State Report of Implementation of the Convention and Recommendation against Discrimination in Education (1960)
1. The Overview of Education system 

     The Sri Lankan education system has made significant advances after the control of the system was devolved to the elected representatives of the people during the mid-twentieth century. The introduction of free education from the kindergarten to the university, the expansion of the school system to cope with the rising demand for education, curricular changes and infrastructure developments with state funding enabled the system to make wide strides thereby ensuring universal access to education. This trend was continued with much vigor during the post-independent period. The education reform process initiated with the implementation of the Special Committee Report in 1943 has been fortified with the subsequent reforms of 1960, 1971, 1981 and finally with the comprehensive package of reforms introduced in 1997. 

2. Major initiatives introduced in the Education System for equality in Education 

· Education ordinance of 1939 as amended subsequently provides the policy and governance framework. 

· Education Act of 1945 introduced free education an instruction in mother language from kindergarten to the university.

· Special provision Act no. 8 of 1960 stipulated that government is the sole provider of education to children aged 5 to 14. A few fee levying and no-fee levying private schools were allowed to continue while the government had the power to regulate. Salaries of the teachers of these schools and free text books are provided by the government to these schools.

· Article 27 of the Constitution of the Democratic Socialist Republic of Sri Lanka stipulates the right to education without discrimination on any grounds.

· Private sector and individuals are precluded from establishing schools for children aged 5 to 14. However, Company Act of 1982 has opened an opportunity for private sector to establish schools as a business enterprise. They are now called International Schools which provide instruction in English medium. These schools cater to the children of families with affordable income.

· Compulsory education regulation with respect of children aged 5 to 14 was introduced in 1998. 

a)
School attendance committees at village level

b)
School attendance monitoring committees at administrative divisional level

· According to the Labor regulation, Child Labor is prohibited up to the age of 14.

· Norm Based Formula Funding is now adopted to finance according to needs. Disadvantaged Schools are given special additional funds.

· Quality Inputs are given more emphasis while providing school based funds.

· The 13th amendment to the Constitution has devolved education administration to the provinces,

· Government is the major provider of school based education while it regulates the provision of education through private sector. Free text books to students from grade one to eleven (GCE Ordinary Level) and free school uniforms to students from grade one to thirteen are provided by the government.

      Free morning meal is provided by the government to children identified to be          malnourished in grade one. WFP provide mid day meals to children in war affected districts

· Priorities have been given to upgrade the facilities in schools in disadvantaged areas.

· Norms have been put in place for the provision of physical facilities to schools.

· The school rationalization policy has allowed the functioning schools with lean enrolment (less than 50) in geographically and socially disadvantaged areas.

· The teacher deployment policy has produced a ready redy Rekoner table for the provision of teachers to each school. This makes provision for even a small school with less than 26 students to have at least 3 teaches including the Head Teacher.

· There is a policy on STR which is 1:26 for primary and 1:22 for secondary

3.
 The legal framework of education.

The construction of the Democratic Socialist Republic of Sri Lanka in its Chapter on, ‘Principal of State Policy’ lays down that,

‘The state is pledged to establish in Sri Lanka a democratic Socialist Society, the objective of which include the complete eradication of illiteracy and the assurance to all persons of the right to universal and equal access to education at all levels’

Sri Lanka is also a signatory to the Universal Declaration of Human Rights and ratified the convention on the Rights of the Child that have recognized the Right to Education as a basic human right.

3.1
 Current Policy Framework for Education

· Providing universal access to primary and secondary education, combined with full enrolment and completion of compulsory basic education cycle (grades 1 – 9).

· Attaining high levels of education quality, measured in terms of :

· cognitive achievement

· subject content mastery

· other broader outcomes :

· good team work

· a disciplined work ethic

· other broader outcomes  (cont.):

· a positive, solution oriented approach to problems

· ability to take initiative and display dynamism,

· able leadership

· effective communication and

· respect for diversity in context of a multi-ethnic, multi-religious society

· Producing high quality human capital and human resource capable of making a powerful contribution to human development, economic growth and poverty reduction.

