effects, particularly through an interdisciplinary approach, and an enhancement of its academic significance.
Artistic education should promote access to a variety of cultural events, be Hey of local, national, regional or universal scope, encouraging appreciation of the diversity of values and meanings inherent in them. It could constitute a stage in further training for the artistic professions.
It is important to provide young people with opportunities to participate in artistic and cultural activities by themselves as well as to be acquainted with them. Adequate teacher training
in aesthetic and artistic disciplines should also be provided. Cultural institutions and
non-governmental organisations concerned with cultural affairs should make their resources
1.

As requested by the Conference, the Secretariat has finalised this paragraph by adding to it several
examples of historical events
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19. The development of ethical and civic values: The education system should assume a
fundamental role in ethical, civic and moral training, complementing that played by the family. Together with other institutions, it should contribute to the promotion of human rights, the
development of democratic behaviour and the affirmation of the values that have become more
necessary than ever in modern times, such as respect for human dignity, tolerance, dialogue,
solidarity and mutual support. In order to develop these qualities, teachers should participate
with their pupils in solidarity and assistance for the sick, deprived or socially underprivileged
people, the elderly and disaster victims; pupils could also act as organisers for educational,
sports and other activities intended for younger pupils and children not enrolled in school. It
is important to present learners with examples of moral behaviour in keeping with the abovementioned values. In the teaching of science and technology, particular attention will be paid
to ethical aspects and behaviour.
20. An introduction to the major problems of the contemporary world: In order that
learners have a better grasp of the political, social, cultural, economic, demographic, environmental and other issues of modern societies and to improve their ability to cope with them, teachers should be trained to handle and provide information in the teaching process and explain
their historical background, evolution and consequences while helping the learners, both
youngsters and adults, both in the formal and informal structure, to forge a personal opinion.
It is important that each learner does not remain indifferent to events taking place outside
his/her country or region, but develops a feeling of solidarity and joint responsibility for the
world's common problems. The mass media can be useful instruments to reach this goal.
21. Developing attitudes in favour of environmental protection: The formal and non-formal educational process should make young people and adults aware of environmental problems and the accelerating damage to the natural and cultural environment. The education system should also inculcate in learners a sense of responsibility, develop in them a new pattern
of behaviour enabling them to make a personal contribution to environmental conservation and
improvement, and make them aware of certain questions such as the production, processing
and transfer of toxic waste and their ecological and cultural consequences.
22. Access to education and cultural life by people who are disadvantaged or who have
disabilities: Public authorities and other responsible bodies should adopt the necessary measures to ensure access to education and cultural life and guarantee equality of opportunity for
socially or economically disadvantaged people, the elderly, as we'" as people with mental or
physical disabilities. Social, physical and attitudinal barriers that restrict full and equal participation in educational and cultural programmes should be eliminated.
23. Cultural development through interaction between the school, the community and
society: Since it forms part of the local community, the school should, prepare pupils to participate in the socio-economic and cultural life of the community and act as a centre for community educational and cultural activities. In order for the school to become a useful instrument of communal integration, particularly in rural areas, a process of consultation and agreement should take place between the educational authorities and all other partners: parents,
local authorities and associations, business enterprises and cultural institutions, which should
help schools to step up their cultural activities in favour of the community.
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genuine equality of opportunity for girls and boys as regards access to education, the pursuit
of their studies and their choice of education and a career. Women play a key role in the transmission of cultural and moral values. In the field of adult education, the education system must
find the means to organise activities for both genders related to literacy, general culture, basic
pedagogical knowledge and civic, health and sports education; these activities should lead,
among other things, to the relinquishing of certain traditional practices harmful to both the
health and dignity of women and girls.
25. The educational role of the media: The ever-increasing part played by the media in
human life requires that their use for educational purposes should be both extended and improved. For this purpose, those in charge of the media, both public and private, in collaboration
with educational and cultural institutions, are invited: (a) to give greater prominence to and to
diversify their educational and cultural programmes intended for various kinds of learners and
for the public in general, and to ensure that these programmes are of a suitable educational
quality; (b) to make available to schools and non-formal educational centres the necessary teaching and other materials required for media education.
26. Media education: For its part, the education system should give greater prominence to
media education. This form of education could be assigned a double function: (a) creating a
better understanding of the roles functioning and effects of the media on individuals and on
society, and on the development of the capacity to interpret independently and critically the
message conveyed by the media; (b) as an educational tool designed to improve the quality of
teaching.
27. Associated Schools: Many significant innovations in the integration of cultures into the
learning process have been introduced through UNESCO's Associated Schools Project (ASP)
and other projects. Education authorities should increase their support to such projects. It is
desirable that these schools work in collaboration with educational research institutions and
universities in order to give their innovator experiences a solid theoretical grounding. The findings of such co-operation should be made available to the teaching profession as a whole in
order to enhance the multiplier effect of innovative projects.
28. The role and training of teachers: In the promotion of the contribution of education to
cultural development, the teacher plays the most vital and unique role. In this context, a true
sense of commitment on the part of the teacher is very necessary. Thus, his or her services
should be recognised and appreciated by the community.
The cultural dimension should be taken into account in pre-service and in-service training for
ad teachers. One of the aims of this training should be to give them a broader and deeper knowledge of cultures in their wide variety, both within the country and in the world. Teacher training should also take into account the importance of media, technology and environmental education. It should also provide him/her with the skids to incorporate pupils from nondominant
cultures into the learning process. Intercultural and/or multicultural education require special
skids related to their innovative character. They can for appropriate teaching methods that take
into account, with intelligence and tact, the heterogeneity of its intended beneficiaries. It also
requires appropriate assessment procedures. A command of methods and techniques of observation, listening and intercultural communication, a command of more than one working language where appropriate and some notions of anthropological analysis should enable teachers
to better carry out their professional functions within the complex reality of a plurality
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of cultural and higher education establishments, and of the media. Whenever possible, it
should take advantage of local cultural resources.
Considers that regional and international co-operation should be strengthened in the follo wing areas:
29. Action for co-operation at the regional and subregional levels: Bearing in mind the
specific characteristics of each region and subregion, the co-operation at these levels in respect
of the contribution to cultural development could, concentrate on: (a) teacher training; (b)
pedagogical research, in particular through the launching of pilot projects.
30. Action to promote intercultural/multicultural education: To achieve better mutual
understanding among various cultures, it is vital that national, regional and international authorities encourage among countries: (a) exchanges of pupils, children, young people, teachers,
youth leaders, researchers, and specialists in the fields of culture and training programmes
abroad; (b) exchanges between schools and youth organisations; (c) learning of modern foreign languages; (d) exchanges of teaching and audio-visual materials, scientific equipment and
educational research programmes; (e) the promotion of educational and cultural programmes
of general interest. In order to promote these activities, the above mentioned authorities could
make use of UNESCO's networks.
31. External aid to promote intercultural/multicultural education: In the framework of
development aid, Member States, international agencies and other institutions concerned
should increase and better co-ordinate their aid to promote the cultural and intercultural
aspects of education, particularly at the level of basic education, giving special attention to cultures facing occupation, oppression or annihilation, ensuring their protection, free expression
and cultural development.
32. Recommends to UNESCO, in co-operation with the relevant MOs and NGOs, and with
a view to ensuring that greater emphasis is placed on the cultural and intercultural aspects of
education, that it:
(i)

increase, through an intersectoral and multidisciplinary approach, projects and programmes concerning the fields in question; and accord priority to the role of education
in cultural development in the next Medium-Term Plan;

(ii)

encourage the collection, analysis and distribution of information and experiences
concerning innovations in cultural and intercultural education, including those concerning the Associated Schools Project;

(iii) stimulate the development of quality criteria for intercultural/multicultural education;
(iv) provide support for the efforts made by national education systems to promote intercultural education and related research, and likewise provide support for the review, production and dissemination of teaching materials for intercultural education, including
history textbooks (also on the history of science and technology), and for teacher
training;
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draw the attention of the Intergovernmental Committee of the World Decade for Cultural
Development, the World Commission on Culture and Development and the International
Commission on Education for the Twenty-First Century to the reflection on the contribution of education to cultural development that took place at the 43rd session of the
International Conference on Education.

33. Recommends to the International Bureau of Education, particularly in the framework of
preparatory activities for the 44th session of the ICE (1994), that it carry out a comparative
analysis of those aspects of educational reforms dealing with cultural and intercultural education and international education, and prepare a comparative study on the experience of the
Associated Schools and other innovatory educational establishments in this field. The IBE will
contribute to the follow-up to the present Recommendation by, among other things, an analytical and evaluative presentation of the national reports which will be presented to future sessions of the ICE.
34. Invites Member States to take into account the present Recommendation when adopting
their educational and cultural policies and to provide information concerning its follow-up and
application in the national reports that they will prepare for future sessions of the ICE.
Adopts on 19 September 1992 and submits for consideration by the ministries responsible for
education and culture and other appropriate authorities and agencies in Member States, and to
the institutions within the United Nations system and intergovernmental and non-governmental organisations concerned, Recommendation No. 78.
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ANNEX II
Opening address by H.E. Mr Arjun Singh,
Minister of Human Resources Development, and
Head of the Delegation of India

Mr Federico Mayor, Director-General of UNESCO,
Distinguished Heads and Members of Delegations,
Mr Director of the International Bureau of Education,
Ladies and Gentlemen,
I am privileged to chair this inaugural meeting of the 43rd session of the International
Conference on Education. I welcome the eminent persons and intellectuals from the world of
education and culture who have gathered here today. This session of ICE offers an opportunity to focus on the essential role of education and cultural development in this period of
momentous change.
Since this Conference met two years ago, the post-World War political landscape has
irreversibly changed. There has been a positive movement towards peace, a deceleration in the
arms race and avoidance of a nuclear catastrophe. We need to interpret these developments not
merely within the narrow confines of an exclusions political or intellectual framework; they
are to be perceived as part of the historical progress of human civilisation towards a more just,
equitable, humane and rational order.
Our assembly here in Geneva is a testimony to the fact that multilateralism forms the
basis of the emerging international order. The International Bureau of Education, with its historical legacy going back to the League of Nations, is a manifestation of this continuing effort
towards multilateralism. Given its past achievements, the IBE is in a unique position to contribute to the global intellectual and cultural evolution.
It is a tragedy of our time that the process of democratisation has also released forces of
violence, ethnic strife and cultural and religious intolerance. b this situation there has emerged
a greater need for us to use education and culture as media to purvey the message of multicultural coexistence and the underlying socio-religious unity of mankind. Respect for pluralism must be our abiding commitment. Coming as I do from the land of Gautama Buddha and
Mahatma Gandhi, I finely believe that the respect for pluralism comes from tolerance for the
other point of view and a regard for the sanctity of the ideals and beliefs of each individual and
group. If divisive forces gain ascendancy over cohesive forces we would bequeath to the future generations only a world ridden with strife. We should not let this happen. We should disprove the prophets of doom who predict that movements of rage, ethnic conflict and the politics of religious fundamentalism seem likely to dominate the near future.
Education can implant the seeds of tolerance and understanding of different cultures in
young minds during their formative years. And such lessons well taught and well imbibed at a
young age can last long and can work as an antidote to the vitriol of obscurantism and sociocultural schism. Also, the introduction of specialised courses on peace and development, world
cultural histories, and human rights and development, among others, can go a long way in
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disseminating heightened awareness of one unifying culture, amidst the prevailing diversity
and differences. In public as well as private conduct we need to uphold Voltaire's declaration
I disapprove of what you say but I will defend to the death your right to say it'.
Education must contribute to the quality of cultural development of society. Since culture encompasses, inter alia, the internal creativity of human beings, education with a cultural
dimension can open up a wide horizon, and by introducing a wealth of fresh ideas can make
the future members of the emerging global society more productive and versatile. Literature,
music, visual arts, sculpture and theatre etc., would flourish more when backed with learning
and education.
The theme of this 43rd session - the contribution of education to cultural development is
therefore significant and timely. Our Conference takes place at a time when we are in the process of undertaking a mid-term review of the proclamation by the United Nations General
Assembly of the period 1988-1997 as the World Decade for Cultural Development. The inextricable linkage between education and cultural development and their concomitant relationship have to be fully analysed and comprehended to render education more relevant and acceptable as a viable tool to preserve the cultural ethos, foster cultural development and promote
global cultural understanding.
Deliberate and systematic effort needs to be made to integrate the cultural component
into education, so that we can inculcate an urge for creativity and a sense of aesthetics in youth.
This could make a major contribution to improving the quality of life of our people. The
human being is both the driving force as well as the beneficiary of the process of development.
Hence, the cultural requirements of society should also be met through developmental policy.
I may add that understanding and appreciation of one's own culture is a prerequisite for an ability to understand the multifarious manifestations of She cultural expression in our world
through word, image or action.
Ladies and gentlemen, She task of bringing millions of illiterates within She ambit of
She educational system is still a daunting challenge before us. The last two decades have witnessed a significant expansion of formal education throughout the world. Gross and net enrolments have increased, particularly in the developing countries. The latter part of this century
has witnessed a vast movement towards She democratisation of educational opportunity at She
global level. The absolute number of illiterates has gone down. However, There are still millions of young people between She ages of six and eleven - a majority of them girls - who
remain without schooling. Our unfinished task, however, can be made easier if the education
curriculum relates directly to She cultural milieu of its recipients and is not seen as something
alien and irrelevant. The ultimate objective of education is to facilitate the all round development of a human being and since human beings are essentially cultural beings and a product
of their socio-cultural surroundings, She nature of educational training has to be in consonance with their cultural background. Traditional art forms like folk Theatre and music have already been successfully harnessed for creating a demand for literacy, particularly adult literacy. It
would be necessary to further integrate art and culture into various components of the educational process.
Recommendation No. 77 adopted at the 42nd session of the ICE in 1990 has focused on
the theme of the struggle against illiteracy and providing educational for all. These recommendations were adopted following the convening of the historic Jomfen Conference on
Education for All and proclamation of the year 1990 as International Literacy Year. The
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recommendations remain equally valid today. Our efforts at this 43rd session should be to take
stock of the situation and ensure that UNESCO continues to play a lead role in this regard.
Distinguished delegates, standing on the threshold of the twenty-first century, let us as
educationists and policy-makers resolve to create a world where there is greater harmony and
where all individuals have the opportunity to fulfil their creative potential and can contribute
to the educational, cultural as well as economic development of their environment. I hope that
the next few days of deliberations will lead to action-oriented recommendations which will
guide the decision-makers and Member States in integrating the crucial aspect of cultural
development in the content and process of education. I am confident that the 43rd session of
ICE will make a valuable contribution to achieve the desired goals. I offer you my best wishes
for success in your work.

ANNEX III
Opening address by Mr Dominique Föllmi, State Councillor,
Head of the Public Education Department of the Republic and
Canton of Geneva, and Head of the Swiss Delegation

Mr Chairman,
Your Excellencies,
Mr Director-General,
Mr Director of the International Bureau of Education,
Distinguished Ministers,
It is my honour to welcome the ministers, vice-ministers, ambassadors and senior officials to Geneva and to greet the delegations taking part in this 43rd session of the International
Conference on Education.
I hope that our city will do everything possible to make your stay a pleasant one.
In the next five days, you will have an opportunity to take up and examine in depth a
large number of topics revolving around the linkage between education and cultural development.
It is not my intention to discuss one or other of these themes in my opening remarks. I
should, however, like to make a number of general observations about the importance of culture as an in-built feature of human beings in their relationship to time and space and to one
another.
To use a metaphor from the vegetable kingdom, plants have their roots in the soil from
which they draw their sustenance and life; yet plants drawing on the same source can, like
mistletoe, exert a harmful, parasitic influence or else, like apple trees, prove beneficial.
The same is true of culture whose spiritual sustenance nourishes to child from birth.
Through the medium of the family, friends and, above all, school, boys and girls are imbued
with and shaped by words, ideas and beliefs.
From early childhood onwards, the positive aspect of the culture is instrumental in forging identity, strengthening the sense of belonging, fostering assertion of the self and singling
out differences.
Unfortunately, there is another side to culture, one that fuels xenophobia - the hatred of
others - and ethnic or tribal war, with its determination to destroy others.
This is the destructive culture of intolerance, the rejection of those who are- different, the
culture of exclusion.
The fundamental role of education in a world where values can prove more destructive
than weapons is to contribute to a forte of cultural development which will sustain billions of
human beings, and provide them with an underpinning and inner consistency, and which will
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also equip them with the means to resist technologies that are equally capable of enslaving the
people using them as of working for their benefit.
From this point of view, the contention that peace is primarily inculcated by education,
even before people start sitting round the negotiating table, is only an apparent paradox, inasmuch as it takes account of the cultural dimension with due respect for both oneself and others,
for we ourselves cannot live without others.
It only remains for me to wish you success in your work. I hope that every participant
and delegation will leave with the firm conviction that their words have been heeded and that
they have worked to advance the idea of culture as a constructive force.

