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Article 1

17. Member States are requested to furnish detammation explaining how discrimination
in education based on grounds specified in the €otion/Recommendation is outlawed, bearing
in mind in particular requirements specified in pgraphs (a), (b), (c) and (d) of this Article, and
how equality of treatment in education is ensufidte importance of the provisions of this article
and of the Convention in general should be apptedian light of the recent resolutions adopted
by the Commission on Human Rights (resolution 2ZZE)2fesolution 2003/19 as well as
resolution 2004/25) on the right to education whiaention all the grounds of discrimination
prohibited by the Convention and urge all Statds: give full effect to the right to education and
to guarantee that this right is recognized and ebssd without discrimination of any kind.*

As set out in the Basic Law (Grundgesetz) “No oray be disadvantaged or favoured as a result
of their gender, parentage, race, language, homngtigoand origins, faith, religious or political
views. No one may be disadvantaged because ofdisaibility” (Art. 3 (3) GG.

The Basic LawGrundgesefzand the constitutions of théinderinclude a number of
fundamental provisions on schools (inspection, paieghts, compulsory schooling, religious
instruction, privately-maintained schools). Onéha responsibilities of the Lander in their
education policy is to maintain a sufficiently \edirange of schools. As the highest school
supervisory authority, the Ministry of Educatiorda@ultural Affairs of each Land is therefore
concerned with establishing the base for an efftcsehool system. Accordingly, present and
future school needs and school locations are ifieahin a school development plan drawn up at
Land level. The establishment of plans for develgmchools is regulated by the Education Acts
in someLander.

The local authoritiesKommunen)i.e. the municipalities, districts and municipiak not being

part of a district, must, in their capacity as mhantaining bodies of public-sector schools, ensure
that a well-balanced choice of education is av&labtheir area. This means that school
development planning is also a task of the locHi@ity maintaining bodiesSchultragey,

which identify the school capacity required anced®ine the location of schools. The plans of
each of the local authorities must be establistmethe basis of mutual consultation and approved
by the schools’supervisory authorities, in mostesaby the Ministry of Education and Cultural
Affairs. The exception to this is Bavaria whereauls are generally established by the Land in
consultation with the local authorities.



Article 2

18. Please describe measures taken (a) for ensuringlegeparity in education, (b) relating t
the parental choice and establishment or mainteaamar religious or linguistic purposes, of
separate education systems or establishments aphdreulatory framework for private
educational institutions in order to ensure equabf educational opportunities and treatment. It
will be appreciated if information is supplied imetform of a table on all these categories (a),|(b)
and (c).

(@)

D

(@) According to Art. 3 (2) of the Basic Law (GGyen and women are equal. This applies in
particular in the education system where the satineagion is open to boys and girls, men and
women. The state is committed to the real impleatent of equality and endeavours to remove
any inequalities which still exist.

(b) The right to establish privately-maintained@als is expressly guaranteed by the Basic Law
(GrundgesetzArticle 7, Paragraph 4) and, to some extent,royipions in the constitutions of
the individualLander. This freedom to establish privately-maintainedogds is combined with a
guarantee of the privately-maintained school amstitution. Thus, constitutional law rules out a
state monopoly of education. The proportion of gi@y-maintained schools varies considerably
from Land to Land and between the different typescbool. The main legal provisions for the
establishment of privately-maintained schools heerélevant provisions in the Education Acts
and the special laws on privately-maintained schaad well as financial aid regulations in the
form of laws and regulations of thénder.

In the primary sector, privately-maintained schoubsy only be established on very strict
conditions (Basic Law, Article 7 Paragraph 5). Tlesitablishment is permitted only where the
school authority finds that they serve a specidbhgegical interest or where - at the request of
parents - they are to be establishe@ameinschaftsschulénon-denominational schools),
denominational schools or schools pursuing a ceiti@ology and no public-sector primary
school of that type exists locally. Privately-mained primary schools are therefore the
exception; in almost all cases they are either oemational primary school&reie
Waldorfschuler{Rudolf Steiner schools), reformist schools omatiy schools with an integrated
boarding facility.

(c) Under the Basic Law, privately-maintained sdh@ue also under the supervision of the state.
When establishing a privately-maintained schoategal legal requirements must be observed.
The criteria for approval dErsatzschuleifalternative schools) are laid down in the BasiwLa
(Art. 7, Paragraph 4). Such approval is given l®ydbmpetent education authority of the
respective Land on condition that privately-mainéai schools are not inferior to public-sector
schools in terms of their educational aims, thagilities and the training of their teaching staff
and that they do not encourage segregation of papdording to the means of their parents.
Approval shall be withheld where the economic agal status of the teaching staff is not
adequately secured. The school supervisory awhadst monitor whether the criteria on the
basis of which approval was granted are being mtedeand can withdraw approval if these
criteria are no longer being met.



Article 3

19. Please explain the legal and administrative sneas adopted to give effect to the provisibns
of this Article, including non-discrimination ingradmission of pupils to educational institutions,
and non-differential treatment, assistance grantey public educational authorities to
educational institutions, and treatment of forergationals resident in your country.

As set out in the Basic Law “No one may be disathvged or favoured as a result of their
gender, parentage, race, language, home countrprgids, faith, religious or political views.
No one may be disadvantaged because of their digalbhrt. 3 (3) GG). Accordingly, the state
guarantees its citizens equal access to educatiwonwarks to prevent discrimination (of
minorities). Foreign nationals residing in Germéaye the same access to education as given to
German citizens.

The General Equality of Treatment Aéllgemeines Gleichbehandlungsgesetz
anti-discrimination law) which entered into foreae 18 August 2006 relates to the access to all
forms and all levels of careers advice, vocatioedlcation, including vocational training,
vocational further training as well as retraininglgractical occupational experience, and also to
employment and working conditions including waged aonditions of dismissal. The aim of the
law is to prevent or remove disadvantages duede oa ethnic background, gender, religion or
philosophy, disability, age or sexual orientation.

20. What action is your Government taking or coqi@ting in order to introduce or guarantee
equal access to all levels of education within yoauntry, for instance in the form of anti-
discriminatory measures, financial incentives,dethips, positive or affirmative action? Please
describe the effects of such measures.

Financial aids to pupils

So that pupils have access to all teaching aid$ inskessons regardless of their economic and
social circumstances, most Lander have regulabartbe provision of financial assistance for
pupils to purchase teaching aidle(nmittelhilf§, or on their provision free of chargeefn-
mittelfreiheid; this provision is, in part, staggered accordmg@arentsincome and number of
children. Under these regulations, pupils are either exempt from the costs of teaching aids or only
have to pay part of the costs. The funds are provided either by the Schultrager(the local authority
responsible for establishing and maintaining thests, or by the Land in question. In the
majority of Lander, pupils at public-sector schools are lent textbooks and other expensive

teaching aids (e.g. pocket calculators) for the time they require them. When teaching aids become
the property of pupils, parents may be required to pay a portion of the costs in some cases.