.

4.0 Major Reforms and innovations introduced in the education system at the beginning of the Twenty first century. 

     The reforms in general education formulated on the recommendations of the National Education Commission and then reviewed by a Task Force on education appointed by the President were published in 1997. Reforms relating to primary education were pre-tested as a pilot programme in one of the districts in the country in 1998 and extended to the other districts in 1999.

     Secondary level reforms were introduced in 1999 at grade six levels and at senior secondary level also from 1999. These phases of curricular reforms were concluded by 2003.

The main objectives of the reforms were,

1) Extending educational opportunity

2) Improvement in quality of education.

5.0   School System

The total number of schools managed by the government in 2005 is 8869. The schools are classified according to the type as follows.

Type 1AB- Schools with classes p to GCE(A/L) in all streams including Science.

Type 1C   - Schools with classes up to GCE(A/L) in Arts and Commerce streams

Type 2-      Schools with classes from Grade 1 Grade 11, ie.GCE (O/L)

Type 3-      Primary Schools Grades 1 to 5.

Table 1 

               No. of schools, students and teachers by functioning grade and Sector-2005

	
	Schools
	Students
	Teachers

	
	Urban
	Rural
	Urban
	Rural
	Urban
	Rural

	1AB
	252
	369
	574526
	567946
	22834
	23985

	1C
	188
	1586
	171820
	1078245
	7746
	50478

	Type 2
	323
	3951
	136546
	993344
	6693
	57114

	Type 3
	133
	2963
	39333
	308874
	1597
	16890

	Total
	896
	8869
	922225
	2948409
	38870
	148467


Source: School census 2005

Education in Sri Lanka is predominantly a State run venture. The private sector in general education is very small. There are only 78 private schools compared to 8,869 schools in the government sector. A new set of Private schools that have come up which are designated as inernational schools impact education in the English Medium.

5.1 Curricular Polices, educational content, teaching and learning strategies.

Schools are expected to follow the National Curriculum prepared by the National Institute of Education. However there is adequate provision for local variations, particularly in the lower grades as there are no constraints imposed by the demands of National level examinations.

The competencies that each pupil should attain at the end of each key stage have been identified and grouped into two categories the essential learning competencies and desirable learning competencies. At key stage one the mode of learning is primarily play and activities. In key stage two there is a mix of play, activities and deskwork. In key stage three there is greater emphasis on deskwork.

At GCE (A/L) stage the students are generally streamed according to their wishes and aptitude based on performance at GCE (O/L) examination. There are three main streams, Science, Commerce and Arts. A student takes three subjects from a list of subjects available under each stream. In addition they are expected to sit a Common General Paper and a paper in General English. Students also complete two projects, one, an individual project and the other a group project.

5.2 Objectives and principal characteristics of current and forth coming reforms.

Although quantitative wise Sri Lanka has many creditable achievements still there is a percentage of children from marginalized groups who are out of the school system. It is necessary that all children in the age group 5-14 are enrolled in schools. Also it is contemplated to increase the upper limit of schooling to 16 years. In the area of equity, too, education has been a key agent of social change. Education has been the principal ladder for upward mobility. In future these objectives would be pursued with much vigor.

Promotion of quality will be the priority area.

1.2 Major Achievements

(a) Access to education

The enlightened social development policies followed by Sri Lanka since independence and the establishment of a wide network of a wide network of schools spread throughout the country has enabled very high levels of participation in education compared to other developing countries. At present 98% of children in the age cohort of five years of age enter the grade one classes. Overall participation in the primary stage is 96%. However although the span of compulsory education according to law is 14 years the drop out rates from grade six onwards are higher than in the primary stage. It has been noted that in an age cohort 17% drop out when it reaches grade 9 ie 14th year. This works out approximately to 10% of the children in the age group 5 – 14 years who are not attending schools.

