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The International Conference in Hamburg, its preceding regional debates and
the growing number of follow-up actions, aim to promote a debate at the national,
regional and international level to review priorities and to rely resolutely on the only
renewable internal resource, to invest in people and to permit them to increase their

ability to act, and hence to improve their quality of life.

It was the need for this social investment, and the necessary partnership to achieve it,
that became the object of a consensus at Hamburg. 

However, the Hamburg Declaration and the Agenda for the Future will only
produce the desired changes if Member states carry through the commitments made at the
time of CONFINTEA V and if the general public acts to meet adult education needs, exposes
inequalities, earns the respect of group and individual projects, resists standard changes, and,
in short, works to free creativity.

The value of the Hamburg Conference will be realised in what happens next.

Paul BELANGER
Director, UNESCO Institute for Education

CONFINTEA NEXUS, nexus: the bond, the connection, the linkage, to CONFINTEA, between those who
came to Hamburg, and between those who could not, between  those we seek to involve and between those who are
already active participants. The aim of this newsletter is twice a year to inform about, and at the same time
promote, the follow up to the Fifth International Conference on Adult Education, CONFINTEA V. It forms part of a
broader information strategy which also comprises CON-NEXUS online, the electronic bulletin that keeps the adult
education community informed about what is going on in the world of adult education following CONFINTEA, and
which is distributed at least twice monthly from the UNESCO Institute for Education, and the interactive Home Page
on CONFINTEA follow up, available in the Internet at: 
http://www.education.unesco.org/confintea

The follow up to CONFINTEA focuses strongly on monitoring, information and dissemination. The emphasis
is on how to move from the euphoria of international declarations on adult learning for the 21st century, to the here
and now,  the pragmatics of what is happening in countries around the world and in the everyday lives of adult
learners as these take on new challenges. By focusing on what is happening in some regions and in certain thematic
networks, we hope to stimulate others to consider what they too can do, how they can learn from other national
experiences, who they can contact for information and above all how they can be connected. Our objective is not to
lose sight of the fact that CONFINTEA proposed a different agenda for adult learning around the world, and that
our task now is to make sure that discourse becomes action, and that action is based on policy and the
understanding of the key issues.

The UNESCO Institute for Education is the focal point for follow up to CONFINTEA. As well as focusing on
the main information and dissemination activities, UIE is also giving support to those regional and thematic
activities which are taking place and are organised externally. It is systematising and has begun publishing the
outcomes of the Conference and it will be providing policy support where requested by member states. The new
relationship with social movements and NGOs in the context of adult learning, so evident at CONFINTEA, will
continue to be at the forefront of UIE's policy making.

Linda King de Jardón
Deputy Director, UNESCO Institute for Education



EUROPE

◆ The “Future of Hungarian Adult Education”
◆ National Commissions within Europe
◆ The Learning Age : towards a Europe of 

Knowledge  

The “Future of Hungarian
Adult Education”

Pècs, Hungary

The Institute of Adult Education and Human
Resources Development of Janus Pannomius
University in Pècs, Hungary, organised from 2-4
April 1998, in association with the Adult Education
sub-commission of the Hungarian Academy of
Science and the Budapest Office of the German
Association for Adult Education (DVV), a three-day
seminar on the "Future of Hungarian Adult
Education" as a follow-up to CONFINTEA.

It was attended by more than 150
representatives from governmental and non-
governmental organisations as well as universities
and research and training centres. Partners from
both sides of industry and from broad socio-
cultural fields participated in the different debates:
democracy and adult education, public education
and school-system training, quality assurance in
adult education, target-groups as identified in
CONFINTEA, media and adult education,
information society, environmental protection,
"second choice" schools, training of the armed
forces, etc…

A special publication in Hungarian was
published for the occasion in co-operation with the
Association of German Folk High Schools and the
Association of Hungarian Popular-Adult educators;
it includes the official texts of CONFINTEA, and
thematic analyses.