Each of the LAnderhas arrangements as regards the transport osgomind from school. There
are certain differences as to who is entitled ®school transport and the scope of services
provided. In all cases, however, there are commste provisions for the period of compulsory
full-time schooling to which the following statentemefer. In general, fares are reimbursed,
usually for public transport, while under certaonditions a school transport service is
established in its own right. The purpose is torguoiee fair opportunities for pupils from all
walks of life, between urban and rural areas, nandicapped and handicapped schoolchildren.



Article4

21. Please indicate how education laws and policy hagen developed and strategies and
programmes are being implemented with a view toeaiig in your country the full realization
of the right of everyone to education without dis@nation or exclusion, and ensuring equality
of educational opportunities, and to achieving Egtian for All. What are the actions planned|in
your country to give especial consideration to ganequity and equality in education and the
educational needs of the poor, economically andafigcmarginalized and vulnerable groups?
What difficulties have you encountered in the mion of the right to education, as spelled put
in paragraph 1? What time-related goals and benadtsiéhas your Government set in this
respect?

There are no structural variations in the educasiggtem for men and women or people from
differing social backgrounds (cf. 18).

Disadvantages which become apparent in childreh aitmigrant background, for example,

because of their insufficient language skills, swaght increasingly to be tackled already in early
years education through catchment and support @nmuges to improve the opportunities when
starting schooling.

Following PISA 2000, the Standing Conference top&cgal account of the support of children
and young people with a migrant background in #aees fields of action it set out. In 2002, it
identified measures in its “Immigration” report which could lead to better support for children

and young people. The report is currently being updated. In recent years, the Lander have
responded to the report with the implementatiotanfuage support in the pre-school and school
fields. The language skills of the children areeassd as early as a few months before starting
school. Special language support measures are takehat basis if necessary. Sotrénder
have already identified that these measures haableuh children to better follow lessons in
primary school. In order to support the integratidrihe child’'s family and dismantle the fear of
contact with the school, several Lander have even set up s@atled “Courses for mothers’ and
“Courses for families’ at the children’s schools so that the German language skills of the parents

can also be improved.

In primary school, the measures of the Lander to support disadvantaged children are aimed above
all at flexibility with regard to school enrolment, the avoidance of deferment of school entry and
improvement of primary school education as well as at thorough improvement of reading
competencies and the basic understanding of mathematical and scientific issues. By enrollingin
school at the earliest possible age, account isto be taken not only of the changed living
conditions of many families but also of the early and meaningful handling of children’s
willingness to learn and the necessity of using learning periods optimally.

Flexible school enrolment phases offer the opportunity to complete the first two school yearsin
1-3 years depending on individual ability. The objective isto enrol al children in primary school
on schedule in order to avoid deferment in school entry. The principle of mixing age groups
allows for the target group-specific support of faster and slower learners.



In numerous Lander the central findings of the PISA study have been integrated into the primary
school curricula for German, mathematics and applied science/socia studies at primary level:
reading and language competencies are to be strengthened by anchoring reading competencies in
the curricula for al subjects and raising the value placed on written work. In addition, new
emphasis will be placed on reading support as well as promotion of self-regulated learning as a
common task of all subjects.

Pupils who are not ready to go back to school following hospital treatment may receive lessons at
home. Teachers of the school type which the pupil is to attend after his or her convalescence are
employed to this end, thus effectively working towards the pupil’s reintegration.

Pupils who cannot attend school for alonger period or even permanently, due to illness, without
requiring hospitalisation, should aso be taught at home. This depends on their ability to follow
lessons. This, and the pupil's physical capacity, is certified by a school doctor.

For children whose life is characterised by continual moves and a consequent lack of continuity

in their school development, an improvement in the schooling situation must aim above all at
continuity, and at elements which stabilise their school career and motivate those pupilsto attend
school. Children of bargees, and children of circus members and show people, are particularly
affected by constant moves. The Lander have devel oped concepts to guarantee an improvement

in school provision for the children of occupational travellers. The measures include parenta
counselling and improved access to Kindergarten primary schools, secondary schools and to
vocational training. Under a resolution of the $fag Conference of the Ministers of Education
and Cultural Affairs last amended in 1999, thesasuees also include subsidies for the costs of
accommodating children of the travelling professionhomes.

Special measures in the primary sector includein&tance, keeping primary school places aside
for children of occupational travellers, or cregtadditional facilities during an annual fair, for
example. Some Lander have a system of regular schools (Stammschulgrand base centre schools
(StutzpunktschulénThe regular school assumes responsibility ferdhild’s school career at the
family’s winter site, while the base centre schauis situated near fairgrounds and endeavour in
particular to provide educational support for titamg children. In addition, pilot projects are
underway insome Lander in the form of atravelling schoglwhich alows the children of circus
performers to be taught at the same time at different locations. The travelling schookccepts

pupils of primary and lower secondary level age with the aim of guaranteeing uninterrupted

school attendance.

At the lower secondary level, anumber of Lander areinitiating or supporting programmes or
pilot projects in schools which aim to reduce the number of pupils who leave school without a
qualification. Their objective isto strengthen the motivation and individual responsibility of
pupilsin the transition into the world of employment and work and to deal with transition
problems of pupils. Thisincludes practical learning classes at Hauptschulenthe combination of
learning at school and work experience, vocational orientation days as well as pilot projects for
vocational orientation and preparation. The support of language competencies of pupils of foreign
origin is continued in lower secondary level.

In classes with a practical orientation, so-called practice classes, young people whose
performance in grade 6 show that they are unlikely to achieve a quaification on leaving school
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are to be offered project and practice-oriented¢hiz®. The purpose of this intervention is to
create the prerequisites in grades 7 and 8 forramitvg to grade 9 or the successful attendance at
a vocational provision. In cooperation with youtleltare, particular forms of care and re-
structured organisational forms have arisen.

Programmes to promote the integration into the advafl employment and work are aimed at
young people and young adults threatened by unemmglot, specifically migrants as well as
pupils with language deficits. These measures amged out, for example, by vocational schools
in cooperation with youth and community work orgations. Integrated practice phases
establish contacts with businesses. The suppdiicissed on the previous experience of the
individual participants and consists of strengthgntultural techniques, general education and
personal development, vocational guidance and edlings as well as basic training in
information and communications technology (incle wsé the Internet). Social disadvantages are
to be dealt with through social education.

With its“JOBSTARTER — Training for the Future” programme, the Federal Ministry of
Education and Research (BMBF) supports the sustained improvement of regional training
structures, winning in-company training places as well as improving information and advice
about vocations of the future for which training exists. Total funding of 125m euros, including
resources from the European Social Fund, is being made available for the programme from 2005
to 2010.

e With this newprogramme, the Federa Ministry of Education and Research (BMBF) is
providing nation-wide funding for innovations and structural development in vocational
education and training. The programme aims a a better regiona supply of in-company
training places for young people by means of motivating companies to providetraining.

The programme pools, develops and complements existing BMBF activities in the area of in-
company training by means of additional priority topics and funding instruments. The
programme is flexible regarding regional and changing demand for training and thus
contributes to optimizing regiona training structures. It strengthens regional responsibility in
the field of vocational training by providing support in networking regional structures so that
synergies can be optimally used.