The reasons for the non-participation of this group of children are complex and broadly described as socio – economic, the principal factor being poverty. There are also additional factors such as family break ups, migration and mothers leaving for foreign countries as housemaids. Also the long-standing conflict in the Northern parts of the country has disrupted families and about 50,000 children are estimated to be in refugee camps. The rebel group too continues to recruit children in this age groups camp. The rebel group too continues to recruit children in these age groups as combatants. Child labour is another problem.

(b) Equity in Education

The government taking over the responsibility of education has contributed in a large measure in enhancing equity in education. Free Education is given in all government and government assisted schools and also up to the first-degree levels in universities, free textbooks, free schools uniforms, subsidized transport are provided and children in grade one classes where malnutrition has been prevalent are provided with a nutritious meal. The deserving students from low- income families are also provide with bursaries to meet their other expenses, which are continued up to university level. These are in addition to a widespread social safety net including free health services, poor relief and many other subsidies.

The national curriculum is delivered in all schools and the teachers appointed by the government who have had a professional training are deployed in all schools. There is a conscious policy in favor of disadvantage areas and schools, which is implemented through initiatives such as the “Navodya” School Project, the primary school development project and the plantation sector school development project.

(c) The Quality of Education

Education reforms in Sri Lanka during the last three decades have mainly been concerned with the improvement in the quality of education, especially, making the curriculum more relevant to the needs of the country. The need for such a change has been intensified due to the large number of educated youth who are looking for white-collar employment. In the seventies of the last century this situation has been described as the “mismatch between education and employment”. Many attempts were made to stream children at the end of primary or basic education stage to academic, technical and vocational streams. However these proposals were not acceptable to a public who had seen in the past that academic success had led to social mobility. Now efforts are being made to provide a practical element to general education through the development of competencies.

The economic structure of the country is also changing with the adoption of liberalized economic policies. 

(D) Content of Education.

In keeping with the broad objective of education being the total development of personality of the child the curriculum comprises a broad area to provide a good general education, greater attention would be paid to the imparting of Scientific, Mathematical and Technological knowledge, development of communication languages skills in the national languages as well as the international language ie. Considering the need for peace and social harmony in the backdrop of the ongoing ethnic conflict concepts on democracy and peaceful resolution of conflicts will be integrated into all subjects in the curriculum. Use of information Technology as a tool for improving the quality of education will receive an important place in the curriculum.

(d) Policy dialogue, partnerships and participation by Civil Society in the process of Educational Change.

National policy on Education is formulated on a consideration of the recommendations made by the National Education Commission. The Commission makes its recommendations after due consideration of opinions of the general public, Civil Society and political parties obtained through public consultations. Education I a part of the national debate in the Parliament, the national media, and professional and non government organizations. Thus there is a wide discussion on issues before a certain policy initiative is accepted for implementation. 

    6.0   The main problems and Challenges facing the education system.

As a result of the social development polices adopted by the government Sri Lanka has achieved higher levels in quality of life, which ahs contributed to a decline in fertility rates. This is mainly due to the education of woman, which has delayed marriages and limited the number of children in a family. This is an for policy makers in education, as the country need not invest heavily in basic infrastructure and funding could be diverted for quality improvement programmes.

As stated earlier although access in the primary stage is creditable, at the secondary stage participation rates have to be improved. Getting the last 10% of children in the compulsory span of schooling to the school system is a challenging task. Positive intervention programmes need to be adopted to achieve the goal of universal basic education.

Secondly, the learning achievement levels of pupils need further improvement. Studies that have been carried out as well analysis of examination results show that the standards in learning achievement needs better teachers motivating the marginalized groups of children, better equipped classrooms using modern technology, supportive supervision programmes and grate rapport with the community and the parents.