UNESCO National
Commissions within Europe

The representatives of all the National
Commissions within Europe, who met at Cologne
from the 12-15  July, and were asked about
UNESCO's forthcoming programme over the next
few years, emphasised the importance of giving
concrete follow-up to the various conferences
organised by UNESCO, including CONFINTEA V.
They then echoed the conclusion of a similar
consultation held in Thailand last June for the Asia
Pacific region, during which they insisted on the
necessity of co-operation with different countries in
order to implement the commitments made in
Hamburg and recorded in the “Agenda for the
Future”4



The Learning Age : Towards a
Europe of Knowledge 

Manchester, UK
17-18 May 1998

"We are in a new age - the age of information
and of global competition. Familiar certainties and
old ways of doing things are disappearing. The
types of jobs we do have changed as have the
industries in which we work and the skills they
need. At the same time opportunities are opening
up as we see the potential of new technologies to
change our lives for the better.

In a Learning Age we will need a workplace
with the skills, imagination and confidence to see
us into the new century.(...). Learning's
contribution to community development and social
inclusion, to fostering a sense of citizenship,
responsibility and identity is as important as its
contribution to the economy. We must strive to
bridge "the learning divide" - between those who
have benefited from education and training and
those who have not.(...)

Economic competitiveness, employment and
the personal fulfilment of the citizens of Europe are
no longer mainly based on the production of
physical goods, nor will they be in the future. Real
wealth creation will henceforth be linked to the
production and dissemination of knowledge and
will depend first and foremost on our efforts in the
field of research, education and training and our
capacity to promote innovation. This is why we
must fashion a true "Europe of Knowledge". This
process is directly linked to the aim of developing
lifelong learning which the Union has set itself and
which has been incorporated into the Amsterdam
Treaty, expressing the determination of the Union
to “promote the highest level of knowledge for its
people through broad access to education and its
permanent updating”

The purpose of the meeting, attended by 400
participants representing both governmental and
non-governmental organisations, was to debate the
lifelong learning policies emerging in the different
European states and to identify issues for further
work and co-operation.

The four major themes were:

◆ Employability and competitiveness

◆ Using broadcasting and the new technologies 

◆ Promoting social inclusion and active citizenship

◆ Securing a policy framework that promotes
lifelong learning.

Four optional workshops were organised: 

◆ Language training as a key competence 

◆ Promoting adult learning through “Adult
Learning Weeks” 

◆ Towards an inclusive qualification framework 

◆ Telematic documentation network on European
training research.

The Manchester Conference was the closing
event of the UK 1998 Adult Learners' Week.

PAUL BÉLANGER
UNESCO INSTITUTE FOR EDUCATION
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AFRICA

◆ Botswana National Workshop on Follow-up to
CONFINTEA V 

◆ MINEDAF : The African Ministers of Education
◆ Development of post-literacy documents

Botswana National Workshop
on follow-up to CONFINTEA V :

Follow-up and international
cooperation.

When UNESCO first wrote to member states in
April 1996 requesting them to complete a
questionnaire in preparation for CONFINTEA V, the
Botswana National Commission for UNESCO
established an Ad Hoc Working Group to co-
ordinate activities. It subsequently sent a 6 person
delegation to CONFINTEA V.

Following the receipt of the Final Report on
CONFINTEA V, the Ad Hoc Working Group
organised a National Workshop on follow-up to
CONFINTEA V on May 6 1998. The purpose of the
workshop was not to provide a general report on
the Conference but to develop a national plan of
action based on the Hamburg Declaration and the
Agenda for the Future.

The workshop was attended by 26 people
from a variety of adult education agencies,
representing the broad spectrum of providers
embraced by CONFINTEA V. The participants
included three adult educators from neighbouring
Southern African countries (Mozambique, Namibia
and South Africa) whose attendance was facilitated
by the UNESCO Institute for Education. The main
activity of the workshop was group discussion of
the ten themes of The Agenda for the Future in
terms of Botswana's priorities and concerns. The
workshop plenary finalised a draft plan of action
that specified 23 proposed activities by theme,
identified organisations responsible for action, set
deadlines and specified indicators of progress. One
highlight was the commitment of the Botswana
Adult Education Association to organise an annual
Adult Learners Week starting this year. It is hoped
to benefit from the South African experience.