Under JOBSTARTER, the BMBF is funding the KAUSA (Koordinierungsstelle Ausbildung in
Auslandischen Unternehmen Coordination Centre for Training in Foreign Companies)
initiative, a nationwide information and service centre to support the involvement in training of
companies with a migrant background. The additional acquisition of training places in companies
with aforeign owner benefits young migrantsin particular.

As part of JOBSTARTER, thereis atwofold target with regard to support for migrants:

a) The increasing economic importance of companies with owners of foreign origin in
Germany is also to be reflected in greater participation in in-company training.

b) Foreign companies make an important contribution to integration by providing training
places. On the one hand, they become models regarding questions of vocationa training
for their nationality group (particularly for young people and their parents). On the other
hand they improve the training opportunities of al young people, i.e. also Germans,



through the provision of additional training pla@e® thus help to dismantle prejudices
and resentment.

A further activity in the context of KAUSA is support for the “Mosques working actively for
vocational training” project. Its aim is to win over prayer leaders and chairmen of the Turkish
mosque associations as mediators between the vocational training advisory institutions and their
community members — i.e. young people, parents and business people — to increase their
awareness of the subject of vocationa training.

The JOBSTARTER programme is flanked by annual training campaigns, industry campaigns as
well as the “National Pact for Training and Young Skilled Staff in Germany” of the Federa
Government and business.

With the development of a system of qualification modules from recognised training occupations
and the funding of entry qualifications (EQJ), the Federal Government wants to ease the entry to
vocational training for young people with unfavourabl e starting opportunities.

The new system of qualification modules was introduced to link training preparation and
vocational training. This system means that, already during training preparation, disadvantaged
young people are taught specific skills which form part of certain training occupations and which
will be certified and credited towards subsequent training. In addition, this improves young
people's prospects on the labour market when transfer to training is not achieved at the first
attempt.

For a comprehensive modernization and structural development of the support measures for the
less privileged in the area of vocational training, the Federal Ministry of Education and Research
has launched the programme ‘Promoting Skills — Vocational Qualification for Target Groups
with Special Learning Problems and for the Socialy Disadvantaged” (Kompetenzen férdern —
Berufliche Qualifizierung fur Zielgruppen mit besonderem Forderbedarf — BQF-Programm). Co-
financed by the European Sociad Fund (ESF), the programme will run through 2006. This
programme is to offer new starting points and qualification pathways to youths who have not yet
completed a vocationa training. The model measures funded within this programme concentrate
on optimising support structures, improving the work of the educational facilities, strengthening
approaches to prevent lack of vocational training (Ausbildungslosigkeitaready at school, as well
as improving the vocational training prospects of immigrants.

Particularly for young people with disabilities, the situation on the training market currently fails
to offer favourable prerequisites for integration into companies. School qualifications, the choice
of occupation, and vocational training are of key importance for the occupational integration of
young people. In 2004/2005, careers advisory services were used by 158,477 young people with
disabilities. Vocationa training — under the Vocational Training Act (BBiG) and Trades
Regulation (HWO) — can, if necessary, be modified such that the learning requirements of this
group of persons are taken into account. In 2005, atota of 58,517 young people with disabilities
were being trained. In private enterprises and administrations, 16,397 young people with
disabilities were being trained in recognised training occupations and 28,839 in special training
courses for young people with disabilities. In addition, 13,281 young people with disabilities
acquired qualifications in training outside companies.



22. Please furnish detailed information on the pess with respect to ensuring universal acdess
to primary education; Is primary education in yaountry available free of charge to all? If o,
what laws and policies ensure the universal freailability of primary education? If not, ho
does your Government intend to ensure free primadycation? What strategies and
programmes are implemented and planned to ensurghfa@015 all children, particularly girls,
children in difficult circumstances and those bgjmig to ethnic mj_)norities, have access to and

complete, free and compulsory primary educatiogadd quality“? What difficulties has your
Government encountered in the realization of universal accsdree primary education? |f
compulsory and free primary education in your coym not currently enjoyed, please provide
details for its implementation, in line with theusation for All objective.

School attendance in Germany is available to everymee of charge. Here no difference is made
between boys and girls or persons from differentisdobackgrounds so that everyone is
guaranteed the same quality of education.

For about a century, children in Germany have Begally required to attend a full-time school
for initially eight, now nine or ten years. As daugeneral compulsory schooling begins for all
children in the Federal Republic of Germany atabe of six and involves nine years of full-time
schooling (ten years in Berlin, Brandenburg, Breraed Nordrhein-Westfalen). Those young
people who do not attend a full-time general edanaschool or vocational school at upper
secondary level once they have completed theiogerf compulsory general schooling must still
attend part-time schooling (compulsoBerufsschuleattendance- Berufsschulpflicht This
usually lasts three years, according to the duration of training in a anerkannter Ausbildungsberuf
(recognised occupation requiring formal training). For pupils who do not attend a generd
education school at upper secondary level or enter training, some Lander have regulations under
which pupils are required to remain in full-time education and attend some sort of vocational
school.

Disabled children and young people are aso required to attend school and complete their
compulsory education. On the basis of their Sonderpadagogischer Forderbedépecial
educational needs), they are either taught in rtraizx schools together with non-handicapped
pupils, or inSonderschulefspecial schools).

Compulsory schooling involves regular attendancelessons and other compulsory school
events. Both pupils and parents are responsibledeing that this obligation is met and training
companies are also responsible for ensuring thet thainees fulfil their obligation to attend
vocational school. The school head checks on ate®records and can, if necessary, enforce
attendance through various measures against thie pagnts or the training company.

The legal basis for th&rundschuleas the first compulsory school for all childrertasbe found
in the Education Acts, the Compulsory Schooling sAend the Schulordnungen(school
regulations) for the primary school enacted byNftieistries of Education and Cultural Affairs in
the Lander. Compulsory education starts on 1 August for children who have reached the age of
six on 30 June of the current calendar year at the latest. But the Landerare increasingly moving
this date forward and are making the school entde dnore flexible to do justice to the

® Dakar Framework for Action, adopted by the WorttliEation Forum, Dakar 2000.



development of each individual child and enablavidal support. Thus, since the 2002/2003
school year, there have for the first time beenenvgarly than late school enrolments.

Extensive pedagogical reforms aim at a pupil-oadrgpproach to teaching which enhances the
childrens’ self-initiative and self-confidence and promotes learning in a cross-disciplinary

context. In October 2004, the Standing Conference released educationa standards for the primary
sector in the subjects German and mathematics. These relate to general educational objectives

and determine which competencies and knowledge with regard to relevant content pupils should
have attained by grade 4. Other focal points of current policy reforms are the introduction of

fixed school opening times, the further development of flexible school entrance phases and the
development and expansion of schools offering all-day activities and care in the primary sector.
Already at the level of primary school life-long learning also is aconcern.