ANNEX IV
Opening address by Mr Federico Mayor Zaragoza
Director-General of UNESCO

Suppose that the history curriculum, alongside the litany of conflicts, iniquities and wars,
made a greater effort to bring out the other side of history - its hidden face of perspicacity,
generosity and honour? And suppose that the media too placed greater emphasis on news about
open-mindedness, peace and understanding? Or if 'other people' were more frequently presented as a cause for rejoicing rather than a source of concern? Would this be wishful thinking or
unwillingness to face facts? I think not. With Leon Blum, I believe that 'realism, in the deepest
sense, is the only true idealism. The ideal cannot be sought outside reality. It resides in life; it
is life itself; it is belief in beauty and justice; it is the resolute will to bring forth the best in
people and the best of worlds'.
Mr Chairman,
Ministers,
Ladies and Gentlemen,
I am happy to inaugurate with you the work of the forty-third session of the International
Conference on Education and it is with great pleasure that I greet Mr Dominique Föllmi, Head
of the Swiss Delegation and Councillor of State for Public Education of the Republic and
Canton of Geneva. Through him I should like to express my cordial thanks to the federal
authorities of Switzerland and to the authorities of the Republic and Canton of Geneva for the
hospitality that they have long extended to This Conference.
I welcome the presence of so many delegates of Member States and I hope you will
allow me to make special mention of the representatives of the countries recently admitted to
membership of our Organisation, whom we are delighted to see in our midst.
I also wish to express my satisfaction at seeing so many representatives and observers
from non-Member States, liberation movements, organisations of the United Nations system
and intergovernmental and non-governmental organisations among us again.
My thanks also go to Ms Ruth Lerner de Almea, President of the IBE Council, for her
concern to ensure that the IBE fulfils its responsibilities for education throughout the world
and to give it the fresh impetus that our day and age require.
Ladies and Gentlemen,
The decision of the International Conference on Education to focus the work of this session on education and culture is meaningful for a number of reasons.
In the first place, this session fits into the framework of the World Decade for Cultural
Development. It will be recalled that in 1982 the World Conference on Cultural Policies highlighted in its recommendations and in the Mexico City Declaration the connection between education, cultural development and the cultural dimension of development. The first objective
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of the Plan of Action for the Decade refers explicitly to the contribution of education to cultural development. So I can only welcome the boost your work will give to the implementation
of the goals of the Decade.
Secondly, the choice of this intersectoral theme and the interdisciplinary reflection that
proceeds from it seem to me to correspond to a natural, fundamental and universal link between education and culture. From the Greek city-state to the Chinese classical era, from the
Japan of Tokugawa to Arab-Andalusian Islam, all human societies have confirmed the structural link between education and culture. With the word Bildung, Germany offers us the most
striking example of the association of these two ideas. All great German thinkers, artists and
educators have referred to the concept, which is fundamental to the way in which the German
nation expresses its view of the word: Bildung denotes both formative culture and education
that gives access to culture. But societies without a written language also establish a link expressively displayed in their ritual - between the education of young people and the acquisition of the basic ingredients of culture. But what constitutes this natural interconnection, discernible in all ages and climes, and how does it function today? It is immediately obvious that
culture is both the content of education and the rich alluvium that it deposits - in other words,
education is the vehicle of culture. It is through instruction that people acquire knowledge and
know-how, learn to appreciate the arts and refine their aesthetic responses. Aware of the wealth of knowledge and beauty that exists, they 'work up an appetite' for knowledge; their horizons are broadened and they become generally more alert. It is also through education that they
express their creative potential, assimilate values, form opinions and acquire patterns of behaviour that make them representative of a particular culture.
Yet culture in its broadest sense, defined in Mexico ten years ago as 'the whole complex
of distinctive spiritual, material, intellectual and emotional features that characterise a society
or social group' is also both vessel and motor: it encompasses and permeates education, of
which it partly determines the objectives and methods.
Education and culture thus operate in constant symbiosis; the former enlightens and the
latter differentiates. But is there not a risk that this perpetual osmosis, this circular relationship
of cause and effect, may lead to impoverishment? Certainly not, because culture is also an
'effect' of education, and education acts as a motor of cultural change and not just as a neutral
mechanism for transmitting culture. The more clearly we recognise this role of education as a
motive force or stimulating agent in culture the more capable it will be of mobilising and
enhancing the creative potential of each individual in the community.
It has to be acknowledged that curricula today attach far more importance to scientific,
technical and economic subjects than to the arts and the humanities. As cultural and social
behaviour is shaped by education - in the broader sense - would it not be appropriate to review
the content of curricula and the relevance of teaching methods?
We must be careful in particular not to neglect the importance of artistic expression in
cultural development. Works of art - culture in one of its narrowest but noblest senses - are the
distillation of the spirit of a culture. They are a link between what a culture knows of itself and
what it has to discover; a means by which it recognises and transcends itself. In this sense they
are central to cultural development.
Education has an important role to play in fostering artistic expression. Children are
nature's artists: they have in them a freshness of sensibility, a power of imagination and a
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creative urge that must be preserved and nourished. Educational policy must ensure that intellectual training is never pursued at the expense of these qualities, which are in fact as vital to
discoveries of the mind as they are to artistic creation. Nor should it be forgotten that culture
is also memory, is continuity. 'Culture', said Matthew Arnold, is 'acquainting ourselves with the
best that has been known and said in the world, and thus with the history of the human spirit'.
Culture in the sense of something we acquire through communing with the great known creators of the past is also part of cultural development, on condition that it serves as a stimulus to
our own creativity. I emphasise 'own' creativity: this faculty ensures that each human being is
not only biologically but also culturally unique. Each person represents an evolving element
of this infinite diversity, sharing common traits with those belonging to the same community
and context. In this way, the same roots yield a wide variety of fruits.
The domain of culture is universal. Cultural development is thus also the dialogue bet ween cultures. The promotion of such a dialogue has always been one of UNESCO's central
concerns. It involves, on the one hand, strengthening cultural identities and, on the other, developing enriching exchanges between cultures. Education has an important function in both respects, by conveying a living sense of pupil's own culture and by forging links with other cultures. The study of foreign languages and literature is of particular significance here, since it
provides an unrivalled insight into other cultures and creates a valuable disposition towards
intercultural dialogue.
One of the great challenges of the twenty-first century will be the protection of minority cultures against the powerful forces of standardisation and integration. These forces - economic, linguistic and technological - tend to dilute, homogenise and regulate cultures throughout the modern world. Yet the survival and development of small cultures is important not
just for the well-being and sense of identity of their individual members, but also because
embedded in their knowledge, value and belief systems are social, environmental, political and
even spiritual solutions to some of the crises facing contemporary societies. The preservation
of cultural diversity - no less than biological diversity - is crucial for the future of mankind. In
the past, education has too often played a part in the destruction of minority cultures but it can
also play an important role in their survival and sustainable development. International co-operation can contribute to the protection of such cultures, not of course by imposing solutions but
by working alongside those concerned in relations of equality and mutual respect to help shape
appropriate education programmes, content and methods.
Education also has an important contribution to make to the specific problem of multicultural living. Here a difficult balance has to be struck between preserving a legitimate sense
of cultural identity in the minority culture or cultures and promoting a necessary social harmony. Education for intercultural understanding and tolerance is essential in this regard and
win undoubtedly be one of the key areas of educational development in our increasingly interdependent world.
Ladies and Gentlemen,
The promotion of human creativity is at the heart of the notion of cultural development.
It is through the fostering of human creativity that development assumes its full cultural dimension, that cultural identities are strengthened and enriched, that participation in cultural life is
broadened, and that international cultural co-operation can best be promoted. Cultural development thus rejoins human development in being rooted in individual creativity and in the

Annex IV - page 4
education that promotes such creativity by fostering new ways of thinking and seeing while
transmitting a common heritage of knowledge, experience and values.
What we have to ask ourselves is this: what kind of education do we need in order to
engage in cultural development with an authentically human face? It is a kind of education that
will entail our learning to live together in a world of all-encompassing complexity; having a
conscious remembrance of the past, of things discovered and knowledge distilled; and laying
down plans for the future. It will entail ensuring the full flowering of diversity - and awareness
and recognition of that diversity - as well as fostering two-way flows and intercultural dialogue, and at the same time instilling attitudes that pay heed to the natural environment and to
the attendant human and cultural environment represented by the 'Other' to whom we owe our
respect, much in the same way as we are again learning to show respect for nature. Education
for human cultural development should teach us to defend our opinions and beliefs and how
to protect our culture by adopting an open-minded outlook instead of beating the retreat and
withdrawing into the prison of our identities. It should also teach us to have the courage to rise
up in permanent rebellion in favour of the rights of others and ourselves alike. Learning to be
is, above all, learning to relate, learning to take up our stand at the crossing of the ways instead of remaining behind the fortress walls, as well as showing concern for others. It entails
learning to conjugate the verb 'to share' every day of our lives, so that the future will be less
one-sided. This is a Utopia that is in the realm of the possible, the reality of the morrow.
Education really comes into its own when it builds bridges and pushes back horizons, for its
true calling is to look to the future and inform action. The Utopia of the realm of the possible
- the realutopia - appears to be a major contradiction, yet it is capable of cutting a broad swathe
through the narrow alleyways of necessity.
UNESCO has remained neither indifferent nor inactive in the face of this challenge. It
has encouraged out-of-school education, in a bid to diversify cultural activities and reconcile
measures taken in favour of both education and culture. It has succeeded in securing mutual
recognition for cultures and their diversity, for intercultural understanding, and for knowledge
and preservation of the common heritage of all humankind. The Organisation has likewise promoted the use of mother tongues and? through international education, has given added impetus to propagating a culture of peace. I feel bound to mention the efforts undertaken jointly by
those responsible for educational policies and leading figures in the cultural sphere, who have
enjoyed UNESCO's support in identifying Chose areas where the work of educationists and
cultural activities come together. This is the point where strategic planning for education and
cultural policies are intertwined.
However, She time has already come to show greater daring in our common thinking and
action. We have to ask what sort of culture we want and for whom it is intended. How can we
stimulate She birth of something new that will go to enrich and give a fresh lease of life to culture and cultures alike? How can we, at one and the same time, promote universality, without
which cultures are nodding more Khan sealed compartments, and specificity, without which
Chose same cultures are condemned to wither away or to disappear altogether? It is not only
ambition Chat is lacking when we come to answer these questions: we have to impart fresh
impetus to intellectual co-operation and to intersectorality and interdisciplinary, both in
UNESCO and in the United Nations system. It is above all necessary to ensure that civil society will come to play the leading role that is incumbent upon it in all spheres of endeavour,
because it is only by doing this that the bulwarks of public freedoms can be strengthened. In
this connection, I should mention the new UNESCO World Heritage Centre and the creation
of two important commissions that will soon commence work. These are the World
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Commission on Culture and Development, chaired by Mr Pérez de Cuellar, whose mandate
will be to draw up a world report on culture and development, along the lines of that produced
by the Brundtland Commission, and the International Commission on Education for the twenty-first Century, which will convene under the chairmanship of Mr Jacques Delors and is
expected to point the ways to the future in the sphere of education.
Ladies and Gentlemen,
However strong the creative urge, culture can only thrive in freedom, a freedom guided
by tolerance, solidarity and understanding, an intrepid freedom that champions values, rights
and duties, an innovative and dissident freedom that daily seeks out new paths of human dignity and weaves complex new patterns using the guiding thread of compassion and love. Why is
it, then, that we so frequently find history teaching being narrowed down to immediate and
local concerns, to bad neighbourliness and conflict as a result of a short-sightedness that is just
one more type of oppression. History is not a succession of wars and wielders of power. It is
the reflection of individual lives in increasingly interactive civilizations.
The key figures in the shaping of history have been the philosophers, poets and artists,
the entrepreneurs, scientists and teachers. Yet how much space are they accorded in schoolbooks? Democracy, peaceful coexistence and human development are not innate qualities;
they have to be cultivated in each individual. To further this process on a global basis, culture
must cease to be a mere ornament in international agreements and a sub-item in national budgets. The political will of rulers and parliaments is expressed in terms of the degree of national priority accorded to culture and education and the percentage of GNP they can count on.
Respect for the environment, reduction of population growth and mass emigration, and the free
coexistence of different ethnic groups (an major challenges of our time - and a potential threat
to security and peace) depend on education, behaviour and culture. They are the buttresses of
peace and justice.
I often like to make the point that we are not here to record history but to write it. Human
beings should be the shapers of their own destiny and not mere spectators. The role of a mere
chronicler is beneath the individual's intellectual dignity. Let us all, as individuals, know and
write our own history and, as a community, write the history of the world and build a more
equitable future.
The great visionary Victor Hugo once said 'Ahuman being who can read has been saved'.
Obviously 'reading' in this context has a wider symbolic meaning - not only reading words to
get to know oneself and society and its history, but also reading the world, that is to say other
people - all other people - in order to join with them in knowledge, respect and tolerance; it is
ultimately reading 'to be saved', saved from oppression, dependence and hunger. There is room
for everything in Hugo's aphorism: education, culture and development. The conference that
brings you together here today must cultivate this soil to sow the seeds of the future for posterity. The future that we leave to our children depends on the children that we leave to the
world.

ANNEX V
Opening address by Mr Antonio Silipo,
Minister of Education of the Province of Ontario, Canada, and
Chairman of the 43rd session of the
International Conference on Education