The document produced by the workshop is
entitled National Plan of Action for Adult
Learning. The draft has been circulated to
participants for comment and a revised version will
then be discussed with designated organisations. It
is intended to submit the finalised plan to the
National Commission for UNESCO in August. It is
envisaged that the Ad Hoc Working Group will
become the CONFINTEA V follow-up Committee
and will be given responsibility by the Commission
for the detailed work of monitoring
implementation. The Committee will also play a
role in information dissemination, advise on
Botswana's involvement in regional and
international follow-up forums and encourage
thematic networking. Thus the national follow-up
to CONFINTEA V is seen as a long-term activity.

This activity takes place within the very
supportive policy context of the new national
policy on education of 1994, which made
significant recommendations for the development
of adult education with the overall aim of
establishing a learning society.  Whilst good
progress has been made in adult literacy (66.9% of
men and 70.3% of women are literate), there
remain problems of policy implementation,
especially because of the socio-economic barriers
created by widespread poverty.

FRANK YOUNGMAN
CHAIR, AD HOC WORKING GROUP 

ON CONFINTEA V - BOTSWANA
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MINEDAF : The African
Ministers of Education 

(Durban - 20 - 24 April)

"We reaffirm the principles of the creation of
an educational and lifelong education society and
we renew our commitment to put into practice the
Declaration and the Agenda for the Future adopted
at the Fifth International Conference on Adult
Education in Hamburg".

Development of post-literacy
documents

The regional UNESCO office in Dakar
organised an operational regional seminar on the
development of post-literacy documents in Nairobi,
1-11 June1998. Representatives from Kenya,
Cameroon, South Africa, Nigeria, Namibia, Egypt
and Senegal participated.

It consisted of evaluating the needs for
teaching materials in urban and rural
communities. It was also necessary to develop new
methods and techniques in order to prepare two
types of teaching material and to encourage the
exchange of experiences. It therefore consisted of
ground work which allowed the participants to
bring into being an agenda  for the development of
post literacy documents.

MARC-LAURENT HAZOUMÉ
UNESCO INSTITUTE FOR EDUCATION
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In Latin America and the
Caribbean 

THE FUTURE IS TODAY

The following points characterise the new
vision for the education of adults and young people
in Latin America and the Caribbean. 

- It forms part of the efforts to achieve greater
equality in the region, the strategies designed to
break the vicious circle of poverty, policies on
population, conservation and making lasting use
of the environment.

- Its action is centred on teaching and
learning and aims to improve the standard of
educational processes

- Focusing on young people is regarded as a
priority. This sector of the population, together with
women, is the main participant and target-group
of its programmes

- It gives priority to dealing with productive
transformation and the reinforcement of democracy,
whilst  implementing practices that  have work as
a goal, perfecting systems in which people can parti-
cipate and promoting the rights of the individual.  

- It defends the universal character of the
right to lifelong learning, and encourages
permanent education until the individual reaches
his/her full potential

The strategies for application of this new
vision demand integrated action between public
organisations and civil society, as well as the
inclusion of adult and young people's education in
the current process of reforming education throug-
hout the countries and the region. It is important
to take into consideration the results and forecasts
of the International Conference on Education For
All as well as those from CONFINTEA V.

Taking the above into account, thanks to an
action led by UNESCO-Santiago, in close co-operation
with the Council of Adult Education in Latin
America, CREFAL and the INEA of Mexico, a regional
follow-up strategy to CONFINTEA V and appropriate
national commitments implementing the Agenda
for the Future approved in Hamburg, have been
developed, using “the future is today” as a slogan.

LATIN AMERICA 
AND THE CARIBBEAN

◆ The Future is Today
◆ Regional consultation for the Caribbean
◆ Latin American Planning Meeting

JOSÉ RIVERO
UNESCO OFFICE : OREALC

CARCAE general Assembly and
regional Consultation 

Barbados : May 1998.