23. What efforts has your Government made to astahlsystem of continuing education on the
basis of individual capacity, especially basic eatian for those persons who have not received
or completed the whole period of their primary ealimn? What are the measures and actions
being implemented and planned to ensure equitatdess to basic and continuing education so
that the basic learning needs of all young peopid adults are met through elimination |of
illiteracy, and equitable access to appropriatert@ag and life-skills programmes? What time-
related goals and benchmarks has your Governmeri $ieis respect?

Continuing education in Germany is regulated by the state to alesser degree than other areas of
education. The justification given for thisis that the diverse and rapidly-changing demands on
continuing education can best be met by a structure which is characterised by diversity and
competition among the institutions and the range of courses and services on offer. The aim is that
the wide range of institutions should meet the diverse interests of those in continuing education.
A centra principle of continuing education coursesis that attendance should be voluntary.
The activities of the state in the field of continuing education are restricted to laying down
principles and to issuing regulations relating to organisation and financing. Such principles and
regul ations are enshrined in the legislation of the Federa Government and the Lander. State
regulations are aimed at establishing general conditions for the optimum development of the
contribution of continuing education to life-long learning.
The joint responsibilities of the Federation and the Lander include research and pilot schemes
within the scope of educational planning in all sectors of continuing education. In addition,
Federation and Lander are responsible for statistics on continuing education and for drawing up
reports on continuing education in their respective areas of responsibility.
The responsibilities of the Lander include in particular the following powers to regulate and
promote:

* continuing general education,

* continuing education leading to school-leaving qualifications,

* continuing academic education at higher education institutions

* continuing cultural education

» some elements of continuing political education and

* some elements of continuing vocational training.
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In July 2004, the Federation and the Lander adopted ajoint strategy for lifelong learning in
Germany. The strategy is aimed at demonstrating how learning can be encouraged and supported
for al citizens of all agesand at all stagesin their lives; this takes place at different |ocations and
teaching is offered in various forms. Lifelong learning includes all formal, non-formal and
informal learning. The strategy is oriented around the various phasesin aperson’s life, ranging
from early childhood to old age, as well as around key elements for lifelong learning that
represent main development focuses. Within this framework, realistic prospects are to be
developed for the long-term that build on the existing educational structures, activities and
experiences and define a structured framework for lifelong learning that is flexible and open for
the necessary continuous further development. Development focuses of this strategy are:

* inclusion of informal learning

 self-guidance

 development of competences

* networking

* modul arisation

* |earning counselling

* new learning culture / popularisation of learning

* fairness of access.

In Germany, it is the Lander and the local authorities which are responsible for preventive
measures (in the schools sector) and programmes for adults (courses). The Federal Government
(Federal Ministry of the Interior - BMI) provides funds for literacy training for migrants viathe
Federa Office for Migration and Refugees (BAMF).
The Federal Ministry of Education and Research supports innovative devel opments in this area of
education through projects within the framework of its competences and possibilities. Germany
has been able to significantly increase the funds provided for such projects in the course of the
UN's Decade of Literacy. 4.5 million Euro were made available in between 2005 and 2007.
The projects which are funded:
* APOLL ("ALFA PORTAL Literacy Learning") and the extension of "Zweite Chance
online" ("second chance online")

* "ALFA-Mobil" / "ALFA-Mobil TT (Trainers Teaching)"
* "F.A.N.- Football Literacy Campaign Network™
* Film project "ABC of Life" (Over a period of one year, the film documents the life of

three people who cannot, or can hardly, read and write but want to learn to do so.)

a) ProfilPASS

Within the framework of a collaborative project financed by the Federal Government and the
European Social Fund, the ProfilPASS was devel oped in the context of the Programme on
Lifelong Learning of the Bund-Lander Commission for Educational Planning and Research
Promotion (BLK). The ProfilPASS is an instrument for identifying and documenting individual
abilities and skills. It was tested and eva uated positively in over 30 regions in Germany between
September 2004 and May 2005. An updated model, which was developed further on the basis of
the results of the test phase, was published in May 2006. A coordination and service centre at the
German Institute for Adult Education (DIE) will ensure the dissemination of the ProfilPASS
system on the German education market in cooperation with a publisher of education materials. A
fully digitized version is currently being planned (ePortfolio).
(http://www.bildungspass.de/aktuell.htm).
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b) Financing instruments (Bildungssparen)

Despite tight public budgets, the German Federae@onent has since 2001 been making
enormous efforts to develop new financing instruts@md strategies to ensure socially balanced
access to education. Thus the Expert Commissidfir@ancing Lifelong Learning (KoFiLLL)

was established in 2001 by decision of the Gernaahafment (Bundestag); the Commission’s
recommendations were published in 2004. Actingh@sé¢ recommendations, the Federal
Govenment is currently drafting a concrete propmah continuing education savings scheme: a
system of public incentives for individual invesim&to maintain and improve employability by
means of systematic continuing vocational training.

c) Learning Regions (Lernende Regionen)

The BMBF5s "Learning Regions - Support for Netwdrksogramme represents the core of the
“Lifelong Learning for Everyone" programme of actid-unding is provided for the
establishment and expansion of regional networksdpan different education sectors and
education providers. By involving as many stakebrddas possible on a regional level (e.g.
general, vocational and secondary schools and g#daogaoviders, companies, employment
offices, organizations promoting economic activiigambers of commerce, local authorities,
social partners, socio-cultural institutions, indéa) it is intended that these networks should
develop and test innovative measures in the fieldetong learning and introduce them in the
long term. The themes of the Learning Regions aseth on the potential of and the issues facing
the respective regions. These include, among qttierestablishment of a regional education
management body, holistic counselling, educatiorketang, education databases and the
drafting of concepts at the interfaces between &tlut sectors: the transition from school to
career, the development of new training courseSMEs, honorary posts, mentoring, etc.
Funding is currently being provided to 70 LearniRegions nationwide in two phases. Projects
during the first phase (51 projects; start: sSuma@1) run until autumn 2006. The second phase
(23 projects; start: spring 2002) ends in spring72@5 projects in the first funding phase began
programme intensification in July 2006 (durationtiu31 December 2007). The aim is to
support particularly successful developments - tiaie also suitable for transfer - in the fields
of "educational and vocational counselling”, "sdiliected learning centres" and "transitional
management”.

24. Is secondary education, including technical aodational secondary education, generally
available and accessible to all in your country? What extent is such secondary education free
of charge? Please furnish quantitative and deswrginformation on the progress realized and
the difficulties encountered. What time-relatedlg@and benchmarks has your Government set in
this respect?

The range of secondary education courses in Gernmmhydes general education, on the one
hand, and vocational courses, on the other, asasalburses that combine general education and
vocational training. The attendance of public-sestrondary schools is free of charge.(cf. 22)

The patrticipation in education and the generalllef@ducational attainment have steadily risen

in recent years in the context of a growing demfandhigher level educational qualifications and
are very high particularly in an international campon. Ninety percent of students of the typical
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age group possess an upper secondary level leadrtdicate. Sixty percent acquired this
leaving certificate in vocational courses, 30%hia tieneral education school system.