Mr Federico Mayor, Director-General of UNESCO,
Outgoing Chair,
State Councillor, Head of the Public Education Department
of the Republic and Canton of Geneva,
Dr Georges Tohmé, Director, IBE,
Distinguished Ministers and Delegates,
Ladies and Gentlemen,
Thank you for your kind introduction. Please accept my warmest personal greetings and
welcome to this gathering. I feel deeply honoured to have been selected to chair this gathering
of educators and politicians responsible for education.
The 43rd session of the ICE is taking place at a time when we are all deeply aware of
the importance of cultural identity, cultural diversity, cultural conflict and cultural development in our lives. This session follows upon the 42nd Conference that dwelt upon literacy, and
took place in the international year of literacy. We are still, in our various countries, working
with the outcomes of that constructive meeting. Now we are at the mid-point of the World
Decade for Cultural Development. It is a reminder to all of us about how important are the
links between language, literacy and cultural development in education.
For the next week we will be working together to bring forward from our various perspectives a document addressing the very challenging topic of education and cultural development.
As educators, we are called upon to consider the topic not only as we see it, but as we
serve the citizens in our respective jurisdictions. It is their world which will take shape from
our efforts here, and it is for them and for the future that we strive to reach agreement among
ourselves through this experience.
Young people in particular are always our inspiration and our main focus when we gather
to deliberate on educational matters. We do our work, all around the world, on behalf of the
millions of students who rely on their families, their teachers, and ultimately their governments
to prepare them to live and work and make their contribution towards a better society.
Preparing for this Conference, I thought about my own childhood experience. With your
indulgence, I would like to share some of my personal reflections because I believe that my
experience has been repeated in the lives of many children in our contemporary world.
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I was born in Italy and lived there with my family for my early years. For economic reasons, my parents decided to move us to Australia when I was nine. Subsequently, we moved
again, to Canada, to the city of Toronto, where I continue to live and in fact have made my permanent home. By the age of 15 I had experienced three different education systems on three
continents. I had learned two languages and been exposed to a third: my mother tongue,
Italian, then English, and finally French.
There are children and young people in every part of the globe who are going through
the experience of migration similar to my own. The experience which immigrants, men and
women alike, have gone through represents one of the facets of the interaction between culture and education. This interaction can obviously also be seen in other circumstances. We are
gathered here this week in order to look into these issues and, as we work together, we may be
able to come up with some answers.
For example, we have to ask ourselves how an education system can succeed in transmitting the values and traditions of an age-old culture to young people who are exposed to
other influences through the international media.
Some countries, like Canada, are taking steps in their institutions in a bid to help the
autochthonous population to reassert its dignity, which is manifest within its own culture. In
order to achieve this goal, it is necessary to make a commitment to applying the principle of
justice, failing which the culture of these peoples is in danger of disappearing, with the resulting irreparable loss for humankind.
The question we have to ask is how our educational institutions can ensure the best possible backing for such moves.
From the standpoint of cultural development, education can offer people of all ages a
host of opportunities for becoming conversant with the arts. It has to be asked how our educational institutions can ensure that those parts of the curricula devoted to culture do justice to
the whole range of local traditions, while taking account of the traditions existing in the rest of
the world and enabling the pupils to preserve an identity of their very own.
With the help of parents, both men and women teachers can discover pupils who display
a special talent for the arts and can then nurture that talent in order to produce a new generation of artists in the visual or performing arts, or in writing and music. In doing this, how can
we ensure that the pleasure of artistic performance or creation can be an experience enjoyed
by a host of people rather than by only the privileged few?
The question is whether we want our men and women teachers to engage in a dialogue
with their pupils on the arts and aesthetics and thereby stimulate their creativity and help them
develop their critical sense and discernment. Moreover, we have to ask whether our teaching
institutions encourage cultural dialogue with the different cultural communities surrounding
them.
We are intent on ensuring that our primary and secondary schools and universities become places where music, dance, the visual arts and drama are the rule. There are countless
young people whose first encounter with the arts or whose initial training in that field takes
place at school. The arts and human sciences are key factors in the creative power of the human
mind. We should ask ourselves whether our technocrats include them in the priorities they attach to the education of every individual young person.
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When several cultures coexist in a society, it is incumbent on the educators and cultural
leaders to find ways to achieve intercultural harmony. The challenge is great, we know, and
conflicts are bound to arise.
In this regard, are our teachers and professors prepared to instil respect for other cultures
and traditions among their students? Do they feel empowered to intervene when conflicts arise
between students or groups of students based on racial or cultural differences?
How does what students learn help them understand the nature and origins of racism and
ethnocultural prejudice, and how does it help them overcome such tendencies within themselves and among those around them?
The links between the school, the family and the community are essential when dealing
with issues of culture, language and cultural development. We must ask how well we are forging the ties between these components. These are weighty questions. They offer real challenge to all of us at this Conference. They are thought-provoking, and not simple. Perhaps this
will only be a beginning here.
I do not need to enumerate for this body the trouble spots of our world. We are all acutely conscious of the pain, suffering, and violence which is the daily experience of the population in those countries, and particularly the children. As educators, we must remain constantly alive to our responsibility to help, and to build for a world that will be better.
People are being displaced by war, by famine and by natural disasters. Their lives have
been shattered. If they are not given access to education and training in order to rebuild, they
will remain wounded throughout their lives.
We must dedicate ourselves to securing hope for the future through the most powerful
means of all, through education. Education, culture and development convey a world of meaning in every society. We have all responded to this invitation to Geneva in order to deliberate these concepts at the highest level of professional activity.
We have at our disposal the necessary tools of communication. Through the planning and
preparations made by the conference organisers, we will be able to have full and frank discussions on a wide range of themes. We will have the use of these excellent facilities and the assistance of officials to help us move forward on our agenda towards the desired end of a conference document which we can all support. The hours and the days ahead will challenge us to
bring only our best efforts forward.
We shall be the exemplars of the theme, that learning and culture are inextricably related. We will be learning from each other, respectful of the cultures which we bring with us to
the meeting rooms as we undertake our tasks.
In this hall the heads of each delegation will share the report submitted from their country. As colleagues, I thank you for setting aside time from your many duties at home to come
and share with all of us the focus of your country's educational plans.
I believe we all agree that, in spite of all the other pressing issues of the day, and all the
burdens of public policy which every delegate understands, education remains our collective
priority.
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I ask you, what can be a more effective use of time and energy than our conscientious
endeavour here to find a path to a common understanding on the dynamics of culture and education?
In this global village in which we live are being drawn even closer together by the breaking of what seemed like impenetrable barriers, as we have witnessed in the recent past.We are
here as citizens of this global village, linked by the bonds of understanding and respect which
are common to all of us, irrespective of background or status or level of wealth. Let us continue to strengthen those bonds.
If we can achieve consensus here, the peoples of the world will ultimately benefit from
the power of these ideas. They will be strengthened and enhanced in their own self-awareness,
and in their respect for the cultures of others in our global village.
Through this means we can make our contribution, as educators, to the future.

ANNEX VI
Closing address by Mr Eduardo Portella,
Deputy Director-General of UNESCO

Mr Chairman,
Mr State Councillor,
Head of the Public Education Department of the Republic
and Canton of Geneva, and Head of He Swiss Delegation,
Distinguished Ministers,
Delegates,
Dear Colleagues,
Ladies and Gentlemen,
I should like first of all to convey to you the apologies of Mr Federico Mayor, the
Director-General of UNESCO, who is unable to be with you today at this closing meeting of
the 43rd session of the International Conference on Education. He has asked me to represent
him, and it is with great pleasure that I do so.
You have now come to the end of your discussions, which have, I know, been highly
rewarding and are the outcome of a genuine exchange of views and dialogue between decision
makers, experts and intellectuals. Yet, the success of the Conference is also due to the way in
which the Chairman has conducted and guided its proceedings, during which he has been
constantly able to count on the co-operation of the Bureau of the Conference, the Working
Groups and the Drafting Committee.
If I may, Mr Chairman, I should like to make special mention of the sense of dedication
and technical performance of the conference secretariat, staffed by experts from UNESCO,
including those from the International Bureau of Education.
Recommendation No. 78, which you have just adopted, is proof of this concerted effort,
of the determination to engage in an exchange of views and dialogue, and of the repeated instances of synergy displayed during this session of the International Conference on Education.
I am convinced that it will be an essential reference document for all ministers of education
and culture, as well as for the international community, and that it will help to throw light on
a future in which culture and education will join forces in the peaceful shaping of history that
is being awaited with increasing impatience.
One of the merits of our Conference is that it has made us clearly aware of something to
which we feel committed: the need for an interdisciplinary attitude and approach in relation to
culture and education, for complexity extends far beyond the scope of any specialised skill. It
is the task of culture to open wide the windows of diversity on our behalf.
Development itself demands that education should be deeply permeated by culture,
because culture is both the point of departure and the final destination. Identifying a cultural shortfall in some project or activity or other. or in educational thinking is tantamount to
clearing the way for human development and to realising the danger posed by the one-
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dimensional model of development that is devoid of all intersubjective, emotional or even ethical content.
In view of the pace at which cultures are coming to be intermingled, the sharing of identity can only be brought about through an interactive and rewarding form of coexistence based
on mutual respect.
But there is one thing of which we can be sure: we shall not advance the work of integrated development - in which culture is a driving force - if the attitude we take is one of nostalgia. Attempts to salvage static models and reprogramme them to conform to a familiar
tempo are liable to become backward-looking, restrictive and short-lived. It is pointless to
appeal to the notion of cultural superiority, which is debatable and questionable, especially
since History would first have to be banished if such an appeal were to be warranted. Every
age develops the culture which suits its purposes: the creations of humankind may succeed or
fail, but they all bear the marks of their own history.
Today we are witnessing the collapse of dogmatic and hermetic forms of knowledge. We
face fresh challenges that are being thrown up ahead of time by new and as yet untested situations. The breathtaking emergence of a planet-wide culture threatens to rock our historical
structure to its very foundations. This does not mean that the cultural relationship that we call
tradition can be abandoned in favour either of restrictive ideologies, which can soon turn into
a political delusion, or of blithe forgetfulness, which would be a curious defence mechanism
in view of the complex task that is growing before our eyes.
It will be some time before we again have to contend with situations that are already set
hard and fast. Transience is the hallmark of culture in the global age. Today's cultural agenda
primarily involves the dissemination of diffuse matter. And we are right to be suspicious of
surveyors of culture who never acknowledge the creative process.
The unbreakable pact between creativity and transmissibility also accounts for the fundamental alliance between culture and education. Cultural action has an undeniable educational impact, whence the need to view in combination the two aspects of this activity: culture as
a form of out-of-school education and education as culture in school. This is something that
points to the need to expand the school's orbit and suggests that a distinction, perhaps an operational distinction, could be made between what we might refer to as the school area, the physical confines of the educational institution, and the wider educational area, in other words, all
kinds of cultural repositories, sales-points, open-air markets and supermarkets, stadiums, electronic circuits and so on - in short, all amenities liable to exercise a multiplier effect on the distribution of culture.
Working to bring education and culture ever closer together and to overcome any split
between them through a persistent effort at the theoretical and practical levels will prompt us
to expose the creeping domination of educational systems.
If benefit is to be derived from analysing the relationship between education, culture and
development, we should depolarise the political debate and, at the same time, place greater
emphasis on social considerations. In this connection, the debates of the General Conference
have made us realise that the discussion on human development has to lay stress on the fact
that economic policies must, at one and the same time, make allowance for the problems of
growth, political democracy and social justice alike. In such an 'integrated approach', social
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equity is not seen as a factor that is external to economic growth but as a line of approach
which has important cultural, distributive and institutional consequences.
Not far from here, at the Centre europeen de la culture, our colleagues from different cultures have embarked on a rewarding discussion on the culture shock of 1492, as part of the
activities connected with the Five-Hundredth Anniversary of the Encounter between Two
Worlds. This is a debate about the past, of course, but it is one that looks towards the future.
The element of shock, as it relates to intercultural issues, should be regarded as a positive feature. It is often viewed as a collision, a chance mishap or, as a diversion in some instances. Shock also mean astonishment or perplexity at the unexpected appearance of the other.
It is an electric current, a change of voltage which can provide the living world with an entirely new source of energy. I would situate it between the logic of discovery and the dynamic
of encounter.
Culture, which is necessarily a process of symbolisation (and every human act could be
said to be a symbolic birth) is weakened and yields under the yoke of the technocratic machine that has taken the place of genuine criticism, with its power to transform and initiate. It also
inhibits the aimless flow of technical and cultural transfers.
Whether international or national, the transfer of culture, as the lever of integrated development, must be accompanied by a determined effort of critical analysis that is capable of
preventing the erosion or the alienation of local identities. Mechanistic alternatives prove to be
ineffectual in cases where the constant mobility of cultural action is involved. There can be no
doubt that this mobility is never-ending, for this is how the cultural agenda regains its greatest
significance and its legitimacy and far-reaching impact, covering as it does its different manifestations and the most varied forms of relationship, such as those between science and art;
training in general and vocational training; work and leisure; privacy and social intercourseand last, but not least, reason and adventure or, if you will, the adventure of reason.
Ladies and Gentlemen,
Culture must expand as a form both of education and of communication if the cultural
dimension is ultimately to emerge from our age as the driving force behind development that
is rooted in solidarity.

ANNEX VII
Closing address by Mr Dominique Föllmi, State Councillor,
Head of the Public Education Department of the Republic and
Canton of Geneva, and Head of the Swiss Delegation

Mr Chairman,
Distinguished Ministers,
Your Excellencies,
Dear Friends,
We have spent six days conferring together, discussing and getting to know one another.
The time for discussion has come to an end and we must now take stock of what we have
achieved. My message will therefore be brief and I trust, above all cordial.
The theme selected for our discussions was an ambitious one. But that is in the nature of
all issues that go to the root of things. I believe that it is one of the duties of ministers to rise
above their immediate concerns and problems of management, administration and finance in
order to give thought to the main thrust of their work. This Conference has provided us with
such an opportunity.
More than 50 years ago, the great French educationist, Célestin Freinet, exposed the dangers of forms of instruction - and education - that offered no prospects. The contribution of
education to development now affords us one of the most promising outlooks for the task
ahead of us. It cannot be dissociated from the theme of education for all and the theme of lite racy education, in the real sense of the term (which means much more than learning to read,
write and count), in developing and developed countries alike. What has brought us together
is a common vision of training providing access to culture and of culture as a formative force.
The mission of each and every one of us at the close of this twentieth century is to help to
mould men and women capable of putting down roots in order to rediscover themselves;
expressing themselves in order to communicate; understanding the world around them in order
to become a part of it; engaging in enriching and creative action with a view to achieving
self-fulfilment; adopting a critical attitude, the better to control their environment; meeting
together in order to share things more fairly; and making an active commitment to the
construction of a better world.
Culture and education are dynamic ideas and that is why I have deliberately used the
active voice in this brief list.
I should like to say how impressed I have been with the work achieved by the delegations, and, in particular, by the Chairmen and Reporters, as well as by Mr Tohmé and his team
at the IBE and by the Secretariat of UNESCO.
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Mr Chairman,
Ladies and Gentlemen,
The time has come to say good-bye. Geneva and Switzerland have been pleased to offer
us their hospitality for several days. We hope that, in spite of the long hours you have spent
working, you have found time to appreciate this country which is so dear to our hearts and
which you have seen at its best, in sunshine and under blue skies.
We wish you a pleasant journey, an excellent return to your own countries and, above all,
a fresh determination to engage in our mission in the service of education, culture and development.

ANNEX VIII
Closing address by Mr Antonio Silipo,
Minister of Education of the Province of Ontario, Canada, and
Chairman of the 43rd session of the
International Conference on Education

Mr Federico Mayor, Director-General of UNESCO,
Mr Dominique Föllmi, Councillor, Head of the Public
Education Department of the Republic and Canton of Geneva,
Honourable Ministers,
Fellow Delegates,
Ladies and Gentlemen,
When, at the beginning of this 43rd session of the International Conference on
Education, you honoured me with the task of chairing the Conference, I remarked on the great
significance of the issues which were here to address. And I expressed the hope that our deliberations here would enable all of us, in our own countries and throughout the world, to strengthen the bonds of understanding and respect between cultures and individuals.
I believe that our debates have provided all of us with opportunities to explore ideas and
values which will have profound implications for the kind of world we offer our children in
the new century.
Two years ago, this Conference met to address the crucial problem of illiteracy and to
affirm the commitment to the World Declaration on Education for All. We have heard this
week about the progress being made in Member States towards the most basic requirement of
intellectual development, ensuring that education is universally available.
This year's International Conference on Education has faced a more specific, but still
enormous, challenge: addressing through education that which reflects and affirms the very
spirit of humanity - our culture.
As the Director-General pointed out in his opening address, education and culture are in
a constant symbiosis. We have seen this week that the question is not simply 'How can education help to promote culture?' but equally, 'How can culture enrich and motivate learning?' Our
deliberations have revealed much of the potential - as well as some of the difficulties - of this
challenging and highly productive relationship.
Over the past few days, a great many ministers of education and other senior officials
from the participating Member States, as well as representatives of a large number of organisations active in this field, shared with the plenary session a wide range of perspectives deriving from their own experiences of education and culture. Clearly, educators in every country
are aware of the dynamic interaction which exists between the cultures of their populations, as
well as the great potential of the education system to shape and enhance that interaction.