Thirdly equally important as learning achievement is the need to develop general competencies, which would stand in good stead when these children go out to the wider society to be productive citizens. These are the qualities that the private sector employers expect today. Similarly inculcation of values and the concept of learning to live together are of high priority in the context of the prevailing violence in society.

The importance of acquiring competency in a foreign language, namely English in the context of Sri lanka has been recognized in society. It together with information Technology will enhance ones’ chances of obtaining employment and it is essential for moving to the higher echelons in the government sector or the private sector.

Today with the development of information Technology enormous opportunities are available to make use of this technology for the improvement of the quality of education. This requires greater resources and during the last tow decades as the country had to spend on defense to contain Northern conflict the resource allocation for education has spend on defense to contain Northern conflict the resource allocation for education has been dwindling. Although during the last two years a peace agreement has been in force, the government still has to maintain the defense structure and also invest considerably on the reconstruction of war damaged areas. The need for further funding is a major constraint for provision of quality inputs.

7.0 Education and Gender Equality

Sri Lanka is strongly committed to the policy of gender equality in education as enshrined in Article 27 of its constitution. Moreover, following international conventions that seek to guarantee gender equality in education have been ratified by Sri Lanka.

· Convention on the Elimination of all forms of Discrimination against Women ( CEDAW – 1979)

· Convention on the Rights of the child (CRC – 1989)

Education sector in Sri Lanka is mindful of the Millennium Development Goals in relation to the elimination of gender disparity in education. As a conscientious effort to promote gender equality in education, the Ministry of Education has trained the national and sub national level education planners in developing gender responsive Education for all plans. A gender sensitive five year plan for primary education (2000 – 2004) and a gender responsive medium term secondary education plan (2004 – 2008) have been formulated.

Table 2.

	Percentage of Males and Females of total enrolment in general education by grade span 2004-2005

	 
	2004
	2005
	 
	
	

	Grade Span
	Male
	Female
	Male
	Female
	
	

	 1  -  5
	50.9
	49.1
	50.9
	49.1
	
	

	 6  -  9
	50.6
	49.4
	50.5
	49.5
	
	

	10  -  11
	49.3
	50.7
	49.2
	50.8
	
	

	 12  - 13
	43.5
	56.5
	43.7
	56.3
	
	


Table 3.

	Persentage of
	Males and 
	 Females in GCE(A/L) By Stream -2005

	
	 
	
	
	

	
	Stream
	Male
	Female
	
	
	

	
	Science
	52.9
	47.1
	
	
	

	
	Arts
	34.1
	65.9
	
	
	

	
	Commerce
	51.1
	48.9
	
	
	


Table 4.

	                Completion Rate for Primary and Junior Secondary by gender  -    2004

Stage

Male

Female

Overall

Primary

95.6

97.4

96.5

Secondary

78.4

86

82.1

          

	                                                  

	


	Table 5.
	
	
	
	
	
	
	

	
	Completion Rate for Primary Education and Junior Secondary Education by district and gender - 2004

	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	District
	Primary
	Secondary
	

