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1. Introduction
Education-wise, Sri Lanka is one of the best performing countries in South Asia. However, it faces major challenges in improving learning outcomes in general education, making public higher education more responsive to global needs, and keeping its education system functioning efficiently (particularly in the north and east) in the face of the secessionist conflict in the country. With primary enrolment of boys and girls well above 90 percent for two decades, and a secondary enrolment rate of above 80 percent, Sri Lanka has successfully extended educational opportunities to all segments of its population through a nation-wide network of state-supported schools. Free textbooks, scholarships, school uniforms, and midday meals are available to needy students. 

In Sri Lanka, we live in a plural society, which consists of different religion, language and ethnic groups. All communities have contributed to the national development before and after the independence and fought for the freedom unitedly. Hence it is the role of states to protect the rights of the all communities. The Sri Lankan constitution is committed to the equality of the all its citizens. The equality is mentioned in Articles 11(1) which states ‘All persons are equal before the law and are entitled to the equal protection of the law; and Article 11 (2) also states; No citizens shall be discriminated against on the grounds of ethnicity, religion, language, caste, gender, sex, political or other opinion, national or social origin, place of birth, mode of acquisition of citizenship, marital status, maternity, parental status or any one of such grounds’. 

If any groups let behind the development process built up pressure on the national development and lead to the ethnic conflicts. Ideally the development process should remove economic, social obstacles to cooperation and mutual understanding among different groups. Section 27 (6) safeguard the fundamental rights of all the citizens under states. The state shall ensure equality of opportunity to citizens, so that no citizen shall suffer any disability on no ground of race, religion, language, caste, sex, political opinion or occupation and 27 (7) states that ‘ the states shall eliminate economic and social privilege and disparity and no exploitations of men by man or by the state. Right to education is a right to live. Denial of education is to denial of the right to live. The constitution under section 27 (2) envisage that  ‘ the state is pledged to establish in Sri Lanka a democratic socialist society with objectives to the complete eradications of illiteracy and assurance to all persons of the right to universal and equal access to education at all levels. 

The overall education policy of Sri Lanka is geared to meeting nine national goals, of which three are particularly relevant to social cohesion and peace.  These are:

-The achievement of national cohesion, national integration and national unity

-The establishment of a pervasive system for social justice 

-The active partnership in nation-building activities to ensure the continuous nurturing of a deep and abiding concern for one another (NEC Report 1992).

The General Education Reforms of 1997 proposed a new emphasis within pre-service and in-service education on human values, human rights, national cohesion, democratic principles, gender rights, the environment and language skills in all three languages.  Teachers are expected to develop skills of empathetic listening, democratic leadership, developing children’s self-esteem and conflict resolution through role plays (Perera et al 2000). 

The proposals for a National Policy Framework on General Education Sri Lanka (2003) thus included the goals of Nation building and the establishment of a Sri Lankan identity through the promotion of national cohesion, national integrity, national unity, harmony and peace, and recognizing cultural diversity in Sri Lanka’s plural society within a concept of respect for human dignity. Creating and supporting an environment imbued with the norms of social justice and a democratic way of life that promotes respect for human rights, awareness of duties and obligations and a deep and abiding concern for one another. It can be seen that these goals combine the ethics relating to unity, harmony and dignity with the political notions of justice, democracy and rights.  Both aspects will be central to the development of an ESCP policy.  

The creation of a specific unit in the Ministry of Education, (Sri Lanka)  what is now called the Social Cohesion and Peace Education Unit (SCPEU), is a reflection of the centrality of education in the achievement of national goals.   It has become increasingly clear that in the Sri Lankan context the education sector must take a stronger account of the grassroots role of teachers in the promotion of social cohesion and peace.  There are four themes in the ESDFP programme, and this comes under Theme 2: Improving Education Quality.  Teachers mediate the curriculum and the messages it conveys; they can act as models for non-violence, democracy and the promotion of rights; they can be part of a whole school ethos which actively engages with peace-building.  This means that teachers themselves must understand the causes of conflict and have an understanding of rights, both human rights and the rights of the child.  All teachers need to be prepared to tackle controversial issues in order to promote critical thinking in their students.  
2. The desired citizen who is a product of ESCP is therefore one who: 

-Can live in a multicultural society, respects diversity, does not compete based on differences, values or tolerates other cultures, trusts others, treats others as human beings; is not racist; can analyse the causes of intercultural disharmony objectively

-Is democratic in decision-making, can work in a team without conflict, seeks to understand the ideas of others, can share resources, has an open mind, thinks critically, can act assertively

-Respects and ensures others’ rights
-Communicates well, and in each others’ language, is an active listener

-Can solve problems and face challenges, particularly challenges of the multicultural society

-Can transform conflict, and can think positively

-Has discovered inner peace, has a peaceful and sustainable lifestyle, can understand his/her own capacity and scope of work

-Is politically enlightened

-Is not corrupt or does not accept bribes; serves others without expectations, has civic virtues, is willing to sacrifice

-Has a global vision and is a global citizen; has the courage to participate in the development of the world; is environmentally friendly

-Does no harm to anybody in thoughts or deeds; respects others’ feelings, is empathetic
Can protect Sri Lankan traditions, culture and values
-Obeys the laws; also has qualities beyond the rules and regulations
It is hoped that this policy can go towards producing achieving this citizen and a building a peaceful and cohesive Sri Lanka.  As with any policy, the objectives of this policy are fivefold: 

-It is to suggest innovation in strategies – the need to re-strengthen the activities already available in the system for promoting ESCP

-It is to provide coherence – that there are common threads that run through all the various activities and through the work of departments and organisations, and ambiguity or contradiction is avoided

-It is to provide coverage – that all the necessary elements are covered with no gaps

-It is to avoid unnecessary duplication – while reinforcement of values is essential, it is important that there is efficiency in the provision and a clear demarcation of responsibilities. 

-It is to maintain sustainability in the activities – the programmes launched at different times need to be sustained and monitored.