Each year some 565,000 young people enter vocatramaing in theduales SystenGermany’s
dual education system. This corresponds to abope6@ent of the population of this age. Of the
trainees, around 30.6 per cent achievedHheptschulabschlusss their first general education
qualification at the end of the lower secondarglen 2003, whilst 37.3 per cent gained a
Mittlerer SchulabschlussThe number of those undergoing training witlmia tlual system who
have already completed the upper secondary ledebhtained adochschulreifeor a
Fachhochschulreiféhigher education entrance qualifications) coroesjed to 14.3 per cent in
2003. To maintain the appeal and quality of vocatieducation and training provided on the job
and in the vocational schools knownBesufsschulenthe curricula as prescribed by the state are
regularly adapted to the demands of the employsystem by reviewing the recognised
occupations requiring formal training, knownaagerkannte Ausbildungsberufe

With respect to the development of courses of gemelucation, the reform of the upper level of
the Gymnasium known aggymnasiale Oberstufedates from a 1972 agreement of khudtus-
ministerkonferenzhe Standing Conference of the Ministers of Etlanaand Cultural Affairs of
the Lander. The basic idea of the reform was to encourage pupils to learn on their own, to

introduce them to the propaedeutics of scientific work and to foster the development of their
personalities. The 1972 agreement as amended in 2000 and the other relevant resolutions adopted

by the Standing Conference all maintain the principle that those who have passed the Abitur
examination Abiturprifunggain theAllgemeine Hochschulreif@ntitlement to proceed to higher
education in any subject). In recent years, effiartsecure the equivalence of general and
vocational education have brought about that vonatieducation courses are increasingly also
offering the leaving certificates generally issligdyeneral education schools.

25. What are the measures and actions being implesdeand planned to eliminate ,,gendbr

disparities in primary and secondary education, actlieving gender equality in education, with

a focus on ensuring girls’ full and equal accessatml achievement in basic education of gpod
quality"? |

See also sections 18, 19, 21, 26

In addition, there are special support programmes which, for example, promote girls
understanding of science.

The dual system of vocational training continues to provide access to a high quality occupation
for the vast mgjority of the young generation in Germany. Here men and women fundamentally
have the same opportunities in the vocational training system. By

30 September 2005, about 550,000 new training contracts for in-company training in the dual
system had been concluded, of which almost 42 percent were for girls and young women.
Competent careers guidance as early as classes 8 and 9 of genera education schools ensures that
young people, irrespective of socia background, gender, etc. make the optimum decision for
themselves with regard their entry into working life.
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With the amendment of the Vocational Training Adtieh entered into force on 1 April 2005,
the Federal Government has laid the foundationgrigater flexibility and mobility in vocational
training. Alongside the improved crediting of gfiahtions acquired abroad or preliminary
qualifications acquired in other ways, a statutmagis was also given to part-time vocational
training for trainees looking after their own chdda relative in need of care. This is intended
above all to improve the circumstances under whating women who decide to have a child
during their training can start or resume theiratamal training.

With regard to average apprenticeship pay, thereldiierences between male and female
apprentices. But this is primarily due to the gergfeecific choice of occupation.

Since occupational designations influence the cattopal choices of young women and men,
and are therefore not without relevance to a gesgecific choice of occupation, the objective is
to avoid all stigmatising elements in the reorgatiis of training regulations. Both the
occupational designation and the training contemt@be formulated in such a way that they
attract men and women alike.

26. To what extent is access to higher educati@edaipon individual capacity realized in yqur
country? What efforts has your Government madesorre that there is no discrimination on the
ground prohibited by the Convention to enter anthpltete higher education, both in public and
private institutions? What are the financial cos$ts students to receive education in such
institutions? Please furnish quantitative and dgstore information on the progress realized.

Equal access to higher education is guaranteedwyiri Germany. Within existing capacities
access to higher education is open to everyonehaksahe required qualification. All Germans
are entitled to undertake the higher educationissuselected by them if they can show that they
have the qualification required for the coursetafig. Such evidence is fundamentally provided
by the successful conclusion of a preparatory dckdacation. Nationals from other member
states of the European Union enjoy equal status @grmans if they can show that they have the
language skills necessary for the course of stiidg.basic condition for the admission of foreign
applicants is a prior education equavalent to teen@n certificate giving entitlement to go on to
higher education or a successfully passed exaramétr a higher education entrance certificate.

Selection criteria for courses for which there magonal or local access restrictions as a redult o
excess demand comprise mainly the average mahedaplicant and the waiting period.

In the report period, there were no fees for stdie to the first vocational qualification or the

consecutive Master. But in the meantime lt@der of the Federal Republic of Germany are at
liberty to charge students financial contributidagheir studies. The firdtdnderwill make use

of this opportunity in the 2006/2007 winter semestad as a rule levy financial contributions up
to €500 per semester. In parallel, loan systems are @rgloped which only require repayment
following conclusion of the study course and giwagapropriate earnings. An upper limit will be

set for such loans which al so takes account of a Federa Training Assistance Act (BAf6G) loan.

All state higher education institutions levy administrative fees of approx. €50 per student. In
addition, most Landercharge fees for long-term students and secondrgratkiate study courses
of up to€500 per semester.
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In order to enhance equality of opportunity, theddfal Government has reformed federal
Federal training assistance is half awarded asuat gnd half as a loan. With the reform of the
Federa Training Assistance Act (BAfoG) in 2001 the percentage of federal training assistance
recipients among students rose to 23 % (2000: 20%). The average funding amount was raised to
€375 (2000: €306). The level of debt resulting from federal training assistance was limited to a
maximum of €10,000 .

Students in special socia need are supported in some La&nder by the student services
(StudentenwerReor the higher education institutions themselvés Wwans of various amounts.
In addition, a number of smaller, mostly regional/ate foundations support students in need.
Specially gifted students are eligible for grantsnf organisations for the promotion of young
talent Begabtenforderungswerkehich as a rule are associated with the Churdhespolitical
parties, the trade unions or business. The Fedgoalernment supports the work of these
organisations with considerable funding; th@nder participate in the funding of the German
National Merit FoundationStudienstiftung des deutschen Volkdse largest of the organisations
for the promotion young talent.

For foreign students and young academics, the Gedwademic Exchange ServicBdutscher
Akademischer Austauschdieneffers grants for a limited study or advancedniray visit at a
German higher education institution. Furthermor@ne Lander have special funds for the
support of foreign students at the respective ligdecation institutions.

On conclusion of a course leading to a first deggrants can be awarded for postgraduate
studies on the basis of the postgraduate supportvs laand ordinances
(Graduiertenforderungsgesetze und -verordnupgeinthe Lander The organisations for the
promotion of young talent also provide correspogdjrants.

A key part of indirect student financing is repmgse by the 61 student services which provide
reduced price catering in refectories and cafetdniall higher education institutions as well as
low cost accommodation. In addition, child careygh®-social counselling, social and first

semester counselling are provided by the highecatéhn institutions, local authorities, student
services and student unions. Furthermore, therecheap semester tickets for local public
transport.