	
	Male 
	Female
	Total
	Male 
	Female
	Total
	

	Colombo
	95.8
	99.9
	97.8
	85.9
	90.4
	88.1
	

	Gampaha
	96.9
	97.6
	97.2
	85.3
	90.6
	87.9
	

	Kalutara
	98.6
	100
	99.3
	84.1
	90.4
	87.2
	

	Kandy
	100
	100
	100
	85.8
	92.7
	89.1
	

	Matale
	98.8
	97.3
	98.1
	82.7
	90.3
	86.3
	

	Nuwara Eliya
	96.9
	94.8
	95.8
	67.2
	76.5
	71.7
	

	Galle
	96.5
	99.3
	97.8
	87.2
	89.9
	88.5
	

	Matara
	98.5
	100
	99.5
	84.7
	93.1
	88.7
	

	Hambantota
	96
	100
	97.9
	82.5
	92.3
	87.2
	

	Jafffna
	100
	100
	100
	100
	100
	100
	

	Kilinochchi
	100
	100
	98.2
	97.1
	100
	86.6
	

	Mannar
	94
	81.9
	89.3
	73.6
	66.1
	70
	

	Vavuniya
	74
	68.3
	71.2
	18.8
	50.2
	33.2
	

	Mullaitivu
	31.5
	86.7
	48
	32
	69.3
	12.5
	

	Baticaloa
	95.5
	83.7
	89.7
	61.8
	63
	62.8
	

	Ampara
	95.6
	97.7
	96.6
	77.3
	82
	79.4
	

	Trincomalee
	93.4
	96.7
	100
	72.1
	74.1
	100
	

	Kurunegala
	98.3
	99.6
	98.9
	85.9
	90.6
	88.2
	

	Puttalam
	96.3
	95.5
	95.9
	68.4
	74.5
	71.4
	

	Anuradhapura
	99.2
	87.8
	93.6
	82.6
	34.9
	55
	

	Polonnaruwa
	95.8
	95.6
	95.7
	78.1
	83.3
	86.6
	

	Badulla
	100
	98.4
	100
	75
	79.6
	78.7
	

	Monaragala
	94.3
	99.1
	96.6
	76
	90.2
	82.8
	

	Ratnapura
	94.6
	96.3
	95.4
	84.7
	87.2
	85.9
	

	Kegalle
	92.6
	98.3
	95.4
	81.6
	93.4
	87.3
	


Participation rate in the primary and junior secondary grades (5-14 age group) indicates a steady increase for both males and females while a declining trend for males is depicted in the Senior Secondary grades (12-13 grades)

It is worth noting that gender parity has almost been achieved in student enrolment in primary education, junior secondary education and G.C.E (O/L) grades of the senior secondary education, as illustrated in Table 2.

However, the percentage of boys in G.C.E (A/L) grades(Science Stream) in 2005 is 52.9 % as against the percentage of 47.1% for girls.The percentage of girls in arts stream is higher than boys. Gender equality is not evident in G.C.E (A/L) stage.

Though the overall percentage of boys in GCE (A/L) is lower than that of girls, the percentage of boys in science and commerce streams are higher as illustrated in Table 3. 

8.0 Management of Education

· More than 70% of the teachers are females. There is a need to achieve gender balance in the teacher service.

· There is no barrier of r women to participate in professional development programmes.

· Salary and other benefits such as fellowships are provided without and discrimination based on gender.

· Proportion of women in managerial positions has improved in recent years.

9.0 Education and Social Inclusion

The net initial intake rate in grade one of the primary education stage is 96.7% . About 3.3 % of children reading the official age of entry to grade one is excluded from formal education. The retention rate is 97.6 % in primary education and 83.0 % in junior secondary education, which terminate at grade 9. The lowest retention rate is in the Vavuniya District with 77.1 % for primary and 54.5 % for junior secondary.

Drop out rate beyond primary education in higher in rural districts, plantation districts and deprived pockets in urban areas.

It is estimated that 15 % of school going age children are excluded from schooling.

The majority of children excluded from formal education belong to the following categories.

· Children of poor families in rural, plantation areas and urban deprived pockets.

· Street children

· Orphans

· Disabled

· Children dwelling in coastal areas.

· Children in probation centers.

In addition to this scenario persistent for a long time, the ethnic resulted in a war in the North & East province of Sri Lanka for the last two decades has rendered children in this province and in the border districts displaced and refugees.

 Nearly one million people are internally displaced. It is estimated that one third of the IDPs are children. About 175,000 persons of IDPs are living in government welfare centers. At least 75 % of these living in welfare centers are women and children.

 A recent survey carried out by the North & East provincial Ministry of Education reports that nearly 94,000 school going aged children are out of school. About 50,000 of them are in the 5 – 14 age groups.

Surveys have been carried out by the education authorities to identify the children falling into these vulnerable groups. Several NGO’s and donor agencies have also carried out field surveys to identify the children who are excluded.