3. The areas covered by the National Policy are: 

















7. National Policy Implementation of Social Cohesion and Peace Education in Sri Lanka:
The Sri Lankan education system always follows the global directions in promoting the Human Rights, Peace, Democracy, International Understanding and Tolerance. The universal declarations and conventions strengthen the national policy on social cohesion and peace education in Sri Lanka. 

While it will be seen that the policy contains a number of specific and detailed recommendations, the major directions which are to emerge can be summarized as follows: 

· Strengthening the role and function of the Social Cohesion and Peace Education Unit in the MoE  and provincial councils through the establishment of an Advisory Board, Coordinating Committees and Zonal ESCP Committees; and the provision of infrastructural support for SCPEU.

· Confirming the importance to ESCP of the existing Life Competences and Citizenship Education (grades 6-9) and the Citizenship Education and Governance (grades 10-11) curriculum, by monitoring the impact of this through research  and reviewing as appropriate.

· Development of curriculum and training materials for teacher education, to ensure that every teacher is familiar with ESCP goals and can work with ESCP concepts and vision, both in their subjects and in terms of classroom relationship.

· Strengthening the provision of Second National Language, through the development of a clear policy and the establishment of necessary training facilities for 2NL.

· Development of a clear focus on school culture and ethos

· Promotion of more integrated schools, and if not physically possible, more ways of linking schools and sharing experiences found, such as twinning. Every child should be guaranteed an opportunity of ‘peace experience’ such as exchange of student.

· Strengthening and monitoring of Co-curricular activities such as events and dialogues to promote intercultural understanding. 
· Creating a research network, to bring researchers in ESCP together, to develop a programme to enhance ESCP activities. 

· Establishment of an ESCP Monitoring and Evaluation Group or body, coordinated by SCPEU, specifically to look at progress in ESCP provincial and Zonal level.

· Creating an awareness of social cohesion and the concept of Brotherhood of Man through religions amity.
Plan of Actions 

The plan of actions presented in this section is based on the policy framework described in the previous sections. It describes the activities that should be implemented at the school level and the national level.  The school level activities are extracted from the UNESCO publication “Learning the Way of Peace : A Teachers’ guide to  Peace Education’ published in the year 2001.

9.1 Activities to be implemented at School Level: Practices that make school a place of Peace

9.1.01     Developing codes of conduct for classes

Classroom conduct of can improve students’ discipline and promote school culture conducive to children’ moral growth. Developing a code of conduct follows the procedure given below. 

Discusses with the students the need of having a code of conduct for the class and get their consent. 

Groups  the class and request each group to prepare the code. According to their own needs .It should be able to guide students’ behaviour in the classroom and schools. When the groups have completed their drafts they present them to the class. Following each presentation a short discussion is held to get feedback in order to improve them.
Appoint a committee to prepare the final draft from the drafts submitted by the groups. Once they have prepared it the teacher can refine it through editing. The code should be simple and brief.,Let committee present the draft and get the consent of the class. Display the code of conduct in the classroom. Once a week say every Friday the teacher should conduct a progress review of the conduct of the class

9.1.02   Developing a school discipline guide

School discipline guide is policy lik4e document that recommends standard conduct for the students in the school. It is detailed research paper like document that proposes standard conducts in various conflicting situations arising in school. A team of teachers , appointed by the principal, develops the document. They do a close study of the factors leading to the problem behavior. They interview teachers, student prefects, students and parents and study the past school records of the disciplinary actions. They look into the causes, trends, backgrounds, and situations leading to the problem behavior of students and also to positive behavior.

Then the team analyses and recommends actions at various levels of the school. The document brings into focus the responsibilities of all levels of the school community, beginning with class teacher developing and maintaining discipline in school. It recommends actions to parents as well. More importantly, it gives clear guidance to students on right behavior in various situations, e.g.

What to do when a teacher is absent in a period?

What to do when you find something valuable within the schoolyard?
How to behave in the playground?

Code of conduct developed from the guide could be exhibited in appropriate places such as the school corridor, science lab, playground etc. The recommendations and standards given in the document legitimize good conduct. Based on the guides, the principal assigns the duties and responsibilities to class teachers, subject teachers, divisional heads, deputy principal, management committee and parents. However the guide should be positive and user-friendly in its approach. Mostly it is a visionary guide from which codes of conduct could be drawn at all levels.

In the preparation of the guide all levels of school community should participate so that all of them feel responsible and remain faithful to it.
9.1.03      Practices for developing self esteem

Pe4ace education stresses the need of improving children’s self esteem in school. The school has to find many creative strategies and practices at all levels for it. In the attempt school can implement various methods of identifying students ’ potentials and promoting them further through various methods of rewarding, encouraging, guiding and facilitating. For example

Selecting the best students, weekly, termly and annually (The school can announce the areas of selection, e.g. academic performance, special talents in art, drama, music, leadership, problem-solving, helping behaviour). This can take interesting forms such as selecting the school scientist, engineer, mathematician, artist, actor, orators etc. Selection can be done through exhibitions, competition, and classroom evaluations and so on.

Awarding badges, certificates and prizes,

  Arranging special occasions for display of talents

Recognition in the morning assembly

   9.1.04   Using special activities and exercises for developing peaceful competencies
These type of activities have been discussed at length .One of the indicators of the school practicing peace education is the constant use of active and participative learning methods in lessons. There is a wide range of activities available to teachers to suit all age levels of students. The activities may be used for  

Making learning interesting and happy/Increasing motivation

Energizing

Improving cooperation in the classroom/team building

Improving critical thinking and problem solving capacities

Improving social skills such as communication and assertive behaviour/socializing students

Expanding consider ness/experience inner peace

Releasing stress of boredom, monotony and learning

Evaluating learning

      9.1.05      Moral instruction for the day

Starting the day with a moral or spiritual thought provides inspiration. This can be done at the school level in the morning assembly by giving a short talk on a topic related to character building. Both teachers and students can deliver such talks. Alternatives such as listening to recorded songs and short talks; reading from literature could be used for change.

A simple practice at the classroom level: Start the day by putting up a motto on the wall in front of the class. Discuss briefly the message in it. This daily activity could be assigned to students as well.