Annex VIII - page 2
The presenters were often frank in acknowledging She need in all countries to pay special attention to the educational prospects and cultural opportunities of girls and women.
Likewise they recognised, quite rightly, She importance of not only preserving and transmitting the cultural heritage indigenous to each people, but encouraging its continuing development. There was wide agreement on the need to give all children the opportunity to participate directly in The joy of the artistic and creative experience, as well as to understand and appreciate the existing creations of culture.
The Working Groups served as crucibles for the refining of ideas through interchanges
among delegates and experts. It was in these group sessions that some of the most critical
issues emerged and some of the most lively debates took place. I am thinking, for example, of
the discussions on intercultural and multicultural education, as well as those on such profound
issues as the moral, ethical and spiritual aspects of education and culture. These sessions also
contributed to our understanding of the possible interactions between formal classroom learning and that which occurs in the home and through many other cultural influences.
We have in Recommendation No. 78 set ourselves and our authorities at home a great
challenge. We must go back to our regular responsibilities widh renewed commitment, determined to put into effect what we have learned and decided here. Only if we do this can our
efforts of the past few days truly benefit all of our people.
Moreover, we must be prepared to contribute fully to the success of the next
International Conference on Education in 1994. That session will have the strikingly appropriate theme of education reform, and will place special emphasis on education for international understanding. This theme will provide us with the opportunity to follow up on both the
work on education for all, started with Jomtien two years ago, and that begun this week on education and culture.
One challenge that faces us in the interval is to strengthen procedural aspects of the
Conference. My predecessor as Chairman of the Conference remarked in 1990 on the new
method of working together that had been launched in order to give greater opportunities for
interaction and debate. I think we all agree that the second experience with the new format has
confirmed the wisdom of that basic decision. But we have also experienced some problems as
we sought to achieve consensus on the outcomes of our discussions.
Happily, the patience wisdom and co-operative spirit of delegates have allowed us to
reach a successful conclusion to our work. But the stress imposed on our Drafting Group, to
say nothing of all the others who contributed, has been considerable. We must together find
the means to enable delegates to contribute fully to the shaping of the draft recommendation,
while allowing adequate debate and sufficient time to review the final text.
I believe we owe a great debt of gratitude to the Director of the International Bureau of
Education, Mr Tohmé, for the wisdom and dedication he has brought to the task during his period of leadership. He has seen the Conference successfully navigate the most difficult part of
the transition to the new format. Now the responsibility passes to his successor, Mr Tedesco,
and I am sure all delegates will offer the new Director their full collaboration.
I am sure that the Director will, as he reviews the experiences of this week and the ideas
submitted by delegates in their appraisals of the meeting, want to look for ways in which the
44th session can be made even more fruitful.
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I would now like, on behalf of all participants, to thank most sincerely the Director
General of UNESCO both for his moving address at the opening of the Conference and for the
constructive context which his efforts have provided. We in Canada look forward to his presence in our country over the next few days as we celebrate the mid-point of the World Decade
for Cultural Development.
I must also thank most sincerely all of the participants, but especially the Vice-Chairmen,
the Chairs of the Working Groups, the Reporters, the members of the Drafting Group, and all
of the others who made a particular contribution to the work of our sessions.
As always, the success of the Conference has been in large measure due to the high quality of the support provided by the Secretariat and by the International Bureau of Education.
Our thanks go to Mr Tohme and the members of the staff. As well, I must offer a special note
of appreciation to the translation staff, who worked with highly professional efficiency long
into the night to make our success possible.
I would like to Shank She Swiss authorities for their expected, but much appreciated,
warmth and hospitality towards the Conference and all of its participants.
And now, ladies and gentlemen, the Conference draws to a close. I hope you have found
these past few days in Geneva as stimulating as I have and that all of us will return to our different roles in education with renewed commitment and fresh ideas. Thank you for your support, and best wishes as you seek to strengthen the bonds between education and culture.
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Countries
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de la science et du sport de la Saxe
M. Dieter Lubeseder
Ministère de l'éducation et des sciences du
Schleswig-Holstein
M. Rolf Helarich
Université de Bonn

Algérie/Algeria/Argelia

Mme Margret Fillmann
Deuxième secrétaire,
Ministère fédéral des affaires étrangères

M. Khemissi Arif
Secrétaire,
Mission permanente d'Algérie, Genève

M. Joachim Schemel
Deuxième secrétaire,
Mission permanente d' Allemagne, Genève

Allemagne/Germany/Alemania

Dr Rupert Klisch
Premier conseiller, Ministère fédéral
de l'enseignement et des sciences

M. Josef Hoderlein
Directeur général,
Ministère de l'enseignement, de la culture,
des sciences et des arts de la Bavière, Munich
(Chef de délégation)
S.E. Dr Alois Jelonek
Ambassadeur, Représentant permanent
(Chef de délégation adjoint)
M. Ulrich Rosengarten
Ministre, Mission permanente d'Allemagne,
Genève
(Chef de délégation adjoint)
Dr Irmela Neu-Altenheimer
Commission allemande pour l'UNESCO, Bonn
Mme Jutta van Hasselt
Conférence permanente des Ministres de
l'éducation et des Affaires culturelles des
Länder en Allemagne
Dr Wolfgang Hoerner
Université de la Ruhr, Bochum

Prof. Dr Andreas Wiesand
Directeur, Centre pour la recherche culturelle
Mme Gabriele Rabkin
UIP Hambourg
Dr Werner Daum
Premier Conseiller,
Mission permanente d'Allemagne, Genève
M. Gunter Rottler
Troisième Secrétaire
Mission permanente d'Allemagne, Genève
Angola
M. Miguel Kiessaka Nsingui
Secrétaıre permanent adjoint de
la Commission nationale angolaise pour l'UNESCO
M. Zivendele Sebastiao
Chef, Département de la recherche
pédagogique, I.N.I.D.E., Ministère de
l'education
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Arabie saoudite/Saudi Arabia/
Arabia Saudi

Prof. Alfred Fischl
Federal Ministry for Education and Arts Vienna

Mr Ibrahim Ibn Abdulaziz Al-Shidi
Deputy Minister for Technical Affairs
Ministry of Education

Azerbaïdjan/Azerbaijan/Azerbaiyan

Mr Abdulaziz Ibn Mohammed Al Moshaal
Assistant Deputy
General Presidency for Girls Education

Mr Yaghub M. Mahmudov
Doctor of Sciences (History), Professor, Head of
Ancient and Medieval History Department
Baku State University
Bahrein/Bahrain/Bahrein

Dr Ibrahim Ibn Mohammed Mannaa
Permanent Delegate to UNESCO
Dr Ali Ibn Abdulkhalek Al-Karni
Assistant Director-General for Educational
Research
Dr Ali Ibn Saleh Al-Khabti
Educational Director, Tabouk Region
Argentine/Argentina
Profesor D. Antonio Salonia
Ministro de Educacion y Justicia
(Jefe de Delegacion)
Ernbajador D. Jorge Zain Asis
Representante Permanente ante la UNESCO,
Paris
Embajador Juan Archibaldo Lanus
Representante Permanente en Ginebra
Secretario Patricia Fabro
Mision Permanente en Ginebra
Secretario Patricia Salas de Espada
Representacion Permanente ante la UNESCO,
Paris
Australie/Australia
Dr Ken Boston
Director-General, Department of School
Education
(Head of Delegation)

H.E. Dr Ali M. Fakhroo
Minister of Education
(Head of Delegation)
Mr Hamad A. Al-Rumaihi
Assistant Under-Secretary for Planning and
Educational Informatics
Mr Khalil E. Al-Thawadi
Assistant Under-Secretary for Culture and
National Heritage
Ministry of Information
H.E. Mr Ahmed Al-Haddad
Ambassador, Permanent Representative
of Bahrain to the United Nations in Geneva
Bangladesh
H.E. Barrister Jamiruddin Sircar
Hon. Minister for Education
(Head of Delegation)
Dr Fazlul Karim Chowdhury
Chief of Planning,
Ministry of Education
Begum Touhida Faruki
Secretary, Bangladesh National Commission
for UNESCO
Mr Iftikharul Karim
Counsellor, Permanent Mission of Bangladesh
Geneva
Bélarus/Belarus/Belarrus

Mr Patrick Watson
Deputy Permanent Delegate to UNESCO

Mr Victor Anatoljevitch Gaisyonok
Minister of Education

Autriche/Austria
Mr Prank-Joachim Christé
Director, Federal Ministry for Education and
Art, Vienna

Mr Ernest Michailovitch Babenko
Rector of the Novopolozk Polytechnic Institute
M. Dmitri Ivanovitch Chemetov
Directeur du département des relations
extérieures, Ministère de l'éducation
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Belgique/Belgium/Bélgica
S.E. M. A. Reyn
Ambassadeur, Représentant permanent de la
Belgique à Genève

Mr Yeshey Dorji
Second Secretary, Permanent Mission of the
Kingdom of Bhutan to the United Nations
Office in Geneva
Bolivie/Bolivia

M. M. Gedopt
Conseiller d'ambassade, Représentation
permanente a Genève
M. M. Weber
Directeur du Cabinet du Ministre de
l'enseignement supérieur et de la recherche
scientifique de la Communauté française de la
Belgique
M. J.-P. Deplus
Chargé de Mission au Cabinet du Ministre de
l'éducation de la Communauté française de la
Belgique
M. B. Rigo
Chargé de mission au Cabinet du Ministre de
l'éducation de la Communauté française de la
Belgique

Sra. Wilma Banzer
Consejero, Mision Permanente de Bolivia,
Ginebra
Botswana
Mr Keetla M. Masogo
Permanent Secretary, Minister of Labour and
Home Affairs
(Head of Delegation)
Mrs Segakweng Seisa
Director of Culture
(Substitute Head of Delegation)
Mr M.L.A. Kgasa
Member of Botswana National Cultural Council
Brésil/Brazil/Brasil

M. J.-M. Warêgne
Conseiller, Délégué de la Communauté
française de la Belgique à Genève

Mr Cleto de Assis
Minister of Education's Special Adviser
(Head of Delegation)

M. Tony van Haver
Chef du Service des relations extérieures,
Département de l'éducation de
la Communauté flamande de Belgique

Mr Eduardo de Mattos Hosannah
First Secretary
Permanent Mission of Brazil in Geneva

Bénin/Benin

Bulgarie/Bulgaria

S.E. M. Karim L. Dramane
Ministre de l'éducation nationale
(Chef de délégation)

Mme Antoanéta Stefanova
Damianova-Ivanova
Directeur des "Programmes internationaux" au
Ministère de léducation et de la science

M. Ayouba Babio
Secrétaire général, Comission béninoise pour
l'UNESCO
Bhoutan/Bhutan/Bhutan
H.E. Dasho Paljor J. Dorji
Ambassador, Permanent Representative of the
Kingdom of Bhutan to the United Nations
Office in Geneva
Mr Thinley Penjor
First Secretary, Permanent Mission of the
Kingdom of Bhutan to the United Nations
Office in Geneva

Mme Julieta Savova
Maître de conférences,
Doyen de la Faculté de pédagogie
de l'Université de Sofia "K.Ohridski"
M. Petr Petrov
Expert principal au Ministère de l'éducation et
de la science
Mme Stanislava Raditchéva
Expert à la Commission nationale pour
l'UNESCO
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Burkina Faso
M. Mélégué Maurice Traoré
Ministre des enseignements secondaire,
supérieur et de la recherche scientifique
M. Julien Tapsoba
Secrétaire général du Ministère
de l'enseignement de base et de l'alphabétisation
de masse
M. Bernard D. Yonli
Conseiller technique du Ministre des
enseignements secondaire, supérieur et de
la recherche scientifique
M. Benoît Bambara
Secrétaire général par interim de la
Commission nationale pour l'UNESCO
Mme Marie-Josèphe Sawadogo
Direction des études et de la planification du
Ministère de l'enseignement de base
Burundi
S.E. M. Luc Rukingama
Ministre de l'enseignement supérieur et de la
recherche scientifique
(Chef de la délégation)
M. Thomas Ndikumana
Secrétaire permanent de la Commission
nationale pour l'UNESCO
M. Domitien Misago
Délégué permanent adjoint du Burundi auprès
de l'UNESCO
Cameroun/Cameroon/Camerun
S.E. M. Francois-Xavier Ngoubeyou
Ambassadeur, Représentant permanent auprès
de l'Office des Nadons Unies à Genève
(Chef de la délégation)
M. Robert Nkili
Inspecteur général de pédagogie chargé de
l'enseignement secondaire général au Ministère
de l'éducation
M. Pierre Ernest Akono Effa
Chef de la Division de la planification et
orientation scolaire au Ministère de l'éducation
Mme Liliane Bema
Secretaire général adjoint,
Commission nationale pour l'UNESCO

M. Innocent Meutcheye
Premier Secrétaire, Ambassade du Cameroun à
Paris (en charge des dossiers UNESCO et de ses
structures spécialisées au sein de ladite
délégation permanente)
Canada/Canada
L'Honorable Tony Silipo
Ministre de l'éducation de l'Ontario
(Chef de la délégation)
Membres:
M. Frederick I. Renihan
Sous-Ministre adjoint,
Ministère de l'éducadon de Saskatchewan
M. André Vezina
Sous-Ministre adjoint,
Ministère de l'éducation du Québec
M. Francis Whyte
Directeur, Conseil des ministres de léducation,
Canada, Toronto
M. Paul Dubois
Représentant permanent adjoint,
Mission permanente du Canada à Genève
M. Nigel Chippindale
Directeur, Politiques d'aide a l'éducation
Secrétariat d'Etat, Ottawa
M. Harvey Weiner
Secrétaire général adjoint,
Fédération canadienne des enseignants
Mme Margaret Kende
Présidente, Sous-commission de l'éducation de
la Commission canadienne pour l'UNESCO,
Ottawa
Dr Betty Hanley
Département des arts en éducation, Université
de Victoria, Victoria
Experts:
Mme Mariette Hogue
Chargée de programme, Commission
canadienne pour l'UNESCO, Ottawa
Mme Louise L. Trahan
Chargée de programme, Commission
canadienne pour l'UNESCO, Ottawa
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Mme Patricia Miaro
Spécialiste en éducation, Agence canadienne pour le
développement international
M. John Ausman
Conseiller, Mission permanente du Canada à
Genève
Cap-Ver/Cape Verde/Cabo Verde
Mme Fâtima de Sousa Carvalho
Secrétaire permanent de la Commission
nationale pour l'UNESCO
(Chef de la délégation)
Mme Adriana Gonçalves S. Carvalho
Directrice du projet de renouvellement et
extension de l'enseignement de base (PREBA)
Chili/Chile
Sr. Ricardo Lagos
Ministro de Educaci6n
(Jefe de la Delegaci6n)
Sr. Gonzalo Figueroa
Embajador, Representante Permanente de Chile
ante la UNESCO
Sr. Ernesto Tironi
Embajador, Representante Permanente de Chile
ante los Organismos Internacionales de Ginebra
Sr. Jaime Acuna
Consejero, Misi6n Permanente de Chile en
Ginebra
Sr. José Luis Ilabaca
Consojero, Misi6n Permanente de Chile en
Ginebra
Sr. Juan Eduardo Garcia-Huidobro
Asesor, Ministerio de Educaci6n

Mr Yang Ruisen
Deputy Director, Department of Social Science
Studies and Arts Education, State Education
Commission
Mr Shao Jinrong
Deputy Director, Department of Educational
Policy and Legislation, State Education
Commission
Mr Xia Kuisun
Counsellor, Chinese Permanent Delegation to
UNESCO
Mr Xu Jinyuan
Counsellor,
Chinese Embassy in Switzerland
Mr Zhang Xuezhong
Director, Division of Education and National
Commission Affairs, Chinese National
Commission for UNESCO
Mr Hu Zhiqiang
Second Secretary, Chinese Permanent Mission
to the United Nations Office in Geneva and
other International Organizations in
Switzerland
Mrs Kang Ning
Deputy Director, Co-ordination Division,
General Office of the State Education
Commission
Mrs Wang Suyan
Programme Officer, Chinese National
Commission for UNESCO
Mr Bai Zhangde
Deputy Director, Division of Overseas Posting
Personnel Department of the State Education
Commission
Chypre/Cyprus/Chipre

Sr. Milan Ivelic
Agregado Cultural y de Prensa, Misi6n
Permanente de Chile en Ginebra
Chine/China
H.E. Mr Zou Shiyan
Vice-Chairman
State Education Commission
(Head of Delegation)
Mr Cao Yuanju
Secretary-General, Chinese National
Commission for UNESCO

H.E. Dr Christoforos Christofides
Minister of Education
Mr Adonis Constantinides
Inspector General, Secondary Education
Adviser:
H.E. Mr Nicolas Macris
Ambassador,
Permanent Representative of the Republic of
Cyprus to the United Nations Office at Geneva
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Colombie/Colombia

Egypte/Egypt/Egipto

Dra Marfa Elvira Pérez
Secretaria General, Ministerio de Educaci6n

H.E. Dr Mounir Zabran
Ambassador, Permanent Delegate of Egypt to
the United Nations in Geneva
(Head of Delegation)

Dra. Gloria Bohorquez Masmela
Funcionaria , Oficina Relaciones
Internacionales, Ministerio de Educacion
Nacional

H.E. Prof. Mohamed Sami Abdel Hamid
Ambassador, Permanent Delegate of Egypt
to UNESCO

Costa Rica
Sr. Jorge Rhenan Seguar
Embajador,
Representante Permanente Adjunto
St. Javier Rodriguez
Primer Secretario
Côte d'Ivoire
M. Abdou Touré
Secrétaire général de la Commission nationale
ivoirienne pour l'UNESCO
M. Léonard Kodjo
Conseiller technique de
Mme le Ministre de la Culture,
Chargé de la politique culturelle

Mr Fawzi Abdel Zaber Khamis
Secretary-General of the Egyptian National
Commission for UNESCO
Prof. Abdel Fattah Galal
Director, Institute of Educational Studies and
Research, Cairo University
M. Moustapha Omar
Ministre plénipotentiaire,
Mission permanente à Genève
M. Hassan Shahin
Conseiller,
Mission permanente à Genève
M. Aly Sirry
Attaché diplomatique,
Mission permanente à Genève

Croatie/Croatia/Croacia
Mrs Naima Balic
Secretary for Education, Culture and Sciences
City Council of Zagreb

M. Hamdi Hassan
Attaché culturel auprès de l'Ambassade
d'Egypte à Berne
El Salvador

Danemark/Denmark/Dinamarca
Mr Poul Lassen
Special Adviser, Chairman of the Danish
National Commission's Education Committee
Mr Steffen Sondergaard
Head of Section
Danish National Commission for UNESCO
Mr Carl Nissen
Special Adviser, Member of the Danish
National Commission's Education Committee