With regard to the higher education sector, speefagrence should be made to the endeavours to
reduce the gender imbalance e.g. in the naturgineering and technical sciences. Since the
decision to pursue a particular course of studgken at school, a key component is represented
by information and image campaigns which are cdroiat in cooperation with the schools. Their
objective is to enable pupils to make an open-mdndiecision in favour of a study course in the
fields of mathematics, natural sciences and engimgand to dismantle any aversion that might
exist. Some of these measures, intended to incris@séake-up in these fields of study, are
specifically addressed to girls (vocational oriéiota days, practical experience for girls,
campaigns).

We refer to the comprehensive measures for thenagwaent of women in the higher education
and academic programmidchschul- und Wissenschaftsprogram majority of Landerhave
additionally set up speciédland programmes for the advancement of women in genénais the
development of networks is supported to the santenexas the establishment of coordination
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offices and centres of excellence. In additiondgtoourses specifically for women are offered.
In setting up and designing the study coursesether a number of measures which can be taken
to make it easier for women to decide to enter drngbhducation. They include extended
examination deadlines for parents, the establishroepart-time study courses and child care
support.

The endeavours to reduce the gender imbalancesareaariterion governing the performance-
related allocation of funds to and within higheueation institutions. If target agreements are
concluded betweerLander and higher education institutions, the issue of Huequate
representation of women at all qualification levelays a key role. This ensures that incentives
for further measures are assured.

27. Have there been/are there instances of dispation as regards the training for the teaching
profession in your country? Please describe theditmms of teaching staff at all levels in your
country. How do teachers’ salaries compare to dekof (other) civil servants? How has this
ratio developed over time? What measures doesgaumtry take or contemplate to improve the
living and professional conditions of teaching Raf

Teachers are employed by the Lander either as public civil servants or salaried employees.

In Germany there are six types of teaching career:

2. Teachersat primary schools

3. Teachers covering both primary schools and all or individual types of school at lower
secondary level

4. Teachersfor al or individual types of school at lower secondary level

5. Teachersat upper secondary level (general education subjects) or at Gymnasium

6. Teachersat upper secondary level (vocational subjects) or vocational schools

7. Teachersat specia schools

All types of teaching career are saaried in line with the corresponding grades in the upper and
highest grades of the civil service. There is no discrimination in teacher training and in the
subsequent practice of the career.

Following PISA 2000, teacher training was fixed as one of the seven fields of action in which
priority measures are to be taken. The objective is to improve professionalism in teaching —
particularly with regard to diagnostic and methodological skills. In this connection the Standing
Conference adopted “ Standards for teacher training: education studies’ in 2004 which are already
being implemented in the Lander In continuation of this, the Standing Confererseurrently
working on the requirements with regard to the eohbf the subject-related studies and teaching
methodologies common to théinder In addition, the_&nderare endeavouring to an increased
extent to train teachers with a migrant backgroand deploy them in schools.

Against the background of the Bologna Declaratitwe, LA&nder have modularised the teacher
training courses. Connected with this, there iseatgr focus on vocational aspects within teacher
training (placements, practice semesters). To aereasing extent consecutive study courses are
being set up in teacher training which provide domponents covering education studies and
practical elements as early as the Bachelor phase.
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Article5

28. Please report on national efforts for directiaducation towards the objectives mentioned in
Article 5, paragraph 1(a) of the Convention/Recomadagion.

Human rights education, education for tolerancedesrdocratic citizenship are anchored in the
school legislation of the individudnder. In this context all the&ndersee education to respect
human dignity and transmit the basic values setrotlite Basic Law of the Federal Republic of
Germany as a substantial part of the task of sshddlus, alongside the pure teaching of
knowledge, an understanding of the liberal demaxtatsic order of the Federal Republic,
esteem, tolerance and respect for other cultuseset as a basic responsibility towards society
is to be developed. On this basis the schools erihblfree development of the personality of
each individual and endeavour within the boundiheir possibilities to counter inequalities of
opportunity and compensate for disadvantages.igrctinnection each person, irrespective of
their origin or social standing, has the right ofagpropriate education for him or her.
Furthermore, théanderaccept the primary right of participation of pasemt the education of
their children and include them in their actionsagecond pillar of educational work.

The timetable allocations of théinderset out in which subjects there can and shoula be
special focus on the above subject and for whigralynumber of weekly hours per year. Here a
particular importance accrues to subjects sucklagan, ethics, philosophy, history, civics,
social studies, and it extends to economics/psligeography and German. While values and
standards as well as the dignity of the human besmgbe discussed in subjects such as religion,
ethics and philosophy, it is often totalitariantsyss which are the subject of debate in history.
The concepts of slavery, suppression and raceddggaire contrasted with the values of
enlightenment, freedom and equality. In social issidhe ideals underlying our understanding of
democracy such as free and fair elections canughtand the subject of social inequality or
terrorism can be raised. Subjects in which econshgninates provide the opportunity to take
up the social market economy or the concept ohtive omnipresent globalisation with the
problems it raises, while in the subject of Gerrii@nary texts extending into the above contexts
can be studied and reflected upon. The subject@fm@phy, too, has its place here with its issues
relating to developing countries, the nature okottultures as well as the (unequal) distribution
of the earth’ s resources and raw materials.

Despite the diversity of content cited here as examples of human rights education in the
individual subjects, it isin most cases |eft to the schools or subject conferences themsel ves which
platform they chose for the teaching of human rights. The principle applies that the subject of
human rights can be taken up in al gradesif content and methods appropriate for the age and
maturity of the pupils are used which are suitable for the grade in terms of their level and degree
of difficulty.

There are handouts and various publications to support schools in carrying out human rights
education. There are also many different suitable school books from which the schools or subject
conferences must make a selection.

In order to ensure efficient teaching also in the context of human rights education most Lander
have taken special measures tailored to this isbieh take the form of in-service training for
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teachers, symposia and teaching conferences icydartsubjects, but which also start as early
as teacher training where the subject of humangigh a cross-sectional subject receives special
attention. At an institutional level, targeted meas flow into the reform of the framework
curricula and guidelines as well as schools letisialn addition, thé.anderas a rule endeavour
to support schools and teachers through regulasle&ers and suitable Internet materials. The
schools, in turn, have the opportunity carrying out projects, project days or weeks, but also
through the devel opment of school partnerships and a commitment to developing countries —to
highlight their understanding of socia interdependencies. Here further options are presented by
providing corresponding placements, the assumption of sponsorships as well as the support of
institutions working in development assistance as is the case, for example, with the UNESCO

ASP schoals. In this connection school s have the opportunity beyond the collaboration with the
institutions of the Landerto build up contacts with non-school partners. Agneples we can
qguote here UNICEF and UNESCO, the Central Fedeffadesfor Political Education or the
individual Land offices, but also partners from private busineksych organisations,
universities and social institutions in general.

The school system has special importance and redplay with regard to human rights
education. Hence the Standing Conference has egflgabncerned itself with this subject,
particularly in the form of agreements and declarat such as in March 2006 with the
“Declaration on the implementation of the UN Convention on the Rights of the Child”. They
provide the basis for the corresponding ordinances and decrees of the Lander.