9.1.06    School/classroom wall paper

A wall paper in a class or school is useful in many ways. It can provide currently important news and other information to students. They can improve their skill in creative writing, by contributing essays, short stories and articles to it. The paper could be produced in many different and interesting ways such as on themes, on subject bases and so on. As a policy, the paper can take peace as the central concept. An appointed committee can work as the editors’ board.

9.1.07     displaying peace mottos

Having peace mottos displayed in the school plant, class rooms, corridors and garden acclimatize children to peace attitudes and values. Gradually they begin to appreciate such life guiding moral sayings. They May remember such sayings throughout their lives. The school hall can be given names of values, e.g. Hall of Compassion, Hall of joy. Constant exposure to peace thoughts helps internalize such values.

9.1.08       Peace day/week

 The school can organize peace days or weeks with a view to raising awareness on peace. Select a currently significant theme and draw a programme for the day or week. Themes on environment, social justice, inner peace, non-violence human rights and globalization will be useful to students. Seminars, lectures, discussions, art exhibitions, debates and drama can be organized under the selected theme. Such a programme should have a community peace building activity so that it has a practical value.

9.1.09    Appointing class mediators

A class mediator or peacemaker is a student who is appointed to resolve conflicts in the class. Conflicts are referred to him or he will mediate when necessary in the conflicts arising in the class. This makes them understand that students in the class bear the responsibility to resolve their conflicts. At the same time students appointed as mediators will improve skills in conflict resolution. In mixed schools class may have two peace makers, a girl and a boy.

The selections should be made by the consensus made by the whole class. By rotating the position monthly quarterly more students get the opportunity to practice conflict resolution. However on the appointment, they need to be given a basic training in it. Awarding a special badge is necessary for the formal recognition of the position.

However the peace maker should be a friend of the class rather than formal leader. The conflict is referred to the teacher only if the collegial mediation is fail. In addition to the role of mediators, they can also act as peer counsellors to colleagues who have varied problems. Children need a supporter who will listen to their problems and with whom they can discuss them in confidence. The peacemaker’s performance will depend upon the kind of training given to them by the school. Therefore the school has to give effective training.

    9.1.10    Appointing peace committees

The peacemakers in the school could form a committee, which can  draw, organize and run peace programmes for the whole school. For instance, they can organize thee week for the school. This is a good means of handling over the responsibility of peace work to the students themselves.

9.1.11    The morning assembly

Morning assembly provides a good stage for developing peace vision and attitudes in the school community. Given below are some ideas to enrich it.

Presenting a day’s peace thought (by student or teacher)
Reading a portion from world literature that appeals to noble thought
Listening to a peace song
Presentation of world news of the week
A drama with a moral sense
A short mediation session
A guest speech
A recorded radio programme/ or a programme produce by students
A sessi9on of devotional songs
Presentation of life stories of great men and women

9.1.12
 School link programmes

Children need a lot of socializing experiences. School linking programmes provide opportunities for them to meet, build friendships, share and get together with other school students. These programmes can be organized at school level, grade level, interest group level and student club level. On such occasions children can organize various educational, cultural, environmental and community development activities.
9.2
Activities to be implemented at National Level

9.2.01 Forging Peace through Curriculum

9.2.011. 
Activities

Produce guidelines on how different subjects can introduce or emphasise aspects of social cohesion and peace.  For some this will be more obvious (for example, history), but for others (for example, physics) there may need more creative thinking and encouragement of teachers to think with a wider vision.  Every subject can nonetheless find a way to introduce values of non-violence, respect, cooperation, truthfulness or empathy, and the skills of critical analysis. Guidelines should include how formal curriculum areas can be complemented with ESCP related activities, for example in community work and media work (see also Section 5 of this document). (Include the description given about different subjects in the UNESCO document)

Subject the new Life Competences, Citizenship and Governance curriculum to evaluation and research, beginning immediately for Grades 6 and 10, to assess the way it is taught and the impact.  If necessary, start to review the completed curriculum after a period of three years in operation, but also build in relevant findings to the drafting of Grades 8 and 9.  

        9.2.02
Re skilling Teachers and education Leaders

9.2.021
 Activities


Target Groups are

Teacher Educators ( NCoEs/ TTCs/ TCs)

In-service Advisors 

Leaders (Principals)

Teachers                        

Student teachers

Activities for these groups are

In the training of trainers, stress the use of the same methods in training that should be used in the classroom, so that the skills outlined above are learned and practised by teachers (critical thinking, inquiry based learning, democratic learning etc) and that these are reflected in their competency assessment. 

Prepare curriculum materials to ensure that every teacher has been exposed to ESCP concepts, and can use them both in their own subject and in classroom relationships.  Existing manuals such as those developed by UNESCO (and which have already been translated into Sinhala and Tamil) can profitably be used, with some additional modules to ensure that all the relevant areas are covered relating to understanding of injustice/inequality, the rights of the child, and conflict transformation, inter-group as well as interpersonal.  

Conduct school-based teacher development programmes on ESCP by using teachers’ manuals; make use of other developed modules and local practices for incorporation into the models for teacher training such as UNESCO’s, to ensure local ownership. 

Conduct co-curricular activities in the colleges: peace events, trainee exchange programs (nationally/ internationally), aesthetic programmes, literacy events, celebrations of days of peace, religious celebrations etc, and projects linked with school and community, so that teachers are prepared to conduct such activities in the schools.  

Develop the following themes built into the teacher education curriculum and try to inculcate them in teacher trainees.

i. Think positively – training the teacher to aim developing a positive mind set in students
ii. Be compassionate and Do no harm – inculcate empathetic qualities such as love , kindness,  friendliness and so on
iii. Discover inner peace- it is concerned with resolution of one’s own psychological conflicts and problems and discovering the peace of mind
iv. Learning to live together- it is important today in a world where there is so much polarization of human beings is on the increase
iv. Respect Human Dignity- this is based on human rights, duties and justice 
v. Be your true self- this means the strength of the character to be honest and direct in expressing one’s needs, feelings and thoughts without letting others down.
vi. Developing critical thinking- this is an essential intellectual skill helpful to problem solving
vii. Resolve conflict non violently- this encompasses such skills necessary for conflict resolution as conflict analyses ,negotiation, active listening, mediation, creative  problem solving and alternative solution seeking
ix. Build peace in community- this provides an opportunity for children to be exposed to social realities and understand people’s problems and work with them
x. Caring for the planet- this is a global educational need not only for children but for the masses as well

(UNESCO Publication, “Learning the Way of Peace”, 2001)

9.2.03
Second language learning for Cross cultural understanding

9.2.031
Activities

	Activity
	Targets
	Outcomes

	1. Formulate a clearly stated   2NL teaching/learning policy, including making 2NL a mandatory subject in all teacher education courses.
	Student teachers

Teachers

Teacher Educators

Students
	Deployment of 2NL teachers.