RESOLUTION OF THE SIXTH GENERAL
ASSEMBLY :

We, (...) 
in pursuit of the Hamburg Declaration and

Agenda arising out of the Fifth International
Conference on Adult Education, resolve 

- To encourage governments, non-
governmental organisations and community based
organisations and the private sector to also
recognise and focus on the critical importance of
adult learning in ensuring sustainable human
development,

- To work towards preparing and articulating
programmes at different levels and in areas of need

for different learning groups including the
preparation of materials for different levels of
literacy,

- To promote the effective use of the media in
providing adequate adult learning,

- To encourage and facilitate systematic
follow-up of the relevant initiatives emanating
from CONFINTEA V,

- To promote initiatives such as "one hour a
day for learning" and "Adult Learners Week" as
initiated by the ICAE as ways of focussing on the
importance of adult learning,

- To facilitate the strengthening of
collaboration between Universities and Tertiary
Level Learning Institutions, Non-Governmental
Organisations, CBOS, the Private Sector and
Governments in pursuing these initiatives, (...)
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Latin American Planning
Meeting for CONFINTEA

follow-up

A planning meeting for the follow-up in the
Latin American region was held on 26 and 27
January in Mexico City. It was organized by
OREALC-UNESCO and hosted by the National
Institute of Adult Education in Mexico (INEA).
Representatives of OREALC, INEA, CEAAL (The
Latin American Council of Adult Education), the
UNESCO Institute for Education (UIE), CREFAL (The
Regional Latin American Council of Adult
Education) and the Mexican delegation to
CONFINTEA participated in the meeting to discuss
regional initiatives and formulate a follow-up plan.

There was a strong feeling against having
further large forums and the proposal was that
three sub-regional meetings be held : 

- one in México/Central America to be hosted
by México (Belize, Costa Rica, Cuba, El Salvador,
Guatemala, Haiti, Honduras, México, Nicaragua,
Panama, Dominican Republic),  

- one in the Andean countries to be hosted by
Colombia (Colombia, Ecuador, Peru, and
Venezuela),

- and one in the Southern Cone to be hosted
by Uruguay (Brazil, Chile, Paraguay, Uruguay, and
Argentina). 

The three regions correspond to different
demographic and social conditions affecting
educational policy. The possibility of a further
larger meeting after the sub-regional meetings was
left open for the time being.

It was decided to produce a base document to
be sent to all countries, and that these on the basis
of local and national consultations would come to
the sub-regional meetings with concrete proposals
on how they were committing themselves to
implement the Declaration and the Agenda for the
Future. It was hoped that this way governments
would be spurred into making changes in the
design and implementation of adult education
policy.

Six themes were defined as the most relevant
for discussion in these sub-regional meetings :  

1. Work and education
2. Education and youth 
3. Rural and indigenous education  
4. Education, citizenship, human rights and 

participation  
5. Education and local and sustainable 

development 
6. Education and gender

The first of these meetings will be held in
Mexico at the beautiful lake Patzcuaro where
CREFAL has its center. The dates of the meeting are
from 27 to 30 October. The second will be held in
Uruguay in the third week of November. And the
third in Colombia in January.

LINDA KING DE JARDÓN
UNESCO INSTITUTE FOR EDUCATION
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ASIA 
AND PACIFIC

◆ Transforming Our Concepts and Practices of 
Adult Education : The Challenge of 
CONFINTEA V for Asia and Pacific

A symposium in Bangkok promoting the use
of information and communication technology in
non-formal education. The implications for re-
employment training arising from the restructuring
of the Chinese system of state-owned enterprises.
The contribution of Japan's lifelong learning
policies in promoting adult education activities.
The need for the re-examination of the concept of
adult education as found in the official
pronouncements and organisation of the
Department of Education, Culture and Sports in the
light of its relevance to existing practices in the
Philippines. The Education Watch Program of the
Asian South Pacific Bureau of Adult Education
(ASPBAE) which has been designed to follow-up on
the commitments made to adult education during
the Hamburg meeting. The PROAP APPEAL
proposal for undertaking a number of pilot studies
to assess the impact of adult education on
individuals and communities which could also be
used for advocacy purposes. 

These were some of the concrete activities,
issues and proposals discussed by participants to
the small planning meeting for the CONFINTEA V
follow-up in the region.

Held in Ayutthaya, Thailand from June 8-10,
the objectives of the meeting were : 

1. to share national/regional CONFINTEA V
follow-up initiatives and develop strategies for their
dissemination; 

2. to suggest methods and strategies for
monitoring the implementation and impact of the
Declaration and Agenda in the region; 

3. to consider advocacy strategies for new
policy approaches recommended for adult
learning;  

4. to discuss ways of mobilising resources for
CONFINTEA V follow up activities at the local,
national and regional levels.