 Challenges for reducing inequalities. 

· Extreme poverty of parents of excluded children. Children are employed to supplement the family income. The opportunity cost for education is very high in these families.

· Illiteracy of parents who do not valued education.

· Failure of the education system to provide social mobility in disadvantaged pockets.

· Dominance of anti social elements that offer more attraction to children and parents. Majority of schools in these vulnerable pockets is not attractive and the community does not perceive them to be of any use.

· Schools in the distant and disadvantaged areas are understaffed.

· Parents in these locations who could afford send their children to urban schools and these schools have become very small schools delivering a substandard education to the disadvantaged children. It is noteworthy that 28 % of the schools in Sri Lanka have fewer than 100 students on roll in each school. Admission to grade one in these schools is on decline. As illustrated in table 7, no child was admitted to grade 1 in 170 of this category of schools in 2001. This trend expanded to 183 schools in 2003. The number of schools that admitted only one student to grade one increased from 96 in 2001 to 131 in 2003.

Two hundred and thirteen schools admitted only tow students in their grade one class in 2003 as against 148 such schools in 2001.

The 104 schools that did not admit any student to grade one in 2001 have classes only up to grade 5. They will not have a single student on roll in 2006 and will be closed down. The potential for dropout in the primary is also very high in the other 829 schools, which enrolled 5 or fewer students in grade one in 2003. No attempts have been made to carry out probing studies in the catchments areas of of these schools that cater to the children of marginalized population.

Upgrading of classrooms and provision of toilets and safe drinking water has not been adequately implemented.

· Teachers have not been appropriately trained to make them competent in adopting the curriculum to the local needs in order that learning by children in schools in perceived to be relevant by the community.

· Teaching learning methods adopted in those schools are mostly traditional and out dated.

· Supervision and support from the education authorities is very minimal in some places.

· Lack of an adequate number of teachers with training to identify the needs of disabled children and teach them.

· Special measures to encourage and enable the disabled children to participate in activities outside the classrooms are not adopted.

· Reliable information is not available to ascertain the number of disabled children in the country. Though it is reported that there is a significant number of children with disability in the North & East province owing to the effects of war, these children have not been enrolled in schools.

· There is no systematic programme to identify disabled children and enroll them in schools.

· Research studies on special education have not been carried out to help design effective programme.

10. 0 Special Measures taken

The Ministry of Education supports special schools that cater to the educational needs of severely handicapped children who cannot be admitted to normal schools. There are 34 registered special schools run by NGOs.

Moreover, disabled children are provided with appropriate educational facilities in normal schools through integration and inclusion. Every effort is taken to keep a disabled child in the normal class in line with the principles of inclusive education as agreed upon at the Salamanka Conference in 1994. Disabled children who need special individualized care are admitted to special education units established in schools selected according to the needs. Special Education unit at the National Institute of Education prepares education materials for children with special education needs, and provide training for teachers. The Ministry of Education has a special unit to monitor and coordinate activities related to special education.

The non – formal education unit in the Ministry of Education is charged with the responsibility of identifying out of schools children and providing them with alternate opportunities for education. 

Literacy centers in disadvantaged pockets have been established to address the needs of children either not enrolled in any schools or dropped out from school. A significant number of students are transferred from these centers to formal schools every year.

Community learning centers has been established to service the education needs of children who drop out from schools and those who cannot be enrolled in formal schools. Special programmes for street children have been implemented in selected locations.

Moreover Compulsory Education Regulation in relation to children aged 5 to 14 years has been in force since January 1998. School Attendance Committees at village level and School Attendance Monitoring Committees at administrative divisional level were expected to be established to ensure enrolment of all children reaching official entry age in schools. Project Assistants have been appointed at administrative divisional level to co ordinate the programmes for children not enrolled in schools. Children in conflict-affected areas are included in special children, refugee children and orphans in formal education and alternate education provision. Child friendly school programme has been introduced in selected disadvantaged administrative divisions with UNICEF assistance to prevent exclusion of children from disadvantage communities. In conflict-affected areas in the North and East province targeted programmes such as Catch up Education for children who lost schooling as a result of internal displacement are conducted to provide second chance to such children. Nearly 30 000 children have benefited under this programme with UNICEF assistance while about 14,000 children benefited with assistance from Germany.