29. Please describe education policy frameworknfiarimum educational standards as regards
the rights of the parents/legal guardian for prawigl religious and moral education for their
children and the choice of educational institutiomnsccordance with the provisions of Article|5,
paragraph 1(b) of the Convention/Recommendation.

Parents are enabled to observe their primary eidnedtresponsibilities. This includes the choice
of school for their children as well as the deaisishether or not they should attend religion
lessons. In view of the importance of religious@ation, religion lessons are the responsibility of
state and church in accordance with the applicedgelations. It contributes to realising the basic
constitutional rights of parents and pupils. TheiBadaw (GG) further says:

“The care and upbringing of children is the natural right of parents and a duty primarily
incumbent upon them. The state shall watch over them in the performance of this duty” (Art. 6
(2) GG).

The Basic Law (Grundgeset2 also guarantees freedom of belief and conscience and the freedom
of creed, religious or ideological; the undisturbed practice of religion is guaranteed (Art. 4).

“Parents and guardians shall have the right to decide whether children shall receive religious
instruction” (Art. 7 (2) GG).

“Religious instruction shall form part of the regular curriculum in public-sector schools, with the

exception of non-denominational schools. Without prejudice to the state's right of supervision,
religious instruction shall be given in accordance with the tenets of the religious community
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concerned. Teachers may not be obliggailret their will to give religiousinstruction” (Art. 7 (3)
GG).

The stipulations contained in the Basic Law on religious instruction as a standard subject are not,
however, applied in Brandenburg, Bremen and Berlin since these Lénder had already laid down
different regulations under Land law on 1 January 1949, in other words prior to the promulgation
of the Basic Law (Art. 141).

The Basic Law stipulates that parents have the right to decide whether children receive religious
instruction (Art. 7, Paragraph 2). According to the Law on the Religious Education of Children
(Gesetz Uber die religitése Kindererziehyrmnce a child has reached the age of 12, theideci
made by the parents must have the child’s conkenin the age of 14, each child is free to
decide whether to attend religious instructionesalLand legislation makes other provision.

30. How are the rights of national minorities protied for carrying out their own educational
activities in accordance with Article 5, paragradifc) of the Convention/Recommendation?
Please describe legal and policy framework relatioghe educational standards in educatiopal
institutions run by minorities, as provided for this Article. Information should cover the
language facilities, such as the availability chd¢hing in the mother tongue of the students, use
of teaching of languages in education policy, etc.

Compulsory schooling applies to all children, ipestive of their origin, social background, etc.
(cf. 19). This guarantees i.a. uniform conditioos the transition from (school) education to the
labour market.

Language teaching keeps growing in importance tima& of increasing globalisation. Hence
multi-lingualism is specially supported. In additjothere is a great deal of provision for
attending mother-tongue lessons, which are alsmteduas compulsory hours with regard to
language lessons.

German is stipulated by law as the official languafjadministration and the judiciary. The two
main provisions can be found in the Administraffrecedure Act\(erwaltungsverfahrensgesgtz
Paragraph 23 R5). Education differs from administration and justice in that there are no

legidlative provisions on the language of instruction. German is the norma language of

instruction and training at general education and vocational schools as well as institutions of

higher education. The exceptionsin the school sector include, alongside certain privately-
maintained schools, all bilingual schools and classes as well asinstruction and extra classesin the
mother tongue for pupils whose native tongue is not German

In 1998, Germany joined the European Charter of Regional and Minority Languages of the
Council of Europe and applies this agreement to those speaking Danish, Frisian, Sorbian,
Romany and Low German. The children of the Danish minority in Schleswig-Holstein can attend
privately-maintained Ersatzschulerfalternative schools) instead of the genera education schools
of the public sector, aslong as the educational objectives of these schools essentially correspond
to those of the school types provided for in the Schleswig-Holstein education act. Lessonsin
these schools are taught in Danish. Asarule, German is a compulsory subject as of grade 2.
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Parents may choose whether their children shotéthéischools catering for the Danish
minority. They merely have to inform the lo&afundschulgprimary school) that their child has
been accepted at a school which caters for theshaminority, and thus absolve him/her from
the need to attend the public-sector school. Tlidreim of the Sorbian minority in the settlement
area of the Sorbs in Brandenburg and Sachsenwagktta the Sorbian language at Sorbian and
other schools either as the mother tongue, a sdaogdage or a foreign language. Here, too,
parents can decide freely whether their childrentarattend the Sorbian schools where Sorbian
is a compulsory subject and sometimes also theigeyof instruction. Additionally, Romany,
the language of the German Sinti and Romaniesglsaw Frisian and Low German in the
Lander of northern Germany are taken into account to varying degrees in schools, higher

education institutions and in adult education.

20



Article7

31. Please highlight (i) the results achieved; afij obstacles in the process of the
implementation of the Convention/Recommendatio®?Riéport should present an assessment of
the positive results as well as shortcomings. budth highlight difficulties that have been
encountered in eliminating discrimination and rechgcdisparities in education, especially in the

context of the EFA process? If you so like, youlccquesent such an assessment using an
existing analytical tool or template, such as SW(Sirengths, Weaknesses, Opportunities,
Threats) analysis.

For about a century, children in Germany have Begally required to attend a full-time school
for initially eight, now nine or ten years. The f@pation in education and the general level of
educational attainment have steadily risen in regears in the context of a growing demand for
higher level educational qualifications and areyvéigh particularly in an international
comparison. Ninety percent of students of the Bipage group possess an upper secondary level
leaving certificate.

After PISA 2000, fundamental changes in the edanafield have been introduced.. Here
particular significance accrues to the many difierendeavours regarding quality assurance and
quality development at all levels of the educatgystem, from the child day-care facilities
through schools to the higher education sector. dimphasis was placed on early-years and
individual as well as on targeted language suppaootder to provide consistent help for children
at an educational disadvantage. The expansionlleddy schools also makes it easier to provide
individual and better support during the afternobims particularly increases the opportunities of
children with a migrant background or from eduaadity disadvantaged families.

Furthermore, in the process startedluly 2006 to draw up a “National integration plan”, the
integration of children and young people with a migrant background is given particular
prominence, alongside the improvement of educational opportunities and participation, through
targeted language support in kindergarten and school.

In the field of individual educational funding [Federal Training Assistance Act (BAf6G) and
Social Code (SGB 111)], the Federal Government intends to present an amendment which will
contain improved conditions for migrants. The opening of funding to al foreigners passing
through the German education system (from EU and non-EU states), and thus access to further
qualification, will make an important contribution to integration. Foreign students who already
have along-term residence entitlement or who have at least lived in Germany for along time and
can count on permanence under residency law will be funded without a previous minimum
earnings period of the parents.

32. What are the main issues that need to be asédefor promoting equality of educational
opportunities in your country? Please provide aebdescription.

The results of the first cycle of the OECD assessment of student outcomes (PISA) were published
on 4 December 2001. Central general findings from a German perspective were, among others:
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* The performance distribution is wider in Germangrthn most OECD statesin the field of
reading competencies it is the widest. There are particular problems at the lower end of the
performance range. The problems which appear at the upper end are less pronounced.