S.E. Mme Carmen-Maria Gallardo Hernandez
Délégué permanent d'EI Salvador auprès de
l'UNESCO
(Chef de la délégation)
S.E. M. Carlos Mendoza
Ambassadeur,
Représentant permanent d'El Salvador auprès
des Nations Unies à Genève
Mme Bedina D. Menjivar
Ministre conseiller,
Délégation d'El Salvador à Genève

Dominique/Dominica
Mr Hugo Lodrini
Ambassador, Mission of the Commonwealtb of
Dominica Geneva

Mme Carmen Tobar
Ministre conseiller,
Délégation d'El Salvador à Genève
Mme Géraldine Beneke
Premier Secrétaire
Délégation d'El Salvador à Genève
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Emirats arabes unis/United Arab
Emirates/Emiratos Arabes Unidos
H.E. Mr Hamad Abdul Rahman Al Midfa
Minister of Education
(Head of the Delegation)

Ilmo. Sr. D. Angel Losada Fernandez
Primer Secretario de la Delegacion Permanente
de Espana en Ginebra
Ilma. Sra. Da. Elena Angulo Aramburu
Asesora Ejecutiva del Ministro de Educacion
y Ciencia

H.E. Abdul Ridha Abdulla Mahmood
Ambassador
Permanent Representative
U.A.E. Mission, Geneva

Ilmo. Sr. D. Juan Antonio Menendéz-Pidal
Consejero de Educacion en la Delegacion
Permanente de Espana ante la UNESCO

Dr Hussein Al Mutttawa
Ministry of Education

Ilmo. Sr. D. Ramiro Castro Santamaria
Consejero de Educacion en Suiza

Mr Abdulla Zaal
Ministry of Education

Ilmo. Sr. D. Juan Tomas Martin Hernandez
Diputado Provincial de Salamanca

Mr Abdulla Taieb Qassem
Ministry of Education

Ilmo. Sr. D. Patricio De Blas Zabaleta
Subdirector General de Ordenacion Académica
y miembro de la Comision Espaniola de
la UNESCO

Mr Mohamed Omran
First Secretary
U.A.E. Mission, Geneva
Mr Youssef Hreiz
Staff member
U.A.E. Mission, Geneva
Equateur/Ecuador
Dr Fernando Chamorro
Director de Asuntos
y Convenios Internacionales,
Ministerio de Educacion y Cultura
Espagne/Spain/Espana
Excmo. Sr. D. Alfredo Pérez Rubalcaba
Ministro de Educacion y Ciencia
Excmo. Sr. D. Félix Fernandez-Shaw
Embajador Delegado Permanente de Espana
ante la UNESCO

Ilma. Sra. Da Ma Dolores Gavira Golpe
Subdirectora General de Cooperacion Cultural
del Ministerio de Cultura y miembro de
la Comision Espanola de la UNESCO
Sr. D. Antonio Moreno Montero
Asesor
Ethiopie/Ethiopia/Etiopia
Mrs Genet Zewde
Minister of Education and Chairperson of the
Ethiopian National Agency for UNESCO
(Head of Delegation)
Mr Debebe Tegegne
Secretary-General of the Ethiopian National
Agency for UNESCO
Mr Gabeyehu Kumsa
Deputy Permanent Delegate of Ethiopia to
UNESCO

Excmo. Sr. D. Juan Pineiro Permuy
Consejero de Educacion y Ordenacion
Universitaria de la Xunta de Galicia

Fédération de Russie/Russian
Federation/Federacion de Rusia

Ilmo. Sr. D. Enrique Guerrero Salom
Subsecretario del Ministerio de Educacion y
Ciencia

M. E.D. Dneprov
Ministre de l'éducation
(Chef de la délégation)

Ilmo. Sr. D. José Luis Pérez-Iriarte
Secretario General Técnico del Ministerio de
Educacion y Ciencia

M. Vladimir Kinelev
Président du Comité pour l'enseignement
supérieur
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M. V.P. Demin
Vice-ministre de la culture et du tourisme
M. E.P. Jirkov
Ministre de léducation de la République Sakha
(Iacoutie)
M. A.D. Joukov
Secrétaire général,
Commission nationale pour l'UNESCO,
Ministère des affaires étrangères
Mme E.A. Lenskaya
Chef, Direction générale de la coopération
internationale auprès du Ministère
de l'éducation
Mme O.I. Ivanova
Directeur de la Section de l'éducation de la
Commission nationale pour l'UNESCO,
Ministère des affaires étrangères
M. V.V. Marguelov
Ministre plénipotentiaire,
Représentant permanent adjoint,
Représentation permanente de
la Fédéradon de Russie à Genève
M. B.G. Khabirov
Conseiller,
Représentation permanente de
la Fédération de Russie à Genève

Mr Reijo Laukkanen
Counsellor for Education
National Board of Education
Ms Eeva Hippula
Secretary for Cultural Affairs
Department for International Relations
Ministry of Education
France/Francia
S.E. M. Bernard Miyet
Ambassadeur,
Représentant permanent de la France auprès
de l'Office des Nations Unies à Genève
Mme Anne-Marie Leroy
Directeur des affaires générales, internationales
et de la coopération (DAGIC)
M. Yves Brunsvick
Président honoraire du Conseil du BIE,
Vice-Président de la Commission nationale
française pour l'UNESCO
Mme Martine Abdallah-Pretceille
Professeur des Universités,
Université de Valenciennes, Institut de
formation et de recherche en pédagogie
M. Gabriel Beis
Représentant le Comité en faveur du
développement du français en Europe

Conseillers:
M. L.I. Demtchouk
Troisième Secrétaire,
Représentation permanente de
la Fédération de Russie à Genève
M. S.I. Pimenov
Attaché,
Représentation permanente de
la Fédéradon de Russie à Genève
Finlande/Finland/Finlandia
Mr Jukka Sarjala
Deputy Director, School Department
Ministry of Education
(Head of Delegation)
Mr Erkki Aho
Chairman of the Finnish National Commission
for UNESCO

M. Patrick Bonneville
Premier Conseiller,
Mission permanente de la France auprès de
l'Office des Nations Unies à Genève
M. Jean-Pierre Boyer
Conseiller technique auprès de la Commission
nationale française pour l'UNESCO
Mme Evelyne Burguiere
Maître de conférences,
Chef du Departement "Politiques, pratiques et
acteurs de l'education", INRP
Mme Michèle Cambra,
DAGIC, Bureau des relations multilatérales
Mme Isabelle Deblé
Présidente du Comité éducation de
la Commission nationale française
pour l'UNESCO

Anexo X - pag. 9
M. Jean-Louis Devaux
Chef de Service à la Direcdon des lycées
et collèges
Mme Claire Durieux
Département des affaires internationales
M. Bruno Favel
Département des affaires internationales
Mme Geneviève Jean-Van Rossum
Premier Secrétaire,
Délégation permanente de la France auprès
de l'UNESCO
Mlle Levasseur
Direction des écoles, Bureau des technologies
nouvelles, des enseignements artistiques et des
actions particulières
Mme Hélène Mathieu
Déléguée au développement et aux formations
M. Jean-Pierre Régnier
Conseiller technique auprès de la Commission
nationale française pour l'UNESCO
Mme Roberte Tomassone
Conseiller technique auprès du Président du
Conseil national des programmes
M. Pierre Vandevoorde
Inspecteur général de l'éducation nationale
M. Marie-Jean Vinciguerra
Inspecteur général de l'éducation nationale

Suppléants
Mme Blandine Engonga
Secréteure général de la Commission nationale
pour le CICIBA
M. Luc Honoré Assogba
Conseiller du Directeur général des
enseignements et de la pédagogie
Gambie/Gambia
Alhadji Alieu E.W.F. Badji
Honourable Minister of Education
(Head of Delegation)
Mr Mamadou Aki Bayo
Deputy Permanent Secretary
Ministry of Education
Dr Alieu Badara Saja Taal
Secretary-General
National Commission for UNESCO
Mrs Patience Sonko-Godwin
Principal Cultural Officer
Ministry of Youth, Sports and Culture
Ghana
Dr A.R. Ababio
PNDC Secretary for Education, Accra
(Head of Delegation)
Dr Mohamed Ben Abdallah
Chairman, Ghana National Commission for
Culture, Accra

M. Francois Vuarchex
Direction du développement,
Ministère de la coopération et du
développement

Alhaji R. Gbadamosi
Director-General
Ghana Education Service, Accra

Gabon/Gabon

Grèce/Greece/Grecia

Mme Paulette Moussavou Missambo
Ministre de l'éducation nationale
(Chef de délégation)

H.E. Mr Byron Polydoras
Deputy Minister of Education
(Head of Delegation)

M. Jean-Paul Nyalendo
Conseiller du Ministre de l'éducation nationale

Mr Panayotis Vlassopoulos
Deputy Permanent Representative of Greece
to UNESCO

M. Raymond Mayer
Conseiller du Ministre de la culture,
des arts et des droits de l'homme
Mme Marie Agnès Moueli-Koumba
Directeur général de la culture

M. George Babiniotis
Président de l'Institut pédagogique national
M. Kiriakos Katisimanis
Vice-président de l'Institut pédagogique
national
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Guinée/Guinea
Mme Diallo Aicha Bah
Ministre de ltenseignement préuniversitaire et
de la formation professionnelle
M. Alpha Mamadou Diallo
Directeur national de l'enseignement
élémentaire
M. Saïdou Dioubate
Chef, Division des arts/lettres

Ms Savitri Kunadi
Ambassador
Permanent Delegate to UNESCO, Paris
Mr Mukesh Kacker
Private Secretary to the Minister for Human
Resources Development
Mr V.M. Kwatra
Second Secretary
Permanent Mission of India, Geneva
Indonesie/Indonesia

Mme Nene Galle Bah
Directrice, Secteur éducation de la Commission
nationale pour l'UNESCO
Haïti/Haiti/Haiti
Mlle Nancy Roc
Membre de la Délégadon haïtienne auprès de
l'UNESCO à Paris

H.E. Soemadi D.M. Brotodiningrat
Ambassador, Permanent Representative of
Indonesia to the United Nations, Geneva
(Head of Delegation)
H.E. Prof. Dr Hariadi P. Soepangkat
Ambassador, Permanent Representative of
Indonesia to UNESCO, Paris
(Alternate Head of Delegation)

Honduras
Sr. Mario Alberto Fortin Midence
Embajador, Representante Permanente
(Jefe de Delegacion)

Ms Musma Musa Abbas
First Secretary, Indonesian Permanent Mission
to the United Nations, Geneva

Hongrie/Hungary/Hungria

Mr Kria Fahmi Pasaribu
Second Secretary
Indonesian Permanent Delegation to UNESCO
Paris

Mr Tamas Deme
Deputy Director-General
National Institute of Public Education

Mr Heri Indra Jaya
Third Secretary, Indonesian Permanent Mission
to the United Nations, Geneva

Inde/lndia

Irak/lraq

Mr Arjun Singh
Minister for Human Resources Development
(Head of Delegation)

Mr Hikmat A.M. Al Bazzaz
Minister of Education, Chairman, Iraqi
National Commission for UNESCO
(Head of Delegation)

Sra. Rosario Duarte de Fortin

Dr (Mrs) Kapila Vatsyayan
Secretary
Ministry of Human Resources Development
Mr Prakash Shah
Ambassador, Permanent Representative
Permanent Mission of India, Geneva

Dr Abdul Ameer Al-Anbari
Ambassador Extraordinary
Permanent Delegate of the Republic of Iraq
to UNESCO (Deputy Head of Delegation)

Mr Ashok Vajpeyi
Joint Secretary, Department of Culture
Ministry of Human Resources Development

Dr Abdullatif Alwan Al-Jumaily
Expert, in charge of the Department of
International and Arab Organizations
Secretariat Iraqi National Commission
Education Ministry

Dr R.V. Vaidyanatha Ayyar
Joint Secretary, Department of Education
Ministry of Human Resources Development

Dr Kadhim Ghaidan Al-Khazraji
Expert, in charge of the Centre of Research
and Educational Studies, Education Ministry
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Mr Moayad Housni Ali
Scientific Researcher in Curricula, Education
Ministry
Mr Adil Khalil
First Secretary, Permanent Mission of Iraq in
Geneva, Expert

Italie/Italy/Italia
M. le Député Giuseppe Matulli
Sous-secrétaire d'Etat
à l'Instruction publique
(Chef de la délégation)

Iran (République islamique d')/lran (Islamic
Republic of)/Iran (Republica Islamica del)

S.E. M. Giulio di Lorenzo Badia
Ambassadeur, Représentant permanent de
l'Italie auprès des Nations Unies, Genève

H.E. Dr Abdol Hamid Riazi
Vice-Minister of Culture and Higher Education
(Head of Delegation)

M. Alberto Balboni
Ministre Conseiller,
Représentant permanent adjoint

H.E. Mr Habibollah Biazar
Vice-Minister of Education

M. Antonio Augenti
Directeur général des échanges culturels,
Ministère de l'éducation publique

Dr Seyed Mohammad Mirkarnaly
Professor, Faculty of Educational Sciences
Tehran University
Mr Hamid Djavedani
Vice-Director of the Bureau of Scientific and
International Co-operadon
Ministry of Culture and Higher Education
Dr Bahram Mohsenpour
Deputy Secretary-General of Iran National
Commission of UNESCO
Mr Mohsen Chitsaz
Attaché, Permanent Mission of the Islamic
Republic of Iran to the United Nations Office
in Geneva
Mr Ghassem Djaberipour
Acting Deputy Permanent Representative of the
Islamic Republic of Iran to UNESCO, Paris
Irlande/lreland/Irlanda
Mr Sean Harkin
International Section
Ministry of Education
Israël/Israel

M. Maurizio Tiriticco
Inspecteur général,
Ministère de l'éducation publique
Mme Margherita Sabatini
Bureau multilatéral à la Direction des affaires
culturelles,
Ministère des affaires étrangères
Mme Lavinia Gasperini
Direction générale pour la coopération au
développement,
Ministère des affaires étrangères
M. Massimo Amadio
Direction générale pour la cooperation au
développement,
Ministère des affaires étrangères
Mme Giuliana Limiti
Professeur de pédagogie comparée,
Université de Rome,
Commission nationale pour l'UNESCO
Mme Cecilia Preziuso
Commission nationale pour l'UNESCO
Jamahiriya arabe libyenne/Libyan Arab
Jamahirlya/Jamahirlya Arabe Libia

Dr Eliezer Marcus
Président du Secrétariat pédagogique,
Ministère de l'éducation et de la culture

Dr Ramada E1 Madani
Minister of Education

S.E. M. Eliezer Palmor
Ambassadeur,
Délégué permanent auprès de l'UNESCO

Mr Mustafa Bushaala
General Secretary of National Commission
for UNESCO
Dr Ali El Hawat
University Professor
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Dr Mohamed Faloughi
University Professor
Mr Asad El Masoudi
UNESCO Division of National Commission
Mr Abdunnabi Riani
Supplement

Kazakhstan/Kazajstan
M. Bazar K. Damitov
Chef du Département de l'éducation publique,
du tourisme, des sports et de la jeunesse de
l'appareil du Président et du Cabinet des
ministres de la République de Kazakhstan
Kenya

Japon/Japan/Japon
Mr Hiromitsu Takizawa
Director-General, National Institute for
Educational Research (NIER)
Mr Michihiro Watanabe
Special Adviser to the Commissioner
of Agency for Cultural Affairs

Mr Njuguna Ngunjiri
Chargé d'affaires a.i., Permanent Mission of
Kenya to the United Nations, Geneva
(Head of Delegation)
Mr J. M. Maina
Counsellor, Kenya Embassy, Paris
Koweit/Kuwait

Mr Ryo Watanabe
Chief, Section for International
Co-operation in Education, National Institute
for Education Research (NIER)
Mr Takashi Asai
Chief, UNESCO Section, International Affairs
Division, Science and International Affairs
Bureau, Ministry of Education, Science and
Culture
Mr Akira Yoshikawa
First Secretary
Permanent Mission of Japan in Geneva

H.E. Dr Sulaiman Saadoun Al-Bader
Minister of Education
(Head of Delegation)
Mr Sulaiman A. Al-Onaizi
Secretary-General, Kuwait National
Commission for UNESCO
Dr Abdullah Al-Sheikh
Dean, Faculty of Education
Kuwait University
Dr Faisal Al-Salem
Kuwait Permanent Delegate to UNESCO, Paris