Psycho Social counseling programmes have been initiated in the schools in the North and East to support children affected by posttraumatic disorder.

Education and Competencies for life

The education history of Sri Lanka is replete with attempts made time and again at redefining the objective and functions of secondary education in order to transform the education system to be responsive to the emerging local scenario in the global context.

The National Education Commission when published the proposals for general education reform in 1997 took note of the ideas expressed by the delores commission of UNESO and expressly stated that the proposed reforms are in conformity with these ideas. Currently, eleven years of education from grade one to GCE O/L is without any selection for specialized streams.

The National Education Commission has identified a set of general competencies. The methods of learning in the primary stage are activity based and in the secondary stage it is project based. However, a lot more has to be done to change the attitudes of teachers.

Flexible Learning Opportunities and life skills development

The junior secondary stage curriculum has introduced life competencies as a subject and practical work and work on small project as an important element. Activity rooms were proposed to be established in schools to enable students to learn by doing things by themselves, using simple tools and learning simple techniques. In the curriculum for secondary senior stage of GCE O/L, technical subject is included as a core subject to help students continues learning of life skills. Practical work has been made compulsory in the GCE A/L curriculum. It was proposed by the `998 reform that links be developed between the school system and the vocational and technical training system to provide flexible learning opportunities to students. Career guidance and counseling has been introduced at this stage in order to provide advice to students to enable them to select avenues most suited to their capabilities. Community Learning Centers have been established under non formal sector to provide flexible learning opportunities and life skills development to children not being able to attend school.

The recent proposals by the National Education Commission include changes in the secondary education curriculum in order to improve the life competencies of students.

The current practical Technical Skills subject area in grades 6 to 9 will be re structured and renamed as Technical Skills which cover the areas namely Graphic Arts, Computer Literacy (IT), Elementary Technology, and Agriculture and food preparation.

with  regard to the Technical subjects in the secondary education curriculum for grades 10 & 11 (GCE O/L), the National Education Commission observed that majority of schools lacked equipment for the meaningful study of technical subjects and that two of the options are not relevant to the learning needs of students. The NEC has proposed the inclusion of 8 subjects as options of which a student can select one. The irrelevant options have been deleted and the current options in the subject named Technical Skills/ Design & Technology are Information Technology, Agriculture, Food Technology & Home Economics, Business Studies, Crafts, Construction trade, Motor Mechanism and Electrical Work. The study of these subjects offers diversification facilitating the entry of students to different vocational and technical training or to employment.

Acquiring a common basis of human values

The schools are expected to play an active role in promoting moral, ethical and spiritual values. Value Education encompasses the moral and spiritual values, ideas and concepts derived from the religion fllowed by an individual that has a bearing on the commitment to personal and social behavior.

The totality of experience provided by the curriculum implemented in schools should promote the inculcation of values in students. This should not be viewed as a separate subject.

Issues

1. The popular view among teachers that value education is the sole responsibility of the teachers who teach religion.

2. Religion is considered to be taught as a subject to be offered by students in public examinations. 

3. Religion as a subject in the schools curriculum has assumed a secondary role in the eyes of teachers, students and their parents on account of the prime importance accorded to subjects such as English, Science and Mathematics.

4.  The chase for certificates and qualification needed for securing employment has eroded the enthusiasm of teachers to encourage non examinable moral and ethical behavior and appreciation of human values among student

5. The time allotted for the teaching of religion (two periods a week) is shorter than that allotted for the other subjects.