Systematic teaching/learning of 2NL in schools and teacher education institutions.



	2. Preparation of learning materials, using multi media and catering to the interests and needs of the students, (Incorporating ESCP). Wherever possible existing material can be incorporated, provided that they are suitable for the purpose.
	Students

Student teachers


	Set of learning materials which will enhance the quality of 2NL+ESCP

	3.  Collection of baseline data and documentation of existing manpower and physical resources for teaching 2NL
	Policy makers

Teacher Educator provider institutions

2NL provider institutions
	Data bank of available human and physical resources.

	4. Based on 3, identification of  gaps and finding ways to bridge the gaps.
	All stakeholders
	More effective teaching and learning of 2NL

	5. Make 2NL compulsory at GCE (O/L)
	Students
	Increase in number of bilinguals in 2NL

	6. Separate NCoE for producing 2NL teachers.    Develop methodologies for teaching 2NL based on second language acquisition research. 
	Students

Student Teachers

Teacher Educators
	Enhancement of 2NL teaching 

	7. Organize co-curricular activities involving community participation and incorporating ESCP
	Students
	Develop mutual understanding and internalize unity in diversity.

	8. Restore the checking in the Year 5 scholarship exam that students can write in 2NL script 
	Students
	Will motivate learning from an early age


9.2.04
Thinking Outside the Box: co-curricular activities

9.2.041
Activities

Suggested co-curricular activities would include:

At national level

 (organised by MoE)

Student exchange visits

Pals of two cities

Student Parliament

Drama festivals

Friendship forums

Peace School

Conferences and Seminars

(organised by  NIE)

Peace events

Aesthetic  activities

Peace forums

b) At local level

Peace events and demonstrations

Literacy and cultural programmes, with activities based on common Sri Lankan culture as well as celebrations of festivals of different religions and cultures

Art exhibitions

Environment days

Debates, seminars and special lectures on peace related issues

UN days and Model United Nations General Assemblies (MUNGAs)

Media clubs

Peace camps

Students making magazines and wallpapers, writing articles or newsletters

Community events which specifically focus on 2NL and intercultural exchange

Engagement of students in exchanges (real or virtual) with schools of different ethnic groups

All these events should seek to bring different ethnic, lingual, religious and socio-economic groups together and/or to promote the ideals of social cohesion and peace in the local community.  It is important however that exchanges, interaction and dialogue between groups is encouraged to be longer term, rather ‘one-off’ occasions.  Media coverage of events and of sustained interaction can also be used for nation-wide publicity.  Student Parliaments, debates and student newsletters should not be afraid to tackle controversial and political issues.  

For purposes of coherence, it is recommended that SCPEU continue to organise the national level activities, and that all other Units in the MoE who organise co-curricular activities should inform SCPEU of any ESCP related ones.  

9.2.05     fostering the culture of Peace in school and community

9.2.051        Activities and Indicators

a)   in school

Understanding and agreeing the roles, rights and duties/responsibilities of the school community and acting accordingly;   involvement of students in drawing up such codes of conduct for their class and school

Promoting orderliness and discipline of the school e.g.: punctuality and attendance, and observance of expected norms of conduct by both students and teachers

Enabling student participation in decision-making and therefore the learning of democracy, through student forums and other forms of representation

Reducing violence (c.f. the chapter in Learning the Way of Peace)
Beautifying the school to give a sense of peace e.g.: flowers, vegetation both natural and man-made;  works of art by students and artists on the walls; putting up inspiring quotations and ‘thought for the day’ by students and by ‘great thinkers”. 

Promoting cleanliness of the school – proper garbage disposal, good hygienic conditions etc;   maintenance of building and furniture - colour washing and painting;  

Training of students and teachers in conflict resolution and mediation; understanding conflict and racism.

Respecting the school culture of justice and fair play, shown through minimising segregation or grouping children according to ethnicity, and giving equal opportunities to participate in school functions.

Ensuring equitable and respectful relationships between principal and staff;  students and teachers ; among students; among teachers

Learning problem solving and critical thinking, so that students can evaluate issues relating to social cohesion and peace for themselves

Getting supports from religious leaders to implement  the co-curricular activities, specially for celebrating national events.

b)   in the community

Ensuring good relationships between the school and parents (SDS /SDCs and PPA)

Announcements of activities and notices in the school in all three languages

Organizing exhibitions and displays on ESCP areas, and encouraging parents’ and community members’ visits to the schools.

Explaining ESCP and its activities to the parents, including explaining by students as well as teachers

Inviting different people from civil society and from the political arena to the school to have debates – e.g. ‘Meet your MP’ day

Inviting religious leaders to the school to discuss peace and social cohesion with students and teachers; encouraging ESCP at religious schools

Inviting parents to submit reports to the school on the development of their child with regard to ESCP concepts and activities, and vice versa; teachers meeting parents to discuss their child’s development

Linking with the media to promote school’s activities in ESCP and jointly organizing events and competitions related to ESCP

Ensuring schools are ‘parent and community friendly’, as well as ‘child friendly’.

Making links with early childhood education at one end and universities at the other, so that there is continuity

Such activities will require training of teachers to draw out peace and value concepts in the curriculum as well as in understanding rights, justice, democracy and positive discipline for themselves.   Leaders and teachers would benefit from exposure to schools that practice peace in other countries (such as Israel/Palestine Peace Schools, or UNICEF’s ‘Rights Respecting Schools’ in UK). In addition, while it is possible to provide schools with a ‘model’ of a peace school, it would be better if heads, teachers, students and community worked together to design their model for themselves, exploring a range of  emphases for implementation.  This would make an interesting exercise and give a sense of ownership.   