The diverse adult education practices arising
from the different social, economic and political
conditions, did not prevent the participants from
identifying common priority courses for action.Top
of the list is ensuring a broad dissemination of
Hamburg Outcomes which means 

a) widespread distribution of Hamburg
documents; 

b) translation of these documents in the
different national languages; 

c) production of a video which delves into the
implications of CONFINTEA V in the region.

Expanding the existing literacy data base to
include all other adult education activities is a
critical area of concern. If one were serious about
going beyond the “literacy = adult education”
discourse, one has to tailor data collection and
data processing with the expanded definition of
adult education. Side by side with this is the need
to strengthen the literacy and adult education
network where APPEAL could act as a regional
clearing house.

10
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The monitoring and evaluation of adult
education at the national and regional level
remains to be one of the biggest challenge. To
address this, a proposal for a pilot project
(consisting of 6-7 countries) is going to be
developed. Among the proposed activities is taking
an inventory of existing adult education practices,
developing indices for adult learning and
evaluating existing models of adult learning.

For a region beset by financial crises, the tone
of the meeting was not at all pessimistic. On the
contrary, while participants talked about declining
resources allocated to adult education, they also
proposed concrete steps on how the conditions for
adult education could be improved. The buzz words
“integration and improvement” kept reminding us
that many times there is no need to reinvent the
wheel but rather to examine existing practices and
improve on them.

A report of this planning meeting (which will
contain the papers presented as well as the issues
discussed) will be available by the end of August
from the APPEAL office in Bangkok. Another
follow-up activity is being planned in China in
September, where further discussion and concrete
planning for CONFINTEA V follow-up is going to
be integrated with APPEAL´s regional symposium
on the achievement of EFA (Education for All)
goals.

CAROLYN MEDEL-AÑONUEVO.
UNESCO INSTITUTE FOR EDUCATION



THE WORLD BANK AND 
ADULT LEARNING SINCE CONFINTEA V

The World Bank's overall position on the importance of adult learning is clearly reflected in the fact
that almost all its investment projects include elements of training - the many projects in  agricultural and
health extension are good examples. Further, between July1,1997 and June 30, 1998, the World Bank will
have invested some $32 million in learning opportunities for its own staff and, through its Economic
Development Institute, a further $61 million of its own and co-financiers' funds in such opportunities for the
officials and peoples of its member countries.

As regards the special field of learning opportunities for adults who missed out on schooling, are
illiterate and lack access to the information available to their fellow citizens, the World Bank's current stance
is set out on page 90 of Priorities and Strategies for Education : A World Bank Review, 1995. The World Bank is
keenly aware that the failure of school systems to achieve universal primary enrolment has permitted the
increase of the numbers of adults unable to take full benefit from their society's development because of their
illiteracy; and recognises bluntly that the current rates of growth in catchment and quality will not resolve
the situation. However, because past performance has not been encouraging and because the field has up
until recently been poorly researched, evaluated and documented, with scarcely any studies of costs and
benefits, the World Bank has felt unable to include education for illiterate people among its current top
priorities for lending to its member countries. 

On the other hand, the World Bank does continue to lend for such education, if its member
governments wish to borrow for the purpose. Since 1977, it has lent close to $100 million to member
countries - Indonesia, Ghana, Senegal, Bangladesh - for substantial programs in literacy education and
training. In addition, it has contributed and raised money for pilot programs in Burkina Faso, India, Malawi,
Nigeria, Senegal and Tanzania for illiterate or semi-literate women micro-entrepreneurs.

Since it claims no special expertise or comparative advantage in adult basic education and training, the
World Bank espouses no special strategy nor any particular method of instruction. It leaves the choice to the
borrowing governments. Thus in Indonesia and Ghana, the governments themselves have been the main
organisers and implementers of the programs. In contrast, in Bangladesh and Senegal, the governments are
deploying substantial resources through non-governmental organisations which select their own methods
and materials, while the governments reserve to themselves the functions of supervision and quality
assurance. Further, seeing good promise in the REFLECT methodology, the World Bank has financed the NGO
ActionAid in developing and further evaluating its work in several countries.