6. Teachers have ceased to perform the role of transmission of values. They are preoccupied with the duty of covering syllabuses and preparing students success at public examinations at different grade levels.                                                                                                                      

Measures taken to improve the acquisition by students of common basis of human values.

Aims of education articulated in the education reforms introduced in Sir Lanka afforded a pride of place to the inculcation of values. These values have been expressed in different words at different times.

Education reforms introduced during the colonial rule defined values as “moral and intellectual competency to fill offices of trust”

The Special Committee on Education in 1943 stated that the general aims of education should be preparation for life in its material and spiritual aspects with particular emphasis on moral development and mental discipline, culture with character and efficiency. The White paper in 1966 pronounced that education should develop the attitudes, qualities of character and sense of responsibility of the citizens to ensure a broad national outlook.

The view that religious education should replace religion as a subject has been popularized. Teachers have been sensitized to assume the role of communicator of value at all times they come into contact with students. It has been stressed that any subject taught by a teacher should become the medium through which teacher and students establish cultural contact.

It has been realized that a curriculum per se for value education cannot be developed and as such it should permeate the whole range of the school curriculum in a comprehensive and integrated manner. The teachers are being educated on adopting practices conducive to inculcating values in students. The teachers are being educated on adopting practices conducive to inculcating values in students. Schools are guided in fashioning the day to day activities in schools to initiate and innovate programmers aimed at cultural and moral development of the school community.

Religion and aesthetics have been introduced as subjects in the curriculum for junior stage and senior stage GCE O/L to facilitate the inculcation of values in students. In addition, it was proposed that concepts relating to peace education, 

National harmony, democratic principles, human rights, gender equality and environmental conservation are built into the other subjects in the curriculum as appropriate. Education for conflict resolution and special activities related to peace education has been introduced in schools.

With a view to promoting a sense of belonging and patriotism and a Sir Lanakn identity rooted in the country’s rich tapestry of culture and respecting and sharing these diverse cultures and to meeting the immediate need for social cohesion through learning to live with others in harmony respecting the diversity of cultures in a multi ethnic, multi religious and multi cultural society with sensitivity to differences, preventing and resolving conflict through discussion and rejecting violence, the National Education commission has recently proposed the following changes in the secondary education curriculum.

· Introduction of History, Civics and geography as separate subjects in grades 6 to 9 to replace environmental studies in grade 6 and social studies in grades 7 to 11.

· Integration of generic skills such as critical thinking, initiative, problem solving, team work and human values in the content, activities and teaching learning experiences.

· Introduction of a new subject called Technology with 6 options and practical components in grades 12 & 13 (GCE – AL)

A firm proposal also has been made to provide It facilities to secondary schools within the next three years in a phased manner.

11.0
Plans to improve the quality and assess the disparity in Education for All      

· The Education Sector Development framework and programme (ESDFP) Designed by the ministry of Education to address the system wide needs through a medium- term planning and budgetary approach.

·  Education for All mid decade assessment is now in the process with the aim        of assessing progress and gaps in the achievement of national and global targets and goals of EFA, particularly identifying inequalities in access, participation and benefits among a diverse range of stakeholders. Hence, Ministry of education was identified the need of conducting surveys/studies with a focus on 6 EFA goals
· National action plan is developed for improving early child hood care and education and Adult literacy.
· To demarcate the catchments area for schools in Estate sector and distant rural areas to undertake the search for children not attending schools

· Use data gathered through Census of Population and Housing to identify the divisions where non attendance is high (this has been done)

· Encourage Divisional Education Officers and School Principals to work with the community to look for and locate children not attending schools

· Activate School Attendance Committees and School Attendance Monitoring Committees to ensure multi pectoral focus on enrolling all children in schools

· Provide incentives to parents by way of meeting indirect cost

· Improve teacher competence and commitment

· Improve professional support to teachers through planned internal and external supervision

· Improve provision of quality inputs to schools

· Provide/Establish teacher complexes in distant remote uncongenial areas
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