Schools, teachers, students and parents will benefit from recognition of their ethos, and could apply to be designated as a ‘Peace School’, by having to demonstrate that they adhere to specific criteria related to the promotion of peace, rights and democracy, and after review by Zonal officers. (This would be similar to the UNESCO Associated Schools).   A celebration or ceremony could be held to give this recognition.   Case studies of successful Peace Schools should be conducted and booklets drawn up to share good practice.  Indicators should be drawn up in consultation with teachers, students and parents:  as well as the more obvious ones of different races and religions learning together, and absence of violence, the student participants in the consultation exercise gave some interesting clear pointers such as ‘a school with a pleasant environment without any loud voices’, ‘the barriers between students and teachers should be broken down….to associate with each other in a friendly manner’.   As well as many indicators relating to harmony and equity, teachers produced ideas such as ‘make each student feel they are important’ and ‘a teacher should be a model…children will be stress free’.   It is clear that a Peace School will need to satisfy many attributes.  

9.2.06   Revitalising integration : different models for schools

9.2.061    Activities

Identifying through Zonal officers and research those schools successfully serving different language communities, and promoting good practice

Strengthening the existing schools which already have bi-media or tri-media by providing required resources and moral support

Identifying new girls’ and boys’ schools which could introduce a bi-media or tri-media system

Providing pre-conditions and logistics for implementing new integrated schools, and establishing how they are administered in terms of the joint control by school leaders representing different language communities

Maintaining the concept of Amity schools, but ensuring that they are genuinely tri-media.

Extending close supervision directly by SCPEU

Conducting action and evaluation research to follow the progress of new schools and different models of integration.


9.2.07
Broadening the research base to ESCP


9.2.071
Activities

Include a research component in all ESCP programmes

Conduct policy research

Academic research by the universities

Conduct action research by practitioners (officials, teachers, students)

Training in research methodologies for practitioners

Preparation of a bibliography in respect of ESCP studies

Dissemination of research in various outlets – journals, media, academic publications, national and international conferences

A research network on ESCP needs to be established, bringing together researchers from different institutions to formulate a programme.   This may be under the auspices jointly of NEREC and NIE. 

Impact Monitoring of ESCPE Programmes.

One immediate task is the development of indicators for ‘success’ in ESCP. This is difficult, in that the evaluation of peace education is notoriously problematic.  Long term impact assessment has the problems of tracing cohorts of students into later life, and of controlling for other effects.  It is however possible to monitor immediate short term behaviour and to involve students and teachers in action research.  It is also possible to assess competences, for example within the Life Skills and Citizenship/Governance curriculum – a form of result-based monitoring.  Monitoring can be done of how far curriculum and programmes are actually delivered in schools;  evaluation can achieved through a variety of methods, such as investigating perceptions of stakeholders regarding their experience of learning and teaching, as well as more quantitative measures of knowledge, skills and attitudes related to ESCP.  Programmes on non-violence in schools for example can be evaluated by noting decreases in violent incidents, whether by students or teachers.  

IMPACT EVALUATION TOOLS- LEARNING TO LIVE TOGETHER-2008/2009

The tool is the outcome of collaboration between UNESCO’s International Bureau of Education and Deutsche Gesellschaft für Technische Zusammenarbeit (GTZ). Plans are in place for a trialling by the Sri Lankan Education Ministry’s Social Cohesion and Peace Education Unit. 

The tool is innovative in its integrated approach to education for development of personal life skills as well as civic competencies, peace building and rights awareness. It insists that all children and young people have the right to education covering the whole field of what UNESCO calls ‘learning to live together’ and what UNICEF and NGOs often call ‘life skills’, as well as the human rights education required under the World Programme for Human Rights Education and the principles of humanitarian law. The tool shows that elicitive questioning of students can help evaluate whether they have been given the range of concepts, practised the range of skills and acquired the values needed for a peaceful and democratic society. The book’s focus is on evaluation of programme impact in fragile states but the underlying principles are of more general application.

These issues are addressed in a new tool:  ‘Learning to Live Together: Design, Monitoring and Evaluation of Education for Life Skills, Citizenship, Peace and Human Rights.’  The new Guidebook moves from a review of national (or programme) educational goals relating to learning to live together, to the delineation of a curriculum framework covering the basic competencies involved (interpersonal, intrapersonal, cognitive) and their application in various thematic areas  - from personal conflict resolution, to human rights and participation in civic life and peace building. This framework can be adapted for programme design or for design of monitoring and evaluation schemas. The Guidebook also covers evaluation of teaching methodologies and textbook preparation in this area.  The tool (especially Box 4.5) can be used for textbook analysis, to guide preparation of interview schedules for assessing learning and impact in schools and teacher training institutions or to structure analysis of the interview responses.  Especial emphasis is placed on elicitive approaches to interviews and focus group discussions. The above mentioned tools are piloted in Sri Lankan Education System in December 2008. The results will be analysed in due cause. The following tools were used to evaluate the impact of Social Cohesion and Peace. 
Attachment-1
Monitoring and Evaluation of Sri Lanka National Policy on

 Education for Social Cohesion and Peace (ESCP)
​​​​​​​​​​___________________________________________________________

These suggestions for monitoring and evaluation of ESCP, and for training of existing peace education coordinators to carry this out, move progressively through 

a) possible broad indicators and competences for the agreed national goals stated by the policy

b) possible indicators within the school

c) possible schedules to be used when researching using different methods and with different groups in the school

It must be stressed that these are simply suggestions, and should be adapted or selected from during training and implementation.  

A.  NATIONAL GOALS AND THEIR BROAD INDICATORS

The goals below are taken from page 4 of the 2008 National Policy on Education for Social Cohesion and Peace.  The indicators and competencies below are adapted from the curriculum framework for learning to live together recently developed by UNESCO International Bureau of Education in collaboration with GTZ.