Jordanie/Jordan/Jordania
H.E. Mr Thougan Hindawi
Deputy Prime Minister, Minister of Education
Dr Izzat Jaradat
Assistant Secretary-General for Planning
Development and Educational Research
Ministry of Education
Dr Ahmad Hiyasat
Counsellor
Ministry of Education
Dr Micheal Dababneh
Deputy Permanent Delegate to UNESCO
Cultural Counsellor
the Embassy of Jordan, Paris
Ms Janette Bermamet
Secretary-General of Jordan National
Commission for UNESCO
Ministry of Education

Mr Khalid Al-Sulaihim
Director of the Educational Area-Capital
Mr Abdallah Matar Al-Jadeed
Head of the Section Cultural Affairs and Acting
Head of the Section Cultural Relations
(Foreign)
Mr Yousef Asad Hussein Haider
Office of the Minister of Education
Lesotho
Hon. Mr P.M. Mabathoana
Minister for Education
Mr K. Matete
Principal Secretary
Ministry of Education
Prof. Z.A. Matsela
Department of Languagc and Social Education
National University of Lesotho
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Mr T. Sekhamane
Director
National Teacher Training College

Mr Abdul Rahman Kasbon
Director, Malaysian Student Department
London

Mr J.T. Mohooana
Chief Eduction Officer
Curriculum Services
Ministry of Education

Malawi

Mrs P.N. Mashologu
Secretary-General,
Lesotho National Commission for UNESCO
Mrs N. Khitsane
Museum Curator, Ministry of Tourism, Sports
and Culture

Hon. Michael U.K. Mlambala
Minister of Education and Culture
(Leader of Delegation)
Dr Yusuf M. Juwayeyi
Commissioner for Culture
Ministry of Education and Culture
Dr Isaac C. Lamba
Deputy Permanent Delegate to UNESCO
Malawi Embassy, Paris, France

Liban/Lebanon/Libano
Mme Sylvie Fadlallah
Délégué permanent a.i. auprès de l'UNESCO

Mr Francis S.D. Kakatera
Deputy Executive Secretary,
Malawi National Commission for UNESCO

Luxembourg/Luxemburgo

Alternates:

M. Jean-Pierre Kraemer
Président de la Commission nationale pour la
coopération avec l'UNESCO

Dr Dennis Chiswenje
Lecturer,
University of Malawi

M. Marc Turpel
Secrétaire général de la Commission nationale
pour la coopération avec I'UNESCO

Mr F.G. Mtunda
UNESCO/UNDP Project Co-ordinator
Malawi Institute of Education

Madagascar

Maldives/Maldivas

M. Fulgence Fanony
Ministre de l'instruction publique

Hon. Abdulla Hameed
Minister of Education

M. Randrianasolo Joseph Latimer Rangers
Ministre de la culture

Mr Ahmed Ali Maniku
Deputy Director,
Educational Planning Ministry of Education

M. Samuel Andriar
Directeur de la planification et de l'orientation
de l'enseignement,
Ministère de l'instruction publique
M. Jean Aimé Rakotoarisoa
Chargé de mission,
Ministère de l'instruction publique

Mr Abdul Sameu Hassan
Assistant Director, National Centre for
Linguistic and Historical Research
Mali/Mali

Malaisle/Malaysia/Malasia

S.E. M. Issa N'Diaye
Ministre de la culture et de la recherche
scientifique

Dato Asiah Abu Samah
Director-General of Education
Ministry of Education

M. Drissa Diakite
Conseiller technique au Ministère de la culture
et de la recherche scientifique

Dato Hassan Ahmad
Ambassador, Malaysian Permanent Delegate
to UNESCO
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Malte/Malta
Dr Paul Heywood
Assistant Director of Education
Ministry of Education and Hurnan Resources
Maroc/Morocco/Marruecos
S.E. M. El Ghali Benhima
Ambassadeur,
Représentant permanent à Genève
M. Abdelkrim Halim
Directeur du Cabinet du Ministre de l'éducation
nationale
M. M'hand Meziane
Secrétaire général de la Commission nationale
marocaine pour l'éducation, la culture et
les sciences
M. El Mostafa Hddigui
Chef de la Division des études et des objectifs
au Ministère de l'éducation nationale
M. Abdelkrim Bsiri
Attaché au Cabinet du Ministre des affaires
culturelles
Mlle Fatima Baroudi
Secrétaire, Mission permanente
du Royaume du Maroc à Genève
Mauritanie/Mauritania

Secretario Angelica Gonzalez Rossi
Mision Permanente de México ante
los Organismos Internacionales, Ginebra
Mongolie/Mongolia
Mr Nadmidyn Ulziikhutag
Minister of Science and Education
Mrs Tsagaankhuu Undrakh
Officer of the Ministry of Science and
Education
Mr Gonchiguin Gongor
First Secretary, Permanent Mission of
Mongolia, Geneva
Mozambique
H.E. Prof. Dr Aniceto Dos Muchangos
Minister of Education
H.E. Mr J.M. Muaria Katupha
Minister of Culture and Youth
Mr Zeferino Martins
Director of INDE
Mrs Fatima Carrilho
Counsellor of Ministry of Education
Myanmar

S.E. Maître Sghair Ould M'bareck
Ministre de l'éducation nationale

H.E. Col. Kyi Maung
Deputy Minister, Ministry of Education
(Head of Delegation)

S.E. M. Ahmed Baba Ould Deida
Délégué perrnanent de la Mauritanie auprès
de I'UNESCO

H.E. U Saw Tun
Ambassador to France and Permanent
Representative of Myanmar to UNESCO

Mexique/Mexico/Mexico

U Mya Than
Minister Counsellor
Deputy Permanent Representative, Permanent
Mission of Myanmar, Geneva

Dr. Fernando Pérez Correa
Director General del Instituto Nacional para
la Educacion de los Adultos (INEA), México
Embajador Luis Eugenio Todd
Representante Permanente de México ante la
UNESCO, Paris
Consejero Juan Carlos Nolte
Misi6n Permanente de México ante
la UNESCO, Paris
Secretario Sergio Sierra
Misi6n Permanente de Mexico ante los
Organismos Internacionales, Ginebra

U Nyunt Swe
Second Secretary, Permanent Mission of
Myanmar, Geneva
U Win Naing
Third Secretary, Permanent Mission of
Myanmar, Geneva
Namibie/Namibia
Hon Buddy Wentworth
Deputy Minister of Education and Culture
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Mr M.J. Mukendwa
Director of Planning
Mr A. Strauss
Acting Director of Culture
Népal/Nepal
Mr Banmali Prasad Lacoul
Chargé d'affaires, a.i.
Permanent Mission of Nepal, Geneva
(Head of Delegation)

Mr F.C. Mordi
Personal Assistant ot the Honourable Minister
of Education and Youth Development
Mrs Bawor Omiyi
Permanent Delegation of Nigeria to UNESCO
Paris
Mr Yemi Lijadu
Permanent Delegation of Nigeria to UNESCO
Paris
Norvège/Norway/Noruega

Mr Ram Babu Dhakal
Attaché, Permanent Mission of Nepal, Geneva
Nicaragua
S.E. Sr. Jorge Alaniz Pinell
Embajador, Misi6n Permanente de Nicaragua,
Ginebra
Sr. Norman Miranda Castillo
Ministro Consejero, Mision Permanente de
Nicaragua
Nigéria/Nigeria
Prof. Aliu Babatunde Fafunwa
Honourable Minister of Education and Youth
Development
(Head of Delegation)

Ms Randi Overland
State Secretary
Ministry of Education, Research and Church
Affairs
Ms Brynhild Sirevag
Senior Executive Officer
Ministry of Education
Research and Church Affairs
Ms Ingeborg Breines
Secretaty-General, Norwegian National
Commission for UNESCO
Ms Tine Broch
Senior Executive Officer
Ministry of Cultural Affairs
Oman/Oman

Dr Joseph Itotoh
Honourable Commissioner of Education, Edo
State
Alhaji Yahya Aliyu
Ambassador, Permanent Delegate of Nigeria
to UNESCO
Chief (Dr) J.A. Sofolahan
Chairman, Implementation Committee of the
National Policy on Education

H.E. Dr Musa Bin Jaafar Bin Hassan
Ambassador, Permanent Delegate of Oman
to UNESCO
(Head of Delegation)
Mr Al Saleh Al-Mejani
Secretary-General, Oman's National
Educational and Cultural Committee
Ouganda/Uganda

Mr Frank Aig-Imoukhuede
Director
Federal Department of Culture

Hon. Nuwe Amanya-Mushega
Minister of Education and Sports
(Head of Delegation)

Mrs Yetunde Holloway
Director (Educational Support Services)
Federal Ministry of Education and Youth
Development

Mr Tom Ogwal
Permanent Secretary, Ministry of Education
and Sports

Dr (Mrs) A.O. Somefun
Secretary-General, Nigerian National
Commission for UNESCO
(Secretary of the Delegation)

Mr S. Opika-Opoka
Permanent Secretary
Ministry of Women in Development, Youth
and Culture
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Ms A. Nakkazi
Secretary-General, National Commission for
UNESCO
Pakistan/Pakistan
Mr Ahmad Kamal
Ambassador and Permanent Representative
Permanent Mission of Pakistan, Geneva
Mr Irfan Baloch
Second Secretary
Permanent Mission of Pakistan, Geneva
Pays-Bas/Netherlands/Paises Bajos
Mr Drs. Bauke de Haan
President of the Executive Board of the Open
University
Member of tbe IBE Council
Mrs Dr Maria Elisabeth Leegwater-van der
Linden
Ministry of Education and Science
(International Relations, UNESCO)
H.E. Drs. Johannes Sizoo
Ambassador Extraordinary and Plenipotentiary
Permanent Delegate of the Netherlands to
UNESCO
Mr Prof. Dr. Leonard F.P. Dubbeldam
National UNESCO Commission
Education Committee
Mr Dr Pieter Batelaan
(UNESCO Expert), Secretary-General for
International Education

Sr. Javier Prado Miranda
Tercer Secretario, Mision Permanente del Peru
ante la Oficina de las Naciones Unidas y otras
Organizaciones Internacionales con sede en
Ginebra
Philippines/Filipinas
Mrs Bernarditas Muller de Castro
Third Secretary, Philippine Mission to the
United Nations and other international
Organizations, Geneva
Mrs Deanna Ongpin-Recto
Assistant, Philippine Permanent Delegation to
UNESCO
Pologne/Poland/Polonia
Prof. Roman Duda
Vice-Minister of National Education
Prof. Andrzej Janowski
Adviser to the Minister of National Education
Mr Jerzy Wisniewski
Head of International Relations
Ministry of National Education
Mrs Anna Niewiadomska
Head of International Relations
Ministry of Culture and Arts
Mrs Agata Bielawska
Vice-Director of the National Education
Department, Ministry of Culture and Art
Prof. Irena Wojnar
Expert, Ministry of Culture and Art

Perou/Peru/Peru
Expert:
S.E. Dr Alberto Varillas Montenegro
Ministro de Educacion
(Jefe de la Delegacion)
Embajador Hugo Palma Valderrama
Representante Permanente del Peru ante la
UNESCO
Ministro Rosa Esther Silva y Silva
Representante Permanente Altemo del Peru
ante la Oficina de las Naciones Unidas
y otras Organizaciones Internacionales con sede
en Ginebra

Mr Wladyslaw Adamski
Professor of Sociology
Head of Research on Transition
Portugal
S.E. M. José Augusto Seabra
Ambassadeur, Représentant permanent du
Portugal auprès de l'UNESCO
Mme Maria Helena Valente Rosa
Directeur général,
Ministère de l 'éducation
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M. Guillierme Oliveira Martins
Vice-Président de la Comrnission nationale
pour l'UNESCO

Mr Chung Bong-Gun
Director, International Co-operation Division
Ministry of Education

Qatar

Mr Lee Gun Tae
First Secretary, Permanent Mission of the
Republic of Korea in Geneva

H.E. Abdulaziz Abdullah Turki
Minister of Education
Chairman of Qatar National Commission
(Head of Delegation)
H.E. Sheikh Fahad Bin Owaida Al-Thani
Ambassador of Qatar to the United Nations
in Geneva
(Deputy Head of Delegation)
Mr Mohammed H. Al-Qubaisi
Director of Minister's Office
Mr Abdul-Aziz F. Al-Ansari
Assistant Secretary-General
Qatar National Cornmission
Mr Ibrahim Mostafa Mohammed
Head, UNESCO Section
Qatar National Commission
République arabe syrienne/Syrian Arab
Republic/Republica Arabe Siria
M. Mohamed Ghassan Al-Halabi
Ministre de l'éducation
(Chef de la délégation)
M. Eid Abdo
Vice Ministre de l'éducation
Mme Adiba Makdissi
Membre du Bureau exécutif,
Syndicat des enseignants
Mme Ghada Aljabi
Directeur de l'alphabétisation,
Ministère de la culture
Mlle Chaghaf Kayali
Deuxième Secrétaire à la Mission de Syrie
République de Corée/Republic of
Korea/Republica de Corea

Mr Jang Ki-Won
Assistant Director
International Co-operation Division
Ministry of Education
Mr Chung Woo-Tak
Adviser for UNESCO activities to the Ministry
of Education
Mr Park Byung-Ok
Senior Programme Specialist in Education
Korean National Commission for UNESCO
Ms Sung Kyung-He
Director, Fine Arts
Physical Education Division
Korean Educational Development Institute
République dominicaine/Dominican
Republic/Republica Dominicana
Sra. Angelina Bonetti Herrera
Ministro Consejero,
Encargado de negocios,
Mision Permanente, Ginebra
République populaire démocratique de
Corée/Democratic People's Republic of
Korea/Republica Popular Democratica de
Corea
M. Ri Tcheul
Ambassadeur,
Représentant permanent de la R.P.D.
de Corée auprès de l'Office des Nations Unies
à Genève (Chef de la délégation)
M. Han Tchang Eun
Representant permanent adjoint de la R.P.D.
de Corée auprès de l'Office des Nations Unies
à Genève (Chef adjoint de la délégation)

H.E. Mr Park Soo Gil
Ambassador, Permanent Mission of the
Republic of Korea in Geneva

M. Ri Deuk Seun
Deuxième Secrétaire,
Délégation permanente de la R.P.D.
de Corée auprès de l'UNESCO

Mr Chung Hee-Chae
Secretary-General, Korean National
Commission for UNESCO

M. Youn Yeung II
Deuxième Secrétaire de la Délégation générale
de la R.P.D. de Corée en France
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République-Unie de Tanzanie/United
Republic of Tanzania/Republica Unida de
Tanzania
Hon. Charles Kabeho
Minister of Education and Culture
(Head of Delegation)
Mr Abdulla Abdulla Mzee
Deputy Principal Secretary
Ministry of Education, Zanzibar
(Deputy Head of Delegation)

M. Viorel Nicolescu
Directeur adjoint de l'Institut des sciences de
l'éducation
Rwanda
M. Joseph Nzaramba
Deuxième Conseiller de l'Ambassade du
Rwanda à Paris, Représentant permanent
adjoint auprès de l'UNESCO
Saint-Marin/San Marino

Mr Leonard K. Msaki
Commissioner for Education
Ministry of Education and Culture
Mr I.K. Bavu
Minister Plenipotentiary
Deputy Permanent Delegate to UNESCO
Tanzania Embassy, Paris
(Adviser)
Mr Christopher Mvula
Second Secretary
Tanzania Mission, Geneva

M. Dieter E. Thomas
Ambassadeur, Chef de la Mission permanente
de Saint-Marin auprès des Nations Unies
à Genève
Sao Tomé-et-Principe/Sao Tome and
Principe/Santo Tomé y Principe
M. Joao do Sacraemento Bonfim
Ministre de l'éducation, de la jeunesse et des
sports,
Président de la Commission nationale pour
1'UNESCO

Roumanie/Romania/Rumania
S.E. M. le Prof. Mihail Golu
Ministre de l'enseignement et de la science
S.E. M. l'Ambassadeur Romulus Neagu
Représentant permanent près de l'Office des
Nations Unies à Genève
M. Ie Prof. Dr George Vaideanu
Secrétaire général de la Commission nationale
roumaine pour 1'UNESCO
M. le Prof. Dr Emil Paun
Directeur,
Direction de la formation continue,
Ministère de l'enseignement et de la science

Mme Natalia Pedro Da Costa Umbelina Neto
Secrétaire générale de la Commission nationale
de Sao Tomé-et-Principe pour 1' UNESCO
Sénégal/Senegal
S.E. M. André Sonko
Ministre de l'éducation nationale
(Chef de la délégation)
S.E. M. Alioune Sene
Ambassadeur, Représentant permanent du
Sénégal auprès de l'Office des Nations Unies
à Genève
M. Abdoulaye Elirnane Kane
Conseiller technique à la Présidence de la
République