* The correlation between social background and acquisition of competencies is statistically
particularly close in Germany in all three domains investigated. In the reading literacy
domain, it is closest in comparison to all other OECD states.

e The international comparison shows that there is no trade off between securing an overall
high performance level and narrowing the achievement variance if all performance groups are
appropriately supported.

* Young people from families with a migrant background — particularly those families who
speak a language other than German a home — on average reman clearly below the
competence level achieved by 15-year-olds both of whose parents were born in Germany.
That applies not just to reading competencies, but — in some instances in increased measure —
to other learning areas as well. Support for pupils from families of comparable migrant
groups is partly more successful in other countries than it isin Germany.

One of the greatest challenges facing the German education system therefore is to break through
the dependence of educational success on socia background and to give all children and young
people — no matter from which background — the best educational opportunities in school, work
or higher education. This affects, above all, young people from migrant families. The
demographic changes, too, represent one of the major chalenges facing the German education
system in view of the dynamic international developments.

Against the background of demographic developments, Germany must make a sustained effort to
make full use of al its skills reserves. The improvement of permeability within and between the
educational areas and the recognition of skills which have aready been acquired (recognition of
prior learning) are central concerns aso in the promotion of equal opportunities.
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V. Awareness-raising

33. In its decision 6.3 taken at the 170 sessiom Bxecutive Board has expressed its concer
regards the low level of ratification of the Contien and underlined the need for awarene
raising and a ratification campaign. Given the im@mce of normative action at the nation
level, the Convention must be given wide dissemimatwith the support of Nationa
Commissions.

34. Please describe the steps taken towards cgpa@tieater awareness about the fundame
principles of non-discrimination and of equality @flucational opportunities enshrined in t
Convention and in the Recommendation, includingy tinenslation into national and possibl
local languages and their dissemination at natidioghl level. Please specify activitig
developed/supported by the National Commissiopifomoting non-discrimination and equali
of educational opportunities and for raising debabe critical issues, recognizing the
principles as important aspects of the right to eation.

The German Commission for UNESCO is engaged imabeu of various activities promoting
non-discrimination and equality of educational appoities in Germany.
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With a view to fostering the implementation of theited Nations Literacy Decade in Germany,

the German Commission for UNESCO and the Fedetatdgy Association (Bundesverband
Alphabetisierung und Grundbildung e.V.) founde@@®3an “Alliance for Literacy and Basic
Education in Germany” (BUndnis fir Alphabetisierung und Grundbildung in Deutschland). Apart
from theinitiators, several other partners engaged in the field of literacy are members of the
alliance, such as the Federal Ministry of Education and Research (BMBF), the German Institute
for Adult Education (DIE), the German Association of Adult Education Colleges (DVV), the
Trade Union for Education and Science (GEW), and the UNESCO Institute for Lifelong
Learning (UIL). The Alliance aims at raising public awareness of the importance of Literacy and
Basic Education. It supports the national implementation of the Decade by

- Organizing different campaigns and events
- Coordinating German contributions to the Literacy Decade
- Encouraging private and public partners to contribute, with their own programmes, to the
improvement of educational opportunities for adult illiterates
Special emphasisis put on improving
- theprevention of illiteracy in non-formal education, in families and in primary and
secondary education
- thequality of teacher training
- thequality and quantity of literacy courses
In this context, an outstanding example of the work of the members of the “ Alliance for Literacy
and Basic Education” isfor instance the APOLL Project (Alpha-Portal Literacy Learning) which
aims at using the potential of the new mediato enhance the media skills of functional adult
illiterates. APOLL developed the first e-learning portal in the world for reading and writing
(“www.ich-will-schreiben-lernen.de”) which is specially designed for the target group.
Participants can elther register for on-line literacy courses or access the portal anonymously and
choose their own curriculum. All learners benefit from the support of on-line tutors. In a second
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phase, the project is now being further developetbivaill shortly also comprise internet courses
in arithmetic and English (www.zweite-chance-onlde.

In the field of special needs education, the Ger@ammission for UNESCO supports the work
of the non-profitmaking organization “Toys for Children’s Rehabilitation” (Fordern durch
Spielmittel — Spielzeug fir behinderte Kinder e.V.), which is one of its members. The association

is engaged in the development, testing and dissemination of toys for children with mental and/or
physical disabilities. The association has been regularly organizing international UNESCO
Creativity Workshops for teachers, designers, craftsmen, students and parents, where new toys

are devel oped in cooperation with disabled children and adults.

In the context of the right to education, the German Commission for UNESCO has been fostering
the debate on the national level in an inclusive manner, together with the German Institute for
Human Rights, the UNESCO Chair for Human Rights Education at the University of Magdeburg
and several non-governmental institutions organized in the platform “Forum Menschenrechte”

(‘ Forum on Human Rights) by

- Trangdlating and distributing the Plan of Action for the first phase (2005-2007) of the
World Programme for Human Rights Education (together with the Standing Conference
of the Ministers of Education and Cultural Affairs of the Lander in the Federal Republic
of Germany)

- Editing a booklet entitled “ Standards of human rights education in schools” in the German
context of standards based education (together with the Working Group Human Rights
Education of the “Forum Menschenrechte”)

- Offering seminars on upfront Human Rights Education to all German Lénder (together
with the Working Group Human Rights Education of the “Forum Menschenrechte”)

- Promoting new forms of trainings on Human Rights Education viathe Internet and
through innovative train-the-trainer concepts

In addition, the Commission maintains international dialogue, e.g. via discussions with the UN
Specia Rapporteur on the Right to Education.

The German ASP network is aso very active in the field of promoting non-discrimination and
equality of educational opportunities.

1. With regard to children and young adults with migration backgrounds

- German language courses for mothers of children and young adults with migration
backgrounds

- Older students assist and support younger students with deficitsin their
proficiency in German

- Additional classes (mainly German language courses) for children and young
adults with migration background

- Mother languages classes (e.g. Polish, Turkish, Albanian, Russian etc.) are treated
as equal subjects for children with migration background

- Specifically designed preparatory classes to promote the integration of children
and young adults with a migration background

To increase their effectiveness, such initiatives are accompanied by
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- theimplementation of intercultural learning as an emphasis in the school’ s agenda; the
consideration of intercultural learning in classroom teaching (addressing cultural
similarities and differences, e.g. with respect to different cultural perspectives); the
promotion of a culture of understanding between cultures and nations in schools

- consistent human rights education (particularly with respect to human dignity as one of
the core themes of the UNESCO ASP network)

- theintegration of the students' culture of origin into classroom teaching

- theinvitation of guests from other countriesto participate in events or teach in classes

- international parents evenings

- cooperative initiatives between schools and the local public, e.g. events to promote
intercultural contacts and to present background information about other cultures

. With regard to children and young adults with specia needs

- Inclusion of students with special needs into regular classesin primary schools
(promotion of inclusive education)
- Cooperative projects between students from specia needs schools and general schools

Human Rights Education, in particular with respect to issues of human dignity as one of the
main foci of the ASP network, plays a crucia role in this context.
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