In mid-1998, newly emerging evidence has moved the World Bank to establish a small group to prepare
a review of the field and to submit to its Education Sector Board by June 30, 1999, the indications and options
for future policy and action. To do its work, the special group will of course be utilising -and supporting- the
networks already created and still being developed by UNESCO and its affiliates; and will ensure that it brings
the new evidence to the attention of the World Bank's education team leaders through print, discussions and
the World Wide Web.
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“One Hour 
a Day”

Re-examining the purpose of adult education :

In most countries adult education has come to be
understood as a tool for increasing competitiveness in the
international markets. In some countries, job-related training
has become mandatory and is regarded as an integral part of
production activities. In some instances, such training has been
imposed randomly on the employed and the unemployed. Ironically,
in other countries, investment in adult education and spending on training
have been drastically reduced.

Although, this demand for lifelong learning has spread, it is still fairly restricted to such areas as
business, finance, health care, civil society and virtual reality.

Old strategies must be reviewed in depth, and the importance and value of the right to education for all
should be recognised as more than an abstract principle.

New approaches needed 

The formulation of a new concept of rights and responsibilities in education should not be allowed to
fall prey to the tradition of never kept promises. The time has come to reflect upon the causes that have
prevented a real commitment to the intellectual development of every person and to the drafting of a guiding
strategy.

There is a need to democratise adult education, and not to identify it with any institution, sub-system,
activity or instructor. Adult education is a function of the people's cultural and national heritage. The
democratisation of adult education includes the right to decline imposed training and choose programmes
that meet the priorities and educational interests of the learner. In order to give back the people the
responsibility to develop their own initiatives and capabilities, as well as a solid transformational base, we
propose that private and public sectors undertake as a goal, for the next century, to adopt a universal right of
a minimum of one hour a day of education for everyone in every place of the world. One hour which each
individual can freely dedicate to taking care of one's own intellectual and educational fulfilment and their
capacity for social development and participation without any imposition from the outside.

One Hour a Day : gimmick or new vision ?

One hour a day does not necessarily mean one hour of formal academic education or professional
training. One hour a day means to have the daily opportunity to set aside the time, space and the possibility
to assume control over and manage one's own training processes, educational needs and direction toward a
chosen, rather than imposed, future.

One hour a day is not just a symbolic proposal but it represents a concrete idea. For many it represents
a minimum goal, but for the majority, even in post-industrialised countries, it defines the challenge for the
coming decades.

One Hour a Day : step towards a learning society ?

Creating the setting for one hour a day of education for everyone in every place of the world requires
the building of synergy among the different areas of public life; the production sectors, the religious and
social aspects. It requires serious engagement in changing the roles within the family, the acknowledgement
of the third age as an age for education, the recognition of people's freedom to organise and the alteration of
the circular time and rhythms of daily life.

The energy created by the ability of billions of men and women to dedicate time to their intellectual
development will be the result of the capability of men and women to transform themselves from being
learners, to becoming the agents of a collective transformation.

AN INTERVIEW WITH PAOLO FEDERIGHI
PRESIDENT

EUROPEAN ASSOCIATION 
FOR ADULT EDUCATION.
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A LITERACY DECADE FOR AFRICA
(1998 - 2007)

During the Fifth International Conference on Adult Education, the African delegates to the Conference
expressed the need for a literacy decade in Africa in honour of the late Paulo Freire, to begin in 1998. The
African proposal was endorsed by the Conference.

“The provision of learning opportunities for all, including the unreached and the excluded, is the mots urgent concern.
The Conference welcomes the initiative for a Literacy Decade in honour of Paulo Freire, to begin in 1998” 

(Hamburg Declaration, art 11)

“We commit ourselves to linking literacy  to the social, cultural and economic development aspirations of learners (…)
- by launching the Paulo Freire African Decade on Literacy for All beginning in 1998 

in order to create literate societies  responsive to the different cultural traditions.” 
(Agenda for the Future, art 25)

Why is a Literacy Decade necessary now? 