Table 1. National Policy goals (ESCP) and corresponding broad indicators, at individual level and at system or institutional level 

	
	Goal
	Broad indicators and competencies

	1
	A multicultural society with respect for diversity
	· Individual acceptance of existence of differences and of own multifaceted personality

· Lessening of bias and prejudice

· Inclusion of all groups, non-discrimination

· Respect for others and their needs and concerns

	2
	Democracy
	· Skills for democratic decision-making

· Critical thinking skills

· Cooperation and teamwork

· Understanding of democratic processes

· Willingness to participate

	3
	Respect for rights
	· Knowledge of rights and the UN conventions 

· Linking of rights and responsibilities

· Gender sensitivity

· Respect for those with disabilities

· Protection of rights of marginalised groups

	4
	Communication
	· Assertive (not aggressive or passive) communication

· Second language competence

· Participation skills

· Listening skills

	5
	Problem-solving
	· Analysis of social problems 

· Negotiation skills

· Skills in conflict prevention

	6
	Conflict transformation
	· Win-win problem solving

· Mediation skills

· Willingness to face and confront challenges

	7
	Inner peace
	· Emotional self-management

· Increase in confidence and self-esteem

· Peaceful lifestyle

	8
	Political understanding and enlightenment
	· Knowledge of political system and good governance

· Advocacy skills

· Participation in local or national politics

	9
	Civic virtues and integrity
	· Awareness of issues of corruption

· Willingness to do service in the community
· Care of the environment

	10
	Global citizenship
	· Understanding of global issues and relationships, and how local action impacts on these
· Understanding of climate change
· Understanding of international law and humanitarian law

	11
	Empathy and respect for feelings
	· Ability to empathise with others
· Wants to help others (without discrimination)

	12
	Protects culture and traditions
	· Acts to protect Sri Lanka cultural heritage

	13
	Obeys the law
	· Understanding of the rule of law

· Ability to develop codes of conduct in school


B. PROCESS AND OUTCOME INDICATORS FOR MONITORING AND EVALUATION IN THE SCHOOL

Indicators are generally classified into three types: 

Input (I):  What is planned or designed (e.g. textbooks, curriculum)

Process/output (P):  What is happening in the school, what is taught or transmitted

Outcome/Impact (O):  What is the result in terms of changes in behaviour 

There is of course overlap between these, and not always clear boundaries.  But it is important to be clear that an input or a process does not necessarily always lead to an outcome or have an impact – a lesson may be taught, but the learners did not learn. Conversely, some indicators are both process and outcome - something like non-violent discipline may be a process within the school but also may be an outcome of changing school policy to be more effective.  But whether something is a process or an outcome can be useful discussion points!  

The table below shows more detailed indicators than Table 1.  The indicators are grouped according to how one would observe them in a school. Column 3 links the data back to the goals or indicators in Table 1.  Column 2 shows whether the information is Input, Process/Output or Outcome/Impact.  [Note. The observations classified as Outcome/Impact include knowledge, behaviour etc that students may have brought to the classroom as well as what they have learned in school. For convenience, however, Table 2 shows them as resulting from – or being compatible with- what the school wants them to learn.]

Table 2. Indicators in curriculum and teaching

	
	Type of indicator
	Main goals related to 

	Teacher uses participative and experiential methods (group discussion, role plays, brainstorming, pair work, student research and presentation etc)
	P
	Democracy, problem-solving, communication

	There is teaching and practice of conflict resolution analysis and skills
	I, P
	Conflict resolution

	There is teaching of advocacy and persuasion skills for respecting the rights and needs of others
	I, P
	Conflict resolution

	There is unbiased discussion and analysis of conflict in Sri Lanka  
	P
	Conflict resolution

	There is no contradiction between the content of the lesson (e,g. peace building, respect for others) and the style of the teacher or teaching
	P
	All

	Rights are promoted to help in healing, in intrapersonal and interpersonal relations
	I, P
	Rights

	Teaching is strategic-thinking oriented – directing learners to set goals and strategic ways to achieve them; allowing learners to plan and organize activities in relation to their goals
	P
	All

	Teachers have sufficient training, motivation and materials to facilitate lessons on conflict resolution, peace, human rights, democracy
	I
	All

	The headteacher provides support and guidance for ESCP, and arranges needed timetable time for participative/experiential activities
	I, P
	All

	There is teaching and practice of second language
	I, P
	Communication


Indicators in school structure,  life and ethos

	Presence of  School Parliament and/or school council
	P
	Democracy

	Children successfully using the Parliament to raise concerns
	O
	Democracy, communication

	Children gaining in confidence from the Parliament, school council etc
	O
	Self-esteem

	Proportion and type of children participating in clubs, societies, commissions and committees
	P, O
	Participation, self-esteem, inclusion

	School/class rules or codes of conduct drawn up by students; teachers agree to the same conduct for themselves
	P, O
	Democracy, decision-making

	Presence of elections for positions of student leadership
	P
	Democracy

	Existence of peace club or peace committee
	P
	All

	Existence of a peer mediation scheme
	P, O
	Conflict resolution, communication

	Presence of environmental, ecological or heritage projects designed and implemented by students
	P, O
	Global citizenship, decision-making, civic virtue, protection of culture

	School Development Plan reflects goals and activities around LTLT
	P
	All

	There are non-competitive and non-exclusionary ways to reward and motivate students
	P
	Self-esteem, inner peace, cooperation

	Students and teachers engaged in community service 
	P
	Civic virtue, communication

	Participation of mothers and fathers in school decision-making
	P, O 
	Democracy, decision-making, cooperation, communication 

	Institutional processes and procedures are implemented when there are complaints of harassment or discrimination
	P,O
	Rights


 Indicators in the class or school, from observation

	
	Type of indicator
	Goals related to

	In class, children appear to be free to give their opinion
	O
	Democracy, self-esteem, 

	In class and outside, children of different ethnic groups are playing together, sitting together, working together
	O
	Inclusion, respect for diversity

	There is presence/absence of racist remarks or abuse by students or teachers
	O
	Respect for diversity, rights