M. Emil Pârjol
Directeur,
Direction des Relations internationales,
Ministère de l'enseignement et de la science

M. Abibou Datt
Conseiller technique de M. le Premier ministre

M. Cesar Birzea
Directeur de l'Institut des sciences de
l'éducation

M. Louma Sarr
Secrétaire général de la Commission nationale
pour 1'UNESCO, Dakar

M. Aléxandru Niculescu
Ministre-conseiller,
Mission permanente de Roumanie près
de l'Office des Nations Unies à Genève

M. Alioune Badiane
Inspecteur d'éducation artistique
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M. Amad Faye
Assistant Chef de Division au Ministère de
l'éducation nationale

H.E. Mr Mahdi Ibrahim Mohamed
Ambassador, Permanent Representative,
Sudan Mission, Geneva

Mme Mame Kouna Sene
Mission permanente du Sénégal, Genève

Mr Yousif El Maghrabi
Under-Secretary for Educational Plannning

M. Balla Dia
Premier Conseiller,
Mission permanente du Sénégal, Genève

Mr Bashir Bakri
Chairman of the Third Committee on Cultural
Development

Mme Marie Angélique Diatta
Conseiller,
Mission permanents du Sénégal, Genève

Mr Ahmed A. Gubartalla
Minister Plenipotentiary Sudan Mission,
Geneva

M. Moussa Sane
Secrétaire,
Mission permanente du Sénégal, Genève

Mr Mohamed Yousif Hassan
Second Secretary Sudan Mission, Geneva
Sri Lanka

Sierra Leone/Sierra Leona
Dr Arthur Abraham
Secretary of State for Education, Youth and
Sports
Mr Moses Samuel Koroma
Chief Education Officer
Mr David S. Kai-Rogers
Secretary, National Commission for UNESCO
Mr Peter Kerefa-Smart
Acting Director of Culture, Department of
Information, Broadcasting and Culture

Hon. (Mrs) R.M. Pulendran
Minister of State for Education
Mr R.I.T. Alles
Secretary to the Minister of State for Education
Suède/Sweden/Suecia
Mr Odd Eiken
Under-Secretary of State
Ministry of Education and Science
Ms Kerstin Thoursie
Assistant Under-Secretary of State, Ministry of
Education and Science

Slovénie/Slovenia/Eslovenia
Dr Slavko Gaber
Minister of Education and Sport
(Head of Delegation)
Mrs Branka Lovrecic
Director of the Board of Education and Sport
Ms Jelka Arh
Head of the Centre for International
Co-operation
Ms Zofija Klemen-Krek
Secretary-General of the Slovenian National
Commission for UNESCO

Ms Ethel Persson
Teacher, Swedish Ministry of Education
Ms Anne Charlotte Norborg
Head of Section, Ministry of Education and
Science
Ms Ulla-Stina Ryking
Head of Section
Ministry of Education and Science
Mr Anders Falk
Secretary-General, Swedish National
Commission for UNESCO
Suisse/Switzerland/Suiza

Soudan/Sudan/Sudan
H.E. Abd-el-Basit Sabderat
Minister of Education

M. Dominique Föllmi
Conseiller d'Etat, Président du Département de
l'Instruction publique de la République et
Canton de Genève
(Chef de la délégation)
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M. Pierre Luisoni
Adjoint du Secrétaire général pour les relations
internationales, Conférence suisse des
directeurs cantonaux de l'instruction
publique (CDIP),
(suppléant du Chef de la délégation)
M. Edgar Tripet
Directeur du gymnase de La Chaux-de-Fonds,
Président de la Commission nationale suisse
pour l'UNESCO
M. Michel Pache
Délégué permanent adjoint de la Suisse auprès
de l'UNESCO, Paris
M. Marino Ostini
Adjoint scientifique à l'Office fédéral de
l'éducation et de la science (DFI)
Mme Denise Chervet Marshall
Collaboratrice scientifique à la Section
des affaires culturelles générales,
Office fédéral de la culture (DFI)
M. Claude Barbey
Adjoint diplomatique à la Direction des
organisations internationales (DFAE)
M. Claude Wild
Stagiaire diplomatique a la Direction de la
coopération au développement et de l'aide
humanitaire (DFAE)

Mr Jeremiah V. Dlamini
Chief Inspector Sec. (Chairnan of the
UNESCO National Commission Culture
Committee)
Ms Elizabeth M. Mthembu
Senior Inspector Siswati
Mrs Dorothy Littler
Secretary-General, Swaziland National
Commission for UNESCO
Tchad/Chad
Dr Moungar Miamadingar Abdelkerim Fidel
Ministre de l'éducation nationale et de
l'enseignement supérieur
(Chef de la délégation)
Dr Khalil Alio
Secrétaire général de la Commission nationale
tchadienne pour 1'UNESCO
M. Moussa Doumgor
Directeur de la Télé-Tchad
M. Michel Doromon
Enseignement technique et professionnel
Dr Mahamat Saleh Yacoub
Directeur de la culture
Tchécoslovaquie/Czechoslovakia/
Checoslovaquia

Experts:
Heads of Delegation:
M. Jacques Monnier-Raball
Directeur de l'Ecole cantonale d'arts de
Lausanne
M. Theodor Hotz
Président de la Section Education et Société de
la Commission nationale suisse pour 1'UNESCO

Prof. Petr Pitha
Minister of Education of the Czech Republic
Prof. Dusan Slobodnik
Minister of Culture of the Slovak Republic
Alternates:

Madame Michelle Bovet
Présidente de la Commission Langue 2 de la
CDIP

Mr Petr Pomezny
Head of the Czechoslovak Commission for
UNESCO

Swaziland/Swazilandia
Prince Khuzulwandle Dlamini
Honourable Minister of Education
Mr Myekeni E. Vilakazi
Principal Secretary of Education
Mr Mhugabi S. Dlamini
Minister's Private Secretary

Mr Jan Kopecky
Head of the Department of Extemal Relations
Ministry of Education of the Czech Republic
Mr Igor Ksinan
Department of External Relations, Ministry of
Education of the Slovak Republic
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Mr Miroslav Musil
First Secretary, Permanent Mission of the
Czech and Slovak Federal Republic

M. Mongi Chemli
Professeur a l'Université Tunis 1, Secrétaire
général de la Commission nationale pour
1'UNESCO

Thaïlande/Thailand/Tailandia
H.E. Mr Somchai Wudhiprecha
Deputy Minister of Education
(Head of Delegation)
Dr Arun Preededilok
Secretary-General of the Thailand National
Commission for UNESCO, Deputy Permanent
Secretary of Education
(Deputy Head of Delegation)
Mrs Savitri Suwansathit
Deputy Secretary-General, Office of the
National Culture Commission
Dr Pramuan Senarith
Director, Planning Division, Office of the
Permanent Secretary for Education
Mrs Pornnipha Limpaphayom
Deputy Secretary-General of the Thailand
National Commission for UNESCO,
Director of External Relations Division,
Ministry of Education
Mr Ittiporn Boonpragong
First Secretary, Permanent Mission of Thailand
to the United Nations Office, Geneva
Mrs Weeranut Maithai
Head of International Organizations Section
External Relations Division, Office of the
Permanent Secretary for Education (Delegate
and Secretary)
Togo
M. Akouete Kougblenou
Secrétaire général adjoint de la Commission
togolaise pour 1'UNESCO
Tunisie/Tunisia/Tunez
M. Hatem ben Othmane
Secrétaire d'Etat auprès du Ministre de
l'éducation et des sciences
(Chef de délégation)
M. Mohamed Ennaceur
Ambassadeur, Représentant permanent
de Tunisie auprès de l'Office des Nations Unies
et des Institutions spécialisées à Genève

M. Hamadi ben Jaballah
Maître-assistant a l'Université Tunis 1,
Conseiller auprès du Ministre de l'éducation et
des sciences
M. Taoufik Ayadi
Directeur de l ' animation culturelle et sociale au
Ministère de l'éducation et des sciences
M. Abdelaziz Chebil
Attaché au Cabinet du Ministre de l'éducation
et des sciences
M. Habib Tebourbi
Secrétaire d'Ambassade auprès de la Mission
Turquie/Turkey/Turquia
Mr Aydogan Ataünal
Director-General for Higher Education
Ministry of Education
Mr Mustafa Ertürk
Member of Education and Training Council
Ministy of Foreign Affairs
Ukraine/Ucrania
Mr Andrei A. Ozadovski
Ambassador, Permanent Representative of
Ukraine in Geneva
(Head of Delegation)
Mr Sergui V. Reva
Second Secretary, Permanent Mission of
Ukraine
Uruguay
Dr. Carlos Amorin
Premier Secrétaire, Délégation permanente de
l'Uruguay auprès de l'Office des Nations Unies
et des Organisations internationales à Genève
Dr. Gustavo Vanerio
Premier Secretaire, Délégation permanente de
l'Uruguay auprès de l'Office des Nations Unies
et des Organisations internationales à Genève
Dr. Maria Cassarino
Deuxième Secrétaire, Délégation permanente de
l'Uruguay auprès de l'Office des Nations Unies
et des Organisations internationales à Genève
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Venezuela
Mme Ruth Lerner de Almea
Ambassadeur, Délégué permanent du
Vénézuela auprès de 1'UNESCO
Présidente du Conseil du BIE
Mme Marielena Ramos
Présidente de la "Fundacion Museo de Bellas
Artes"
Mme Mariela Marquez Brandt
Conseiller de la Délégation du Venezuela
auprès de 1'UNESCO
Sr. Carlos Pestana
Segundo Secretario, Mision Permanente de
Venezuela en Ginebra

Prof. Trivo Indjic
Assistant to the Minister of Education and
Culture of the F.R. of Yugoslavia
Mr Radomir Vukosavljevic
Assistant to the Minister of Education of the
Republic of Montenegro
Mrs Gordana Zindovic
Director, Department for International
Co-operation of the Ministry for Education of
the Republic of Serbia
Zaïre/Zaire
M. Kufi Kilanga
Ministre de l'enseignement primaire, secondaire
et professionnel
(Chef de la délégation)

Vietnam/Viet Nam
M. Le Kinh Tai
Ambassadeur, Délégué permanent du Vietnam
auprès de 1'UNESCO
Yémen/Yemen
M. Mohammed A1 Jaifi
Ministre de l'éducation et de l'enseignement,
Président de la Commission nationate

M. le Prof. Manda Kizabi
Secrétaire permanent de la Commission
nationale zaïroise pour 1'UNESCO
(Chef adjoint de la délégation)
M. Ahvesi Ngobasu
Délégué permanent adjoint à la Délégation
permanente du Zaïre auprès de 1'UNESCO,
Paris

M. Ahmed Sayyad
Ambassadeur, Délégué permanent auprès de
l'UNESCO

M. le Prof. Mukenge Dafumu
Conseiller pédagogique du Ministre de
l'enseignement primaire, secondaire et
professionnel

M. Ahmed Hashim
Secrétaire général de la Commission nationale
pour l'UNESCO

Mme Esungi Kimenga
Chef de division au Secrétariat permanent de la
Commission nationale zaïroise pour l'UNESCO

M. Abdelkarim Algendari
Vice-Ministre adjoint

M. Kayembe Milolo Kayembe
Directeur chargé de l'alphabétisation et de
l'éducation pour adultes,
Ministère des affaires sociales

Yougoslavie (Serbie et Montenegro)/
Yugoslavia (Serbia and Montenegro/
Yugoslavia (Serbia y Montenegro)
Prof. Ivan Ivic
Minister of Education and Culture of the F.R. of
Yugoslavia
(Head of Delegation)
Mr Branko Brankovic
Ambassador, Chargé d'affaires a.i., Permanent
Mission of the F.R. of Yugoslavia, Geneva
(Deputy Head of Delegation)

M. Isofa Bomolo'oka
Directeur chargé des études, planification et
relations culturelles internationales,
Ministère de la culture, arts et tourisme
Zambie/Zambia
Dr Luminzu Shimaponda, MP
Deputy Minister of Education responsible for
Tertiary Education, Ministry of Education
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H.E. Dr Angel Mwenda
Ambassador, Permanent Representative of
Zambia to the United Nations in Geneva
Mr W. Kaiba
Director of the Zambia National Commission
for UNESCO

Dr T.T. Jokonya
Secretary for Foreign Affairs
Mr Q.M. Bhila
Deputy Secretary for Education and Culture
Mr S.J. Chifunyise
Deputy Secretary for Education and Culture

Zimbabwe
Dr W.P.M. Mangwende
Minister of Education and Culture
(Head of Delegation)
Dr E.J. Chanakira
Secretary for Higher Education and Deputy
Chairman of Zimbabwe UNESCO Commission
(Deputy Head of Delegation)

Ms M. Rukanda
Chief Education Officer
Ministry of Education and Culture
Mr J.J. Mhlanga
Secretary-General
Zimbabwe National Commission for UNESCO
Mr P. Chali
First Secretary
Zimbabwe Permanent Mission

Etats non membres/Non Member States/Estados no miembros
Etats fédérés de Micronésie/Federated States
of Micronesia/Estados Federados de
Micronesia

Saint-Siège/Holy See/Santa Sede

Dr Catalino L. Cantero
Assistant Secretary for Education

S.E. Monseigneur Paul Fouad Tabet
Nonce Apostolique, Observateur permanent du
Saint-Siège auprès de l'Office des Nations Unies
à Genève (Chef de la délégation)

Etats-Unis d'Amérique/United States of
America/Estados Unidos de América

M. l'Abbé Jean-Pierre Schaller
Professeur

Ms Elizabeth Kimber
Second Secretary
United States Mission in Geneva

R.P. Raymond Roch
Conseiller technique

Royaume-Uni de Grande-Bretagne et
d'Irlande du Nord/United Kingdom of Great
Britain and Northern Ireland/Reino Unido
de Gran Bretana e Irlanda del Norte

M. Jean Larnaud
Secrétaire général, Centre catholique
international pour 1'UNESCO

Miss Carol Robson
United Kingdom Mission, Geneva

Palestine
M. Yasser Amr
Ministre de l'éducation
(Chef de la délégation)

M. Omar Massalha
Observateur permanent de Palestine auprès
de 1'UNESCO

M. Jihad Karashouli
Directeur général du Département
de l'éducation

Dr Walid Seif
Professeur d'Université
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Dr Houssam E1 Khatib
Professeur d'Université

M. Awad Yakhlef
Observateur permanent adjoint de Palestine
auprès de 1'UNESCO, Paris

M. Nabil Ramlawi
Observateur permanent de Palestine, Genève

Representants d'Organisations du système des Nations Unies
Representatives of Organizations of the United Nations System
Representantes de Organizaciones del sistema de las Naciones Unidas
Fonds des Nations Unies pour l'enfance
(UNICEF)/United Nations Children's Fund
(UNICEF)

Centre des Nations Unies pour les
établissements humains (HABITAT)/United
Nations Centre for Human Settlements

Dr Richard Jolly
Deputy Executive Director, Programmes

Mr Lars Ludvigsen
Head, UNCHS (Habitat), Geneva Office

Dr Nyi Nyi
Director, Programme Division

Haut Commissariat des Nations Unies pour
les réfugiés (HCR/Office of the United
Nations High Commissioner for Refugees
(UNHCR)

Dr Aklilu Habte
Special Adviser to the Executive Director on
Education
Programme des Nations Unies pour le
développement (PNUD)/United Nations
Development Programme (UNDP)
Mr John Lawrence
Principal Technical Adviser, UNDP, New York
Ms Heli Perrett
Senior Adviser, Education for All
Université des Nations Unies (UNU)/United
Nations University

Mr Kalunga Lutato
Senior Education Officer, Office of the High
Commissioner for Refugees
Organisatlon internationale du Travail
(OIT)/lnternational Labour Organisation
(ILO)
M. W. Ratteree
Service des employés et travailleurs intellectuels
Organisation mondiale de la santé
(OMS)/World Health Organization (WHO)
M. Harwant Singh Dhillon
Directeur, Division de l'éducation sanitaire

Prof. Justin Thorens

OBSERVATEURS/OBSERVERS/OBSERVADORES
Organisations du système des Nations Unies/
Organizations of the United Nations System/
Organizaciones del sistema de las Naciones Unidas
Banque mondiale/World Bank
Mr Adriaan Verspoor
Chief, Education and Employment Division Education
Population and Human Resources Department

Anexo X - pag. 25
Organisations intergouvernementales/Intergovernmental Organizations
Organizaciones intergubernamentales