- because of the alarming high rate of illiteracy among youth and adults, particularly among women
(in 1995 there were 179 million illiterates aged 15 + representing 43.8 % of the adult population. The rates
were 33.5 % male and 54 % female), which constitutes a serious impediment for social and economic
development. Although some progress has been achieved over the past 15 years reducing illiteracy rates from
60 % to 43 %, the number of illiterates continues to increase. If the present trend continues, the illiteracy rate
in Africa will be 29.5 % by the year 2010.

- because it is difficult, if not impossible, for Africa to compete in the age of globalisation without
technology and highly skilled manpower 

- because adult literacy can be a positive factor in the struggle against poverty and exclusion, as literacy
is not about reading, writing and computing alone, but it is also about the empowerment  of the individual,
the community and the country.

National mobilisation and partnership

Literacy is not about education alone; it is also about more equality in society, it is about the
empowerment of the marginalized and the excluded and it is about the right to education for al citizens.
Hence, the task of achieving literacy in a given society is not the concern of the ministry of education alone.
It is the concern of all ministries that deal with development. It is also the concern of the private sector  and
the civil society as a whole. The government should assume a leadership role in financing, motivating  and
in  standard setting. It should also create a policy environment that is supportive of learning opportunities.
The real challenge is how to get  all of the stakeholders to act together in an imaginative way. What is really
needed is a creative design that should maximise the use of human and financial resources in the country.
The rational use of teachers for formal and non-formal education, the economic use of space in existing
facilities in the community and the involvement of the local communities in fund-raising are all   options to
be considered seriously. The whole question of linking formal and non formal education into a lifelong
learning network needs to be seriously looked into because it still poses many unresolved conceptual and
operational problems. (…)

The African governments may wish to re-orient the present approach to basic education in Africa to
explicitly include support for adult literacy as a priority. Consequently, all initiatives in the domain of basic
education including the UN system-wide initiative should reflect that position. The Africans must remain in
the driver's seat in relation to any initiative for Africa. At the same time, they should guarantee that the car
they plan to drive is in perfect condition and has enough gas. 

Mobilising the Pan African Community

The Organisation of African Unity , the Arab League through its specialised agency ALECSO, and the
Organisation of Islamic Countries through its specialised agency ISESCO have an important role to play in
mobilising the African community not only on the political level but also on the operational level and not
only by identifying resources to support the African countries as a whole , but also by supporting the
economically less able countries. A joint initiative between UNESCO and these organisations can be
developed in consultation with the African countries. 

From: "A Framework for Discussion" prepared by Mr Abdelwahid Yousif, 
Head of the Literacy and Non-formal Education Section in UNESCO.



ADULT

LEARNING

WEEK

"Creating conditions for the expression of people's demand for learning (...)
by developing a United Nations Week of Adult Learning".

(Agenda,art.17)

The call for an international Adult Learning Week that was voiced by countries 
such as the United Kingdom and South Africa during CONFINTEA 

and articulated in the Agenda for the Future, has been gathering momentum, 
and already many European countries, as well as Jamaica, Australia, South Africa, China and Benin

are holding Adult Learning Weeks, in some cases for the first time this year. 

Why bother about Adult Learning Week? 
What does it mean? 

That adults only have the opportunity to learn once a year? 
On the contrary, the Adult Learning Week is a major motivational strategy 

to get adults to learn and to keep on learning throughout the year. 

Alan Tuckett, the Director of NIACE, in the UK, 
one of the organizations behind Adult Learning Week 

in that country puts it like this :
“The lesson of Adult Learner's Week is that motivation matters. 

Once persuaded though, nothing will hold back the energy for learning that is released. 
There is nothing as persuasive of the value of adult learning 

as the testimony of passionate adult learners.”

In the following pages, 
we present some of the experiences 

of countries around the world. 

A proposal is currently under discussion to launch
the UN Adult Learners' Week

on the 9th September in the year 2000 
on the occasion of the World 2000 EXPO in Hannover, Germany. 

The aim is to create a yearly momentum 
to promote and widen the participation of women and men 

in adult learning and to mobilize 
new partnerships, nationally and internationally.

Linda King de Jardón