	There is presence/absence of sexist remarks or abuse by students or teachers
	O
	Respect for diversity, rights

	There is presence/absence of bullying and harassment by teachers and students
	P, O
	Rights, empathy

	Children use the language of rights and responsibilities for themselves and others
	O
	Rights

	Students and teachers appear comfortable to use the second national language
	O
	Communication, inclusion

	Proportion of communication between students or between teachers and students which is assertive, aggressive or passive
	O
	Communication, conflict resolution

	Children appear to be using critical thinking skills in class
	P, O
	Problem-solving

	The relationship in the classroom between teacher and students is democratic/authoritarian, and students are/are not treated equally, without discrimination
	P, O
	Democracy, rights

	There is a class code of conduct drawn up by the students; students and teachers make reference to this
	P, O
	Democracy, civic virtue, rule of law, conflict resolution

	Discipline of students is violent/non-violent
	P, O
	Democracy, rights

	Students cooperate in their work, help each other learn; they are not individualistic/competitive
	P, O
	Cooperation, democracy

	Students protect and help those in need (those with learning difficulties, disability, language difficulties etc
	P, O
	Cooperation, rights, respect for diversity, civic virtue

	Students and teachers appear to be happy and not stressed
	O
	Inner peace

	Students and teachers all show empathy for each other
	O
	Empathy

	Someone accused of wrongdoing is innocent until proven guilty
	P
	rights


Students (and teachers’) knowledge and understanding

	
	Type of indicator
	Goals related to

	Children understand basic principles of democracy
	O
	Democracy, political understanding

	Children and teacher know the convention on the Rights of the Child
	O, I
	Rights, respect for diversity

	Children know how democracy works in Sri Lanka
	O
	Democracy, political understanding

	Children are aware of multiple identities in themselves and in others
	O
	Living in multicultural society, respect for diversity


C.    SCHEDULES FOR MONITORING AND EVALUATION WITH DIFFERENT GROUPS/TARGETS 

These schedules encourage the students or teachers to talk about what is in their minds and hearts.  Based on what they say, the evaluators can decide whether the ESCP indicators and goals are being met. 

In focus group discussions, the interviewer should try not to show what topics or views are expected to be mentioned - but after the intial discussion, can give ‘prompts’ to get more details. 

a) Possible Interview questions for student focus groups

1. Tell me what you like about your school

2. Tell me what you don’t like about your school

3. What sort of lessons have you had about peace? (prompt:  citizenship, governance, conflict resolution, life skills etc). Do you know the stages for conflict resolution and mediation?  Have you noticed students behaving differently as a result of these lessons?

4. Does everyone get on with each other in your class or your school?  Who doesn’t get on? Is there bullying?
5. In class, can you discuss topics among yourselves?  Can you give your opinions in class?

6. Have you met or talked to people from another community (Sinhala/Tamil)?  Would you like to meet them?

7. Are all students treated the same in your school?  (By teachers? By other students?) Have you ever felt discriminated against?  If so, how? 

8. Is there a Peace club/committee in your school? If so, what does it do?

9. Is there a Student Parliament in your school?  If so, what does it do?  

10. Have you had experience of a peer mediation scheme?  If yes, did it work? 
11. Does your teacher punish you?  How?  

12. Have you been involved in drawing up the school or class rules? 

13. Have you been taught about your rights?  What do you think your rights are?  What sorts of things do people do in your society which are against the rights of children or women or people generally? 

14. How good are you at the second language?  Do you ever use it? 

15. Do you think you have any responsibility for the environment?  How?

16. What is a good citizen?

17. What would you do if someone pushed ahead of you in a queue?

18. Are there some things your friends do that you don’t like because they are hurtful or harmful?  What do you do if they tell you to do these things?  

19. What have you learned in the citizenship and governance lessons that will be helpful in your life?  Why?   

b) Questionnaire for students (Grade 9 – when subject matter may have been covered)

This is confidential: please do not write your name.   

Age…………..


Gender:    female (
male (
1.  The age at which you can vote in government elections is :

           15, 16, 17, 18, 19, 20, 21 (circle one)

2. Sri Lanka has a one party system/ two party system/ multi party system (circle one).

3. As a child, I have the right (according to the UN Convention on the Rights of the Child) to: (tick all those you think correct)

( To take part in decisions that affect me

( To stay out late

( Not to be beaten

( To eat what I like

( To shelter

( To life

( To state my opinion

( To mix with what friends I like

( To watch television

( To hit someone if they hit me first

4.  Do you belong to a club or association in school?  Yes (        No( 

If yes, which one(s)?

5.  Have you ever voted in a class or school election?  Yes (       No (
If yes, what for? 

6.  Have you ever organised activities or events in school?  Yes (     No (
If so, which? 

7. Do you have a job or a responsibility in the class or school?  Yes (      No (
If so, what? 

8.  Have you been on a student exchange or taken part in an activity with students from a different school ethnically?

9.  Tell about a problem of conflict you  had recently.  What did you do?  Did you negotiate directly or go to a mediator? Who did you go to?  What happened? Was the conflict solved? (Write about a conflict that affected a friend if you prefer.)
10.  Why do you think some people find it difficult to live together in a multicultural society? 

) Interview questions for citizenship and governance teachers

1.  How do students respond to the citizenship and governance curriculum?  Which parts do they like best?  Least?  Which parts do you like best and least?  Have you ever seen an instance when a child changed their behaviour as a result of this curriculum? 

2.  Have you tried the parts of the curriculum on conflict resolution?  Is it easy to teach?  How do you approach this?  What are the key conflict resolution skills for young people to use in their own lives? How do you teach them and give needed practice?  For conflict resolution in society, should you talk about conflict in Sri Lanka or teach this through looking at conflicts elsewhere? 

3.  Do you teach about rights?  Do you teach about the Convention on the Rights of The Child?  At what grade?  What information do you have about the Convention? What do you think about Article 12 (that children have a right to take part in decisions that affect them)?  Can you give an example of when this happened in school?

4.  How democratic do you think the school is?  Why? 

d) Interview questions for general teachers (as well as for citizenship teachers above)

1.  How well do the students get on in your classes?  What are the major sources of conflict between students?  How are these resolved?