Agence de coopération culturelle et technique
(ACCT)/Agency for Cultural and Technical
Co-operaffon (ACTC)

M. Ahmed Derradji
Représentant de l'ALECSO auprès de
l'UNESCO

Mme Christine Favard
Responsable du Bureau de Genève

Organisation de l'Unité africaine (OUA)/
Organization of African Unity (OAU)

Mme Jacqueline Forget

M. Venant Wege-Nzomwita
Secrétaire exécutif adjoint au Bureau de 1'OUA
à Genève

Bureau arabe de l'éducation pour les Etats
du Golfe/Arab Bureau of Education for the
Gulf States (ABEGS)
Dr Ali M. Al-Towagry
Director-General (ABEGS)
Mr Abdul Rahman S. Al-Sadhan
Director, Cultural and Information Department
(ABEGS)
Mr Abdul Rahman Al-Sheraimy
Department of Culture (ABEGS)

M. Aziz Farag
Conseiller au Bureau de l'OUA à Genève
Organisation islamique pour l' éducation, les
sciences et la culture (ISESCO)/Islamic
Educational, Scientiffc and Cultural
Organization (ISESCO)
Dr Abdulaziz Othman Altwaijri
Directeur général

Ligue des Etats arabes/League of Arab States

M. Ahmadou Ali Diaw
Ambassadeur, Directeur général adjoint pour
l'éducation à l'ISESCO

S.E. M. M. Nehad Askalani
Ambassadeur, Observateur permanent de la
Ligue des Etats arabes auprès de l'Office des
Nations Unies à Genève

Secrétariat des pays du Commonwealth/
Commonwealth Secretariat

M. Ahmed Harguem
Conseiller, Observateur permanent adjoint
M. Adel Salamé
Attaché
Organisation arabe pour l'education, la
culture et la science (ALECSO)/Arab
Educational Cultural and Scientific
Organization
Dr Musare Al Rawi
Directeur général

Dr Hena Mukherjee
Chief Project Officer of the Education Division
of the Human Resources Development Group
Union Latine/Latin Union
S.E. M. José Augusto Seabra
Ambassadeur, Président du Congrès de l'Union
latine
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Organisations internationales non gouvernementales ayant
des relations de consultation avec l'UNESCO
International Non-Govermnental Organizations in
Consultative Relationship with UNESCO
Organizaciones internacionales no gubernamentales que mantienen
relaciones de consulta con la UNESCO
CATEGOR1E A/CATEGORY A/CATEGORIA A
Association internationale des universités
(AIU)/International Association of
Universities (IAU)

Fédération internationale syndicale de
l'enseignement (FlSE)/World Federation of
Teachers' Unions (WFTU)

Professor Justin Thorens
Honorary President IAU

M. Gérard Montant
Secrétaire général

Confédération internationale des syndicats
libres (CISL)/International Confederation of
Free Trade Unions (ICFTU)

M. Daniel Retureau
Secrétaire général honoraire

Mr Guy Ryder
Assistant Director of the ICFTU Geneva Office

M. Daniel Monteux
Représentant permanent de la FISE à
l'UNESCO

Confédération mondiale des organisations de
la profession enseignante (CMOPE)/World
Confederation of Organizations of the
Teaching Profession (WCOTP)

Institut international du théâtre/
International Theatre Institute (ITI)

M. Marc-Alain Berberat
Secrétaire général adjoint

Organisation mondiale du Mouvement scout
(OMMS)/World Organization of the Scout
Movement (WOSM)

M. Louis Weber
Secrétaire général de la FIPESO
M. Jean-Pierre Rey
Représentant de la S.P.R.
Mr Vladimir Jakovlev
President
Education and Science Employees Union
Moscow
Mr Nikolai Kolobashkin
International Officer
Moscow
Confédération syndicale mondiale des
enseignants/World Confederation of
Teachers
Mme Béatrice Fauchère
Conseil international d'éducation des
adultes/lnternational Council for Adult
Education (ICAE)
Ms Ana Maria Quiroz
Secretany-General

M. Ghassan Maleh

M. Mateo Jover
Directeur du Centre d'études prospectives
et documentation
Secrétariat professionnel international de
l'enseignement (SPIE)/International
Federation of Free Teachers' Unions
(IFFTU)
Mr Jan Erdtsieck
Assistant to the General Secretary of IFFTU
Mr R.P. Gupta
Director, All India Federation of Teachers
Organisations (AIFTO) R&T Department
Mr Bahlchandra D. Pande
Vice-President, All India Federation of
Teachers Organisations (AIFTO)
Mr Jaroslav Rössler
President, Ceskomoravsky Odborovy Svaz
Pracovniku Skolstvi (Czech and Moravian
Trade Union of Workers in Education) (CMOS)
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Mr Jaroslav Müllner
Vice-President Ceskomoravsky Odborovy Svaz
Pracovniku Skolstvi (Czech and Moravian
Trade Union of Workers in Education) (CMOS)
Mr Vit Berka, Head, Social-Economical
Department Ceskomoravsky Odborovy Svaz

Pracovniku Skolstvi (Czech and Moravian
Trade Union of Workers in Education) (CMOS)
M. Luciano Gonzalez Garcia
Secrétaire général de la FETE (ESPAGNE)
Mme Isabelle Cano
FETE (Espagne)

CATEGORIE B/CATEGORY B/CATEGORIA B
Association catholique internationale de
services pour la jeunesse féminine (ACISJF)/
International Catholic Society for Girls

Ms Alison de Puymège
Assistant Secretary-General
Fédération internationale pour l'éducation
des parents (FlEP)/International Federation
for Parent Education (IFPE)

Mme Laura Gnecchi
Membre, Bureau international
Association internationale des professeurs et
maîtres de conférences des universités/
International Association of University
Professors and Lecturers (I.A.U.P.L.)

Mme Micheline Ducray
Professeur honoraire
Déléguée générale de la FIEP
Office international de l'enseignement
catholique (OIEC)/Catholic International
Education Office

Prof. L.-P. Laprévôte
Secrétaire général
Association mondiale pour l'école instrument
de paix (EIP)/World Association for the
School as an Instrument of Peace

M. Guy Roubert
Représentant permanent de l'OEC à Genève
M. le Chanoine Xavier Burin
Conseil OEC

Mme Monique Prindezis
Secrétaire générale

Organisation internationale pour le
développement de la liberté d'enseignement
(OIDEL)/Internatlonal Organization for the
Development of Freedom of Education

M. Jacques Mühlethaler
Fondateur
Conférence permanente des recteurs, des
présidents et des vice-chanceliers des
universités européennes (CRE)/Standing
Conference of Rectors Presidents and ViceChancellors of the European Universities

M. Alfred Fernandez
Directeur général

Dr Andris Barblan
Secretary-General
CATEGORIE C/CATEGORY C/CATEGORIA C
Centre européen de la culture (CEC)/European Cultural Centre
M. Gérard de Puymège
Secrétaire général
Fondations/Foundations/Fundaciones
Fondation Carlos Chagas (Brésil)/Fundaçao Carlos Chagas (Brazil)
Mr. Rubens Murillo Marques
President
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Secrétariat/Secretariat
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M. F. Mayor Zaragoza
Directeur général de 1'UNESCO
M. E. Portella
Directeur général adjoint pour le programme
M. C. Power
Sous-Directeur général pour l'éducation
M. H. Lopes
Sous-Directeur général pour la culture
M. A. Arfwedson
Coordonnateur de la Décennie mondiale pour le développement culturel
M. G. Tohmé
Directeur du Bureau international d'éducation et
Secrétaire général de la Conférence
M. G. Ponce
Assistant du Directeur général
M. F. Carrillo Montesinos
Assistant du Directeur général adjoint pour le programme
M. H.W. Rissom
Assistant du Sous-Directeur général pour l'éducation
M. T. Ohsako
Assistant du Secrétaire général de la Conférence
Assistants du Rapporteur général/
Assistants to the Rapporter General
M. A. Garzon, Secteur de la culture
M. J. Ryan, Secteur de l'éducation
M. C. Shaw, Institut international de planification de l'éducation (IIPE)
M. J. Smyth, Secteur de l'éducation
Commission
Mme K. Savolainen, Secteur de l'éducation, Représentant du Directeur général
M. A. Arfwedson, Secteur de la culture, Représentant du Directeur général
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M. V. Adamets, Bureau international d'éducation, Secrétaire de la Commission
Mlle I. Byron, Bureau international d'éducation, assistant du Rapporteur
Mme E. Cattarini-Léger, Secteur de la culture, assistant du Rapporteur
Mme I. Kouassigan, Bureau international d'éducation, assistant du Rapporteur
M. J. Ryan, Secteur de l'éducation, assistant du Rapporteur
Groupe de travail I/Working Group I
M. M. Ahmed, Représentant du Directeur général, Directeur,
Bureau régional principal pour l'Asie et le Pacifique
M. E. Clément, Secteur de la culture
M. A. Ouane, Institut de 1'UNESCO pour l'éducation (IUE)
Groupe de travail II/Working Group II
M. A. El-Atrash, Représentant du Directeur général, Directeur,
Bureau régional d'éducation pour les Etats arabes
M. G.-C. Balmir, Bureau international d'éducation
Mme E. Cattarini-Léger, Secteur de la culture
Groupe de travail III/Working Group III
M. P. Obanya, Représentant du Directeur général, Directeur,
Bureau régional d'éducation pour l'Afrique (BREDA)
Mme L. Limage, Secteur de l'éducation
M. A. Ouane, Institut de 1'UNESCO pour l'éducation (IUE)
Groupe de travail IV/Working Group IV
M. J.-C. Tedesco, Représentant du Directeur général, Directeur,
Bureau régional d'éducation pour l'Amérique latine et les Caraïbes
M. E. Clément, Secteur de la culture
M. T. Ohsako, Bureau international d'éducation
Comité de rédaction/Drafting Comittee
M. A. Arfwedson, Secteur de la culture, Représentant du Directeur général
M. L. Atherley, Secteur de l'éducation, Secrétaire du Comité de rédaction
Mme I. Byron, Bureau international d'éducation, assistant du Secrétaire
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M. J. Fox, Bureau international d'éducation, assistant du Secrétaire
Mme I. Kouassigan, Bureau international d'éducation, assistant du Secrétaire
Mme W. Rokicka, Bureau international d'éducation, assistant du Secrétaire
Mme K. Savolainen, Secteur de l'éducation, Représentant du Directeur général
Secrétaires de la Plenière et de la Commission/
Secretaries of the Plenary and the Commission
Mme F. Bijl (BIE)
Mlle G. Canahuati (BIE)
Mlle M. Furlong (BIE)
Mme M. Lugon (BIE)
Mme P. Siméant (BIE)
Liaison avec l'Office des conférences, des langues et des documents/
Liaison with Office of Conferences, Languages and Documents
M. T. Zerihoun (BIE)
Office de l'information du public/Office of Public information
Mme J. Caro Gardiner (OPI)
M. A. Da Costa (OPI)
M. N. Nyoni (OPI)
Mme C. Sanchez Robles (OPI)
Réception des délégués/Reception of delegates
Mme C. Chevassu (BIE)
Mme F. Nacereddine (BIE)
Mlle W. Rokicka (BIE)
Mme S. Roux (BIE)
Mme J. Thomas (BIE)
Mlle E. Visser (BIE)
Manifestations spéciales/ Special events
Présentations audiovisuelles/ Audiovisual presentations
M. I. Okonedo (BIE)
Visites aux établissements éducatifs/Visits to educational establishments
Mme F. Nacereddine (BIE)
Mme S. Roux (BIE)
Mme J. Thomas (BIE)
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Expositions/Exhibitions
Mme M.-F. Auger (IIPE)
M. J. Fox (BIE)
Mme K. Nguyen Thi (ED/PBD)
Soutien administratif général/General administration support
Mlle B. Deluermoz (BIE)
Mlle J. Dousse (BIE)
M. M. Milési (BIE)
M. T. Zerihoun (BIE)
Services de conférence/Conference services
M. V. Seck (BPS/C)
Mlle C. Schnyder (BPS/C)
Contrôle et reproduction des documents/Documents Control and Reproduction
M. R. Dongasse (BPS/LD/P)
M. M. Filali (BPS/LD/P)
M. S. Latifi (BPS/LD/P)
Distribution des documents/Documents distribution
M. H. Bao (BIE)
M. A. Baranes (GES/D)
Mme C. Chevassu (BIE)
Liaison BIE/CICG
M. L. Gervais (BIE)
Visites au Centre de documentation/Visits to the Documentation Centre
Mlle I. Byron (BIE)
Mme N. Chellagha (BIE)
Mme F. Nacereddine (BIE)
Mlle W. Rokicka (BIE)
Mme S. Roux (BIE)
Mme J. Thomas (BIE)
Mlle E. Visser (BIE)
Traduction et composition/ Translation and Composition
Chef d'équipe/Chief of the team
M. S. Salomon (BPS/LD/T)
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Section anglaise/English Section

Section française/ French Section

Mme P. Deane
Mme V. Costarini
M. R.P. Pickering
Ms. P. Tasteyre
Mme S. Esteller
Mme V. Westbrook

M. S. Salomon
M. M. Sandman
Mme M. Audoux
Mme N. Barton
M. A. Bouanchaud
Mme J. Tanguy
Mme J.-M. Thalinger
Mme M. Charluet

Section arabe/Arabic Section
M. M. El Keiy
M. M. El Baghir
M. H. Belgaïd-Hassim
Mme M. Al-Bakir
M. N. Allaghi
M. A. Amid
M. S. Mansour
Mme N. Treille
Mme G. Zakarya
Mme G. Haddad
M. M. Akhrif
M. M. Selim

M. L. Artioukhine
M. P. Oustinov
M. A. Platov
M. S. Barsoukov
M. G. Egorov
Mme E. Orlova
Mme L. Ramella-Tchikovani
Mme R . Lempert-Andreyev

Section chinoise/ Chinese Section

Chef d'équipe/Chief of the team

M. B. Zhang
M. Y. Jiang
M. F. Sun
M. S. Yang
Mme J. Chen
M. Y. Lei
M. K. Xu
M. S. Wang
Mme Y. Liu
M. J. Wang
M. J.-C. Cheng
M. L. Hou

M. D. Hogg

Section espagnole/ Spanish Section
M. A. Vilafranca
Mme M. Luvecce
M. C. Ahués Tejero
Mme G. Brenna
M. R. Comet
M. J. Lafon
Mme M. Gil Ramos
Mme M.-S. Grau Zaragoza

Section russe/ Russian Section

Interprétation/Interpretation

Interprètes/Interpreters
M. A. Bespalov
M. M. Boulares
Mme S. Farchakh
Mme F. Truel
Mme Z. Abdel-Magid
M. T. Abi-Chaker
M. H. Abul Naga Hussein
Mlle M. Akras
Mme L. Alexanderson
Mme T. Anderson
Mlle C. Arnaout
M.I.Awad
Mlle N. Belfkih
Mme C. Bielik
Mme T. Borowied
Mlle P. Buckley
Mme K. Burns-Twardowska
Mlle G. Chadarevian
Mlle M. Colom
M. F. Damergy
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M. H. Danzer
Mme I. De Luis
Mme K. Deuss
Mlle M. Doble
Mme E. Drew
Mme E. Durand-Willians
Mme A. El Borai
Mlle C. El-Dalati
Mlle C. Erschoff
Mme L. Favre-Mufti
Mlle X. Feng
Mme E. Flegenheimer
Mme N. Gabard
Mme N. Gal
Mme F. Goin
Mme E. Goldberg
M. N. Gregory
M. N. Gren
Mme M. Gucassoff
M. A. Guine
M. C. Guo
M. A. Hamzaoui
Mme Y. Hong
M. J. Hu
Mlle E. Huang
Mme R. Joba
Mme S. Kahtan
Mme J. Kratzer

M. A. Kuznestov
M. Z. Li
M. F. Li
M. D. Liu
Mlle V. Margin
M. M. Mulvey
Mme N. Ofri
Mme R. Pan
M. H. Pang
M. M. Parisot de la Valette
Mme R. Posewitz
Mme P. Quach
M. C. Quintana
Mme W. Quintana
M. F. Ronkin
Mme M.-C. Roulet
M. Y. Rozes
M. M. Samarine
Mlle A. Sieveking
M. N. Stjernvall
Mlle S. Touma
M. G. Tourover
Mlle F. Tow
M. A. Voytenkov
Mme P. Wang Reiser
M. Xi-Luo Wen
Mme L. Wu
Mlle A. Yin
Mme S. Zwerner