2. Have you been trained in conflict resolution?  If not, would you like to be?  Why?

3.  What decisions do you think students can make within the school? (prompt: environment, teaching, curriculum, extra-curricular activities, sports etc)

4. What sort of students participate actively in school life (prompt membership of clubs, school parliament)?
5.  Do students participate in community service?  Which sorts of students take part?

6.  How can you build self-esteem for all students?  Do you think the school does this?

7.  What problems of discipline do you have in the class?  How do you discipline students if necessary? 

e)  Interview questions for head teachers

1. What orientation and training have you received regarding the national policy on ESCP?

2. What support do you receive from peace coordinators and other Ministry of Education personnel?

3. How do you think that ESCP goals can best be met in your school?  What activities do you give priority?

4. What support do you personally give to specialist and general teachers regarding education for peace and citizenship?   

5. What are the chief problems in implementing the ESCP in your school?

6. Then ask the questions for ‘general teachers’ and briefly those for citizenship teachers.

f)) Questions or schedule for lesson observation, related to goals of Learning To Live Together 

Note: This is a long list, and a selection might be made, so that classes can be more easily compared, or links made with the interview data.  
Topic:………………..       

Overall scheme/course this was part of: …………………

Time and length of lesson: ………………..

Grade/Year of schooling: ……………    

Number of children in class:     Girls ….            Boys…..

LESSON CONTENT AND PREPARATION

1. What was the source of the lesson content:

· Prepared specially by the teacher? 

· Teacher Activity Book or published scheme? 

· Little apparent preparation?  

2. If from a Teachers’ Book, was it followed as specified?  If no, what alterations were made and why? 

3. Did the children appear to understand the content?

4. Did they ask questions if they did not understand?

5. Were suitable explanations given? 

6. Were the concepts suitable for the children, at the appropriate level?  Did the teacher attempt to give practical examples of any more abstract concepts? 

7. Did the teacher appear to understand the lesson and the concepts? 

8. Were there practical activities for the children to do?  How did these vary from previous lessons? 

9. Was opportunity for discussion built into the lesson? 

10. Was group work built into the lesson, and if so, how were the groups organised?  Did the students appear to be used to group work?  

11. Was the teacher flexible in thinking about seating arrangements and use of space (if possible)?  

LESSON BEGINNING AND SCENE SETTING

12. Was the teacher punctual, showing respect for the learner?

13. Did the teacher greet the students warmly?

14. How did the teacher settle the class, if necessary? 

15. Did the teacher explain the aims of the lesson, what was to happen, and what was hoped to be achieved  by the end of the lesson in terms of knowledge, skills or attitudes in LTLT? 

16. Did the teacher effectively link the content of this lesson to previous activities and work in LTLT?

INTERACTION AND PARTICIPATION

17. What was the balance between teacher talk and student talk?

18. Did the teacher use mainly open or mainly closed questions? 

19. Did the teacher ask questions of specific students or of the whole class, and when? 

20. How did the teacher understand ‘discussion’?  Students answering his/her questions?  Students raising questions?  Students debating issues?  Teacher presenting two sides of an argument and asking students their views? etc

21. How did the students take part in discussion?  Did all take part, or only some?  If only some, were there patterns in this, for example, more boys than girls or vice versa?  How did the teacher encourage participation?  

22. Did the children appear interested in the lesson?  How did they show their interest?  

23. Was the teacher flexible in terms of building on student response or did he/she stick rigidly to the lesson plan?

RELATIONSHIPS

24. Did the teacher appear to respect all the students?  Only some? 

25. Did the students appear to respect the teacher?  

26. How did the teacher address the students?  Did he/she know their names? 

27. Describe the body language and general presentational style of the teacher (welcoming, caring, formal, informal, distant etc) 

28. Did the teacher use humour and make the lesson fun?

29. Did the teacher move around the class (if this was physically possible) to try to engage all the students? 

30. Did the teacher give positive feedback? What proportion and type of students were rewarded in this way?

31. How did the teacher (or students) ensure discipline?  What classroom ‘rules’ seemed to be in operation, and who had decided these?  Was there any indication that the children had taken part in drawing up the rules (e.g. a behaviour contract on the wall written by the students)? 

32. Was the discipline humane?  Or harsh? Did the teacher relate the discipline in the classroom to the topic of the lesson (for example, peace, living together, conflict resolution etc)?   

33. Were the students encouraged to make suitable reparations for any ‘bad’ behaviour, or simply punished?  Was any corporal punishment used or threatened?  

34. Did the students appear to respect each other? 

35. Were students encouraged to help each other with their work, that is to show cooperation, or was there a competitive or individualised environment?  

LESSON END AND FOLLOW-UP

36. Did the teacher review the lesson and check what had been learned in knowledge, skills or attitudes?   

37. Did the children participate in evaluating the lesson?  

38. Did the teacher tell the children what was to happen in future lessons?  

39. If homework was set, did the children appear to understand what they should do?  Could they cooperate in their homework? 

40. Did you or the teacher (or the children) notice any change in behaviour or attitude of the children related to the lesson or to the course?  

g)) School documentation

· The School Development Plan has items related to peace and social cohesion and on the means to monitor whether outcomes are achieved

· Records of school parliament, with gender and other breakdowns to see who participates, what is discussed etc

· Records and minutes of clubs and societies related to peace and social cohesion 
· Records of mediations, numbers, types

· Discipline or punishment book – what are the punishments, and what are they for?  Who gets punished the most/least?  

· Codes of conduct or rules – who drew them up?  Are they also to apply to teachers?

· Timetable - amount of time devoted to peace-related themes and/or citizenship and governance course, number of teachers teaching citizenship and governance course. 

· Records of special events related to peace and social cohesion, such as peace days, or exchanges. Who instigated these? Who participated?  Any follow-up?  #

· Displays, bulletins, wall papers, mottos on peace etc.  How long have they been there? Are they changed regularly?  Who appeared to put them up? 

· Evidence of parental participation, and who participates

………………………………………………………………………END